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Torah Resources Lists and related story books for children

Standard Resources Recommended for Teaching the Enki Torah Unit:

Torah Stories:

The Story Bible, by Pearl Buck, Random House, 1997

 OR
The Illustrated Children’s Bible, by Bill Farnsworth, Harcourt Brace and Co, 1993 

Festival Instructions

Seasons of Our Joy, by Arthur Waskow, Beacon Press, 1991 (deep exploration of the meaning and history of 
the festivals)

Jewish Festivals Through the Year:Year of Festivals, by Anita Ganeri (meaning and practical directions 
explored)

Crafts and Recipes - (see crafts section for descriptions)

Paper Cut Kits: http://www.jewishcraftcuts.com/craftcuts.html 

The Art of Paper Cutting, by Henya Melichson

Papercutting: Tips, Tools, and Techniques for Learning the Craft, by Claudia Hopf

Jewish Foods http://hebrewpodcasts.com/recipes.html - (has recipes organized by Holiday)

Foods of Israel http://www.foodbycountry.com/Germany-to-Japan/Israel.html (recipes and history)

Background Reading for Parents (we recommend having one book to clarify questions on daily life)

Every Day Life in Old Testament Times, by E.W. Heaton, Scribner’s. 1956

Daily Life in Biblical Times, by Oded Borowski, Society of Biblical Literature, Boston, 2003

 
Related Story Books for Children

Tirzah, by Lucille Travis (only after working with Exodus)

All of a Kind Family, Sydney Taylor, published Yearling 1984

Additional Resources used in compiling the Enki Torah Cultural Unit

Discussion with and review by Rabbi alan Fram and Levi Ben-Shmuel

Agriculture in Iron Age Israel, by Oded Borowski, Eisenbrauns, Indiana, 1987

Ancient Israel: Its Life and Institutions, by Roland De Vaux, McGraw Hill, 1961

Life in Biblical Israel, by Philip J. King, Lawrence E. Stager, Westminster John Knox Press, 2002

Daily Life in Bible Times, by Albert Bailey, Scribners, 1943 

Genesis, by Rudolf Steiner, Rudolf Steiner Press, 2002

The Fruits of the Tree of Life - the Cabbalistic Tradition, by O.M. Aivanhov, Prosvetta, 1991

http://www.jewishcraftcuts.com/craftcuts.html
http://hebrewpodcasts.com/recipes.html
http://www.foodbycountry.com/Germany-to-Japan/Israel.html
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Tanakh: The Holy Scriptures--The New Jewish Publication Society, Translation According to the Tradi-
tional Hebrew Text, 1985

The Courage to be Human, by Erich Fromm, Continuum Publishing 1982

All Things in the Bible: An Encyclopedia of the Biblical World By Nancy M. Tischler, Greenwood Publish-
ers, 2006

Dancing in the Old Testament, J.H. Eaton, , Expository Times, 1975

Music in Ancient Israel/Palestine,  Joachim Braun, Eerdmans Publishing, 2002

Ceramics Pavillion: http://www.eretzmuseum.org.il/main/site/index.php3?page=93

Semitic Museum at Harvard: http://isites.harvard.edu/icb/icb.do?keyword=k66717&tabgroupid=icb.tab-
group100186

Jewish Art: http://www.jewish-art.org/havdalah.html

Judaism 101: http://www.jewfaq.org/index.htm

Holy Land Oil Lamps: http://www.accla.org/actaaccla/oillampskb2.html

Cannan and Ancient Israel: http://www.penn.museum/sites/Canaan/Pottery.html

Hebrew Calendar: http://www.crivoice.org/calendar.html

Life in the Old Testament: http://www.localhistories.org/oldtestament.html

Old Testament Clothing: http://www.womeninthebible.net/3.3.Clothing_housing.htm

Ancient Desert Agriculture: http://www.mnemotrix.com/adasr/shmuel/research.html

Genesis and Geography of Soil. Soils of Israel. by M. B. Shapiro. Published Ministry of Agriculture and 
Rural Development

The Soils of Israel, by Arieh Singer, published by Springer-Verlag Berlin Heidelberg, 2007

Climate Records; http://www.climatetemp.info/israel/

General Resource Check: http://www.bible-history.com

http://www.eretzmuseum.org.il/main/site/index.php3?page=93
http://isites.harvard.edu/icb/icb.do?keyword=k66717&tabgroupid=icb.tabgroup100186
http://isites.harvard.edu/icb/icb.do?keyword=k66717&tabgroupid=icb.tabgroup100186
http://www.jewish-art.org/havdalah.html
http://www.jewfaq.org/index.htm
http://www.accla.org/actaaccla/oillampskb2.html
http://www.penn.museum/sites/Canaan/Pottery.html
http://www.crivoice.org/calendar.html
http://www.localhistories.org/oldtestament.html
http://www.womeninthebible.net/3.3.Clothing_housing.htm
http://www.mnemotrix.com/adasr/shmuel/research.html
http://www.climatetemp.info/israel/
http://www.bible-history.com
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Daily Life in Torah Times 

In the course of the Torah Unit you will work with story, music, dance, and crafts to bring 
the culture of the ancient Israelites to life. Although our focus is on the contemplative un-
derstanding of the Torah, we want to do our best to honor the customs and traditions of the 
times, as long as they bring this contemplative understanding to life - certainly the song, 
dance, and crafts will, for the most part, contribute to this experience. To bring the culture 
to life without making unnecessary errors, it is helpful if you have an accurate sense of the 
underlying worldview and of daily life. We recommend reading, and keeping on hand, one 
of the books on daily life recommended on the resource list. The following description is 
meant to serve as a support to that and a guide for the day in day out work.

 

THE LAND OF ISRAEL

The land of  Israel/Palestine was one of extreme contrasts, not only between one area and 
the next, but between winter and summer and night and day. From the snow-covered slopes 
of Mount Hermon it is possible to view, in once glance, broad and barren deserts of yellow 
sand, lush green jungles, fertile valleys of checkered fields, plateaus and steppes of garigue, 
sandy Mediterranean beaches, majestic forests of oak and cedar and more. During the rainy 
season streams, lakes, and swamps appear temporarily all over northern Israel, and the fens 
south of Lake Hula once served as home to crocodiles and hippos. There are few places on 
earth with such variety of geography and climate within so small an area. 

• Everywhere, the summer sun beats down without interruption from 
May to October, drying up the streams and vegetation, its heat tem-
pered only by the morning dew and the west wind blowing in from 
the sea. 

• In the winter, it can be quite cold and the rainfall is heavy. December, 
January, and February are the wettest months, but the “early and 
latter rains” are the most celebrated. - The early rains of October and 
November break the summer drought and soften the land for plough-
ing.

• The latter rains of March and April give the crops their last chance 
before the dry season sets in. 

• A short spring provides the one relief from this alternation of rain and 
drought.

This land is not a farmer’s paradise, but even its stony hills can be made to grow fruit trees, 
and the staple agricultural products of the land have always been the olive and the grape 
vine. Before the big irrigation projects which are now transforming Jewish agriculture, grain 
crops could be grown only in the valleys and on the coastal plain. Apart from this fertile 
region, however, most of the rich agricultural land was in the north. The ancient Israelites 
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grew their crops year-round, rather than in just one growing season, and they had three 
major harvests. Barley and wheat were planted in the fall to take advantage of the winter 
rains; barley was then harvested in March or April, and wheat about a month later.  During 
the dry summer (May to October) the olives, fruit trees and vines ripen: primarily grapes, 
olives, dates, figs, pomegranates and seeds and nuts,  and vegetables of less importance. 
These are picked in August and September.

Although Samaria in the north was largely rugged and mountainous, broad valleys encour-
aged it to look outwards, whereas the southern hills encouraged a spirit of detachment and 
became the stronghold of Israel’s distinctive life, almost as immune from invasion by foreign 
armies. The Torah is essentially a story of the northern hill-country. 

By its geographical position, the whole area of the Torah (Palestine) was involved in the 
politics and trade of the great empires which rose and fell on her borders. The coastal-land 
of the country was a bottleneck through which merchants and armies alike had to pass be-
tween Africa and Asia. The rivalries between Egypt in the south and Assyria and Babylon 
in the north-east constantly brought the insignificant kingdoms of Israel into the ebb and 
flow of Near-Eastern imperialism. Nobody wanted Palestine, but nobody could afford to 
ignore her strategic importance. 

From the west, the Israelites remained uninfluenced. The Mediterranean was not a highway 
but a barrier and its smooth coast-line had no natural harbors. There is no word for port in 
the Hebrew language. 

 
NOMADIC LIFE

The early Hebrews are often said to have been nomads, like the desert Bedouins. But the 
true Bedouin relies on his camel to go across vast stretches of desert, where sheep and goats 
could not exist. Instead for the Hebrews small clans made regular seasonal movements, 
with their asses, sheep and goats, between the desert regions of the south (where they spent 
the late winter and early spring) and the hill-country of central Palestine, to which they 
were driven by the summer heat, and, where each clan had its own regular place and life. 
During their seasons in the hill-country, the early Hebrews lived on the fringe of settled 
communities (like Mamre, Beersheba, Bethel, Shechem and Dothan) with whom they were 
fairly closely associated. Even in the desert region of the Negeb (the “parched” land in the 
south), where Abraham is said to have lived for a period, it is now reported that there were 
in his time, “a considerable number of permanent, agricultural villages with stone and mud 
houses”. 

The stories of Abraham, Isaac and Jacob reveal a kind of life which is properly called semi-
nomadic--half-way between that of the desert Bedouin and the settled farmer. No true desert 
ranger would have dreamt of binding sheaves in the field as Joseph did, and, from the strict 
Bedouin point of view, it would be no less strange to hear of Isaac sowing the harvest field. On 
the other hand, bickering over precious wells is characteristic of nomadic life and so are the 
migrations to fertile regions in time of famine. So it appears that, depending on the weather, 
these people spent some of the year in settled communities and some as nomads.



Grade 3/ Torah/Overview/p. 13   © Enki Education, Inc. 2007, 2010

The early Hebrews were essentially keepers of sheep and goats and asses (donkeys) for 
transport. Their shepherd’s ways, always regarded as superior to those of the farmer, re-
mained a feature of everyday life throughout this time period. The shepherd counted his 
sheep each morning and evening as they came and went through the rough stone enclo-
sures on the hillsides. His skill in protecting and caring for the sheep made the difference 
between life and death for his community.

The sheep were valued chiefly for their wool, which was sheared in spring at the end of the 
lambing season. The harvest of fleeces was the day of the year for the shepherd community 
and was celebrated accordingly.

The goats, which often ran with the sheep, supplied milk, but above all they produced the 
hair which the women spun and wove in narrow strips on their primitive looms.  From this 
crude cloth were made the black tents in which all nomads lived.  These varied in size ac-
cording to the wealth of the owner, but even the more modest tent had two compartments-
-one for the men and entertaining (the “parlor”) and one for the women, children, and 
cooking (the “kitchen”). Occasionally, women enjoyed the luxury of a separate tent. The 
nomad’s tent, it is believed, was closed on three sides and open at the front and subdivided 
into compartments by cloth hangings. 

For these nomads, no large pieces of furniture could be carried on their asses; everything 
had to be portable. They used straw mats or carpets, and for a table, a skin was stretched on 
the ground. This could be gathered up by a cord ringed round its edges into a useful bag. 
Perhaps the most important piece of equipment was the water bag , as is graphically illus-
trated in the story of Hagar and Ishmael. It was made of the whole skin of a kid goat and 
carried on the back. Milk was also stored in it and drunk sour or churned into oily butter. 

People showed generous hospitality to strangers, which is typical of life in the desert. Such 
hospitality was part of the nomads’ deep-seated sense of being members of a close-knit fam-
ily, whose very existence in a land of scanty vegetation, meagre water supplies, wild beasts 
and enemy raiders, depended on the full sharing by all of a common life.

 
CITY LIFE

Over time, the Israelites did begin to congregate in cities – but these were actually very 
small.  Jerusalem, for example, was only 13 acres in area (640 acres are needed to cover a 
square mile). A fairly typical Judean town like Debir is thought to have had about 1,000 
people living within its walls, occupying between 150 and 250 houses. These were literally 
walled cities (hence Joshua needed to bring down the walls of Jericho). 

To the Israelite, villages meant the collections of huts and tents which were dotted about the 
grazing land round the city walls. The size of these fluctuated very greatly. During periods 
of peace and security, the city population overflowed and, thus, fairly large “suburbs” were 
established. 
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In the bigger cities, shopkeepers established themselves in their own special quarters. These 
were strings of cluttered bazaars. The monotony of the bazaars was broken from time to 
time by the arrival of a caravan of merchants. Some of these merchants came from distant 
lands, bringing luxuries like ivory, spices and perfumes, and they were treated with great 
respect. 

The open markets were not only chaotic, but very dirty. Mud and refuse filled the streets 
and the accumulation of broken pots, crumbled mud-bricks and household garbage, com-
bined with the road “surface” of dust and ashes, made a quagmire every time it rained. Most 
people lived in buildings bordering the streets. Actually, the streets were the spaces left 
between the houses--narrow alleys about seven feet wide, which wound their way round 
corners and up hills without rhyme or reason. 

Once the Israelites lived in permanent housing, these were made of adobe bricks or, occa-
sionally stones. The summer sun was more destructive to the houses than the winter rain 
and so, whenever possible, houses were built to face north. For the same reason, windows 
were few and small, and there was no glass because they had to serve as vents for the smoke 
of the fire; they consisted simply of slits, perhaps with some kind of lattice or wooden shut-
ters. The only form of lighting was the small oil lamp. It was usually no more than a saucer 
with a lip, pinched between the potter’s thumb and forefinger, on which the wick rested.  
The wick was made of hemp or flax and the lamp oil came sometimes from animals, but 
more often from olives. It was always kept burning, because the only way of making a light 
was the fire-drill and this was too awkward to be used constantly. A burning lamp was also 
valuable for keeping away evil spirits and this was the really weighty consideration!

There was neither room to house nor money to buy much furniture. Meals were taken 
squatting on the ground and the “table” was usually only a mat or skin on which the food 
was placed as in nomad tent life. Tables and chairs were known, but they were beyond the 
pocket of the average householder. The average one-roomed house was congested enough 
with its kitchen utensils, storage jars, tools and animal fodder.

The flat roof provided a much-needed escape from the crowded chaos of the house. Here 
people took in the air and sometimes enjoyed enough seclusion for saying prayers. But 
mostly the roof was a great social centre. In the congested streets of the cities, where house 
jostled house, you could easily get away and join your neighbors on their roof or shout the 
gossip of the day across the narrow gap. 

FAMILY AND COMMUNITY

Family is the critical unit in Hebrew society. In the semi-nomadic days of Israel’s history, 
and especially Torah times, the life of the family was inevitably bound up with the life of 
the larger “family” of the clan and the tribe, upon which it depended for protection. How-
ever, when the Israelites became farmers and townsmen, the larger unit was of less impor-
tance and the feeling that held it together was more difficult to maintain. Settling down in 
Palestine had the effect of singling out the individual family, based on the father’s house; 
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the tribe lost much of its meaning and its break-up was hastened by the deliberate policy of 
the early kings, who were determined to establish a centralized form of government for the 
whole country. 

The stability of the family was clearly founded on the absolute authority of the father. He 
ruled his wives and children as an Oriental potentate ruled his kingdom; the family was his 
property and subject to his sovereign will. He could sell his daughters into slavery and have 
any disobedient children put to death. He could divorce a wife without giving any explana-
tion and without accepting any responsibility for her maintenance. He could not, however, 
sell his sons, but he could and did arrange their marriages. 

By the strict letter of the law, the status of the Israelite woman could hardly have been 
worse. She could not leave her husband, because he owned her, as he owned his sheep 
and goats; but she could be sent away by him at a moment’s notice. She sometimes found 
herself playing second fiddle to a new wife whom her husband had recently acquired and 
preferred. She was unable to inherit property and her plight in widowhood is constantly 
coupled with that of the orphans and the poor.

Everyday life, however, was more humane than the strict letter of the law and, in fact, the lot 
of the Israelite woman seems rarely to have been as bad as theoretically it might have been. 
Women like Sarah, Rebekah, Miriam, and others, were not exactly downtrodden, inhibited 
people, and in the family circle it is evident that the mother as well as the father received the 
respect and affection of their children. She was never segregated and made to live in isola-
tion, but shared many of the feasts and celebrations which the rest of the family enjoyed. 
She worked incredibly hard, but her place in the home was not that of the unpaid domestic 
servant. She was essentially the mother of the sons of the house and this status won for her 
privileges commensurate with its great responsibilities. As well, we can see the underlying 
importance of the woman by the fact that in later days (and today) the Hebrew line is passed 
from the mother’s side ONLY – so a child born of Hebrew father and gentile mother, is NOT 
technically a Jew. Certainly some of this is the simple result of “the questions of paternity,” 
but it shows that the place of the mother was a significant one.

Once the people lived in permanent homes, differences in economic class made life quite 
different. A poor woman would have swept a beaten clay floor, while a rich woman would 
have had a servant sweep a tile floor.  Only the richest would have been fortunate enough 
to live in a stone house.  The wealthy would have a cooking fireplace, while the less wealthy 
would have had to do without a fireplace, but a simple brazier supplied all the heat that was 
necessary in such a pleasant climate. Except for the super rich all cooking was done in the 
outdoors. 

The market was located just outside the walls of the town.  Unless she were rich enough to 
have servants, every woman would have to pay regular visits to buy the necessities.  Civic 
business was conducted there also, but unless the woman herself was involved she would 
have no reason to be present.

Having children was, of course, the ultimate aim of all the women in Israel.  Everyone felt 
very sorry for any wife who failed to deliver at least a daughter if not several sons.  Children 
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of both genders were loved equally, but boys were preferred for the simple reason that girls 
left home when they got married; sons were permanent assets while daughters were tempo-
rary.  Even mothers, then, would prefer to have a son who would remain part of her family 
forever,  over a daughter who would eventually have to leave and become part of another 
household.  As well, the son carried on the family name. This was so important that if a 
husband died, it was the duty of his nearest kinsman to marry his widow and raise a fam-
ily “that his name be not blotted out of Israel.”  While there may have been greater rejoicing 
for a son, particularly a first-born, daughters were cherished just as much while they were 
growing up.

The bulk of a woman’s day to day life was spent in raising them, keeping the house clean, 
and cooking meals.  The Jews were by and large light eaters, but they enjoyed their food and 
were happiest when guests were present.  Bread was a part of every meal.  Without modern 
preservatives, fresh loaves had to be baked every second day or so.  Flour had to be freshly 
ground between two stones every time new loaves were desired.  Barley was the main grain 
as it grows best in widely varying climates, but wheat was also known. It was the woman’s 
job to grind the grain and knead the dough.  The loaves were usually round and placed 
directly on a bowl on the coals of an open fire or tossed against the sides of a “barrel style” 
oven.  The best flour was mixed with oil, mint, cumin, cinnamon and even locusts to make 
a cake. The “corn” referred to in the Torah was barley and wheat, and sometimes included 
beans - corn meant grain or grain and beans, and western corn was completely unknown in 
the area for a long, long time to come. We recommend that you change this in reading the 
stories, simply saying “grain” instead of “corn,” to avoid confusion for the children. 

The main meal of the day included lots of vegetables - beans, lentils, cucumbers and onions 
being the most common.  Middle-class families might supplement their bread and vegeta-
bles with some fish, kid or lamb.  Chickens were rare but pigeons were plentiful.  Only the 
very rich could afford “a fatted calf.”  Food was strongly seasoned: mustard, capers, cumin, 
saffron, coriander, mint, dill and rosemary.  There was almost always a local wine to wash it 
all down.

There were distinct classes through much of history, but Hebrews always saw care of all 
members of the community as a priority. The Israelites were commanded to be generous to 
the poor. There were also some laws to protect the very poor from starvation. The law said 
that when you harvested your grain you should not reap to the very edges of the fields or 
gather up any stalks of grain left behind by the harvesters. Instead the poor were allowed to 
collect them.

Furthermore when you beat the olives from your trees you were not to go over the trees a 
second time. Instead you were to leave any leftover olives for the poor. When you harvested 
your grapes you were not to go back over the vines but leave any grapes still there for the 
poor. And the law said you could eat grapes from your neighbor’s vineyard provided you 
did not collect any and put them in a basket. You were also allowed to pick ears of grain 
from a field provided you only used your hands and not a tool to pick them. So care of the 
poor was built into the everyday practices of planning and harvesting.
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In Torah times it was assumed that many men (if not most) keep two wives. There is no 
word in the Hebrew language for bachelor. In theory, an Israelite could have as many wives 
as he wished, but in practice only kings and the wealthy could. It seems likely, however, that 
the Israelite who was loyal to the religion of Moses married only one wife, in accordance 
with the ideal made explicit in the teaching of the prophets. 

Archeology gives the overwhelming impression that most people lived in a terribly over-
crowded and impoverished condition. A large family often lived, worked, had its meals and 
slept in a single room, which was also shared for some part of the year by one or two sheep 
and goats.  In the dark winter months, it was ill-lit and suffocating (for there were no chim-
neys for the fire); in the summer, it was infested with insects.  The poorer people certainly 
lived in one-roomed cottages, where most of the daily domestic work was done.  Although 
their sheep and goats were also intended to spend most of their time in the yard, they 
strayed into the house and were brought in for shelter during bad weather. 

The roof of the house, which was made of brushwood overlaid with earth and clay, had to 
be rolled after every downpour. For this purpose, a cylindrical roller (like a small garden-
roller) was always kept ready. This kind of roof was extremely flimsy.  Mud was also the 
material used for the floor, which was stamped hard and sometimes consolidated with 
limestone chips.   

CLOTHING

Most of the clothing worn in biblical Palestine was made of wool or linen. Articles of ap-
parel included a loincloth; a tunic reaching to the ankles and close-fitting at the neck; and a 
mantle or outer garment useful as a storm garment or a covering at night during journeys. 
People of the better class also wore a sort of undershirt. The garments for women were 
much the same as those worn by men.

Shoes were usually very crude, simple pieces of hide drawn together with thongs or cords 
with no right or left. Indoors, sandals were removed. Travelers often carried their shoes to 
save them until they entered cities, as Bedouins do today.

The headdress developed in the form of a folded square cloth worn as a veil for protection 
against the sun, or wrapped as a turban.

Hair and beards were worn long by Hebrew men of Bible times; they abhorred baldness. 
Women also wore their hair long and already practiced artificial curling.

 
POLITICAL HISTORY: 

The land variously called Israel and Palestine is a small, (10,000 square miles at present) 
land at the eastern end of the Mediterranean Sea. During its long history, its area, popula-
tion and ownership varied greatly. The present state of Israel occupies all the land from the 
Jordan River to the Mediterranean ocean, bounded by Egypt in the south, Lebanon in the 
north, and Jordan in the East. The recognized borders of Israel constitute about 78% of the 
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land. The remainder is divided between land occupied by Israel since the 1967 6-day war 
and the autonomous regions under the control of the Palestinian Authority.  The Gaza strip 
occupies an additional  141 square miles south of Israel, and is under the control of Hamas. 

Amorites, Canaanites, and other Semitic peoples related to the Phoenicians of Tyre entered 
the area about 2000 B.C. The area became known as the Land of Canaan. The Jewish people 
apparently evolved out of native Cana’anite peoples and invading tribes. Some time be-
tween about 1800 and 1500 B.C., it is thought that a Semitic people called Hebrews (hapiru) 
left Mesopotamia and settled in Canaan. Canaan was settled by different tribes including 
Semitic peoples, Hittites, and later Philistines, peoples of the sea who are thought to have 
arrived from Mycenae, or to be part of the ancient Greek peoples that also settled Mycenae. 

According to the Bible, Moses led the Israelites, or a portion of them, out of Egypt. Under 
Joshua, they conquered the tribes and city states of Canaan.  King David conquered Jerusa-
lem about 1000 B.C. and established an Israelite kingdom over much of Canaan including 
parts of Transjordan. The kingdom was divided into Judea in the south and Israel in the 
north following the death of David’s son, Solomon, with  Jerusalem as the center of Jewish 
sovereignty and of Jewish worship. 

For several hundred years there was a sequence of invasions and conquering by local peo-
ples: Assyrians,  Babylonians. Persians, and Greeks (Alexander the Great). Some exiled the 
Jews, some allowed them to stay but prohibited worship, some allowed worship. But it was 
not until the Jews revolted under the leadership of the Maccabeans that they established a 
large degree of autonomy, forming a kingdom with its capital in Jerusalem. The kingdom 
received Roman “protection” when Judah Maccabee was made a “friend of the Roman sen-
ate and people” in 164 B.C.

About 61 B.C., Roman troops under Pompey invaded Judea and sacked Jerusalem in support 
of King Herod. Judea had become a client state of Rome. The land was divided into districts 
of Judea, Galilee, Peraea and a small trans-Jordanian section, each of which eventually came 
under direct Roman control. The Romans called the large central area of the land, which in-
cluded Jerusalem, Judea. According to Christian belief, Jesus Christ was born in Bethlehem, 
Judea, in the early years of Roman rule. Roman rulers put down several Jewish revolts and, 
in 133 A.D., drove the Jews out of Jerusalem. 

The Romans named the area Palaestina, which  became Palestine in English, (meaning “Phi-
listine Syria.”) Most of the Jews who continued to practice their religion fled or were forcibly 
exiled from Palestine. However, Jewish communities continued to exist, primarily in the 
Galilee, the northernmost part of Palestine. Palestine was governed by the Roman Empire 
until the fourth century A.D. (300’s) and then by the Byzantine Empire. In time, Christianity 
spread to most of Palestine. The population consisted of Jewish converts to Christianity and 
paganism, peoples imported by the Romans, and others who had probably inhabited Pales-
tine continuously. 

During the seventh century A.D., Muslim  Arab armies moved north from Arabia to con-
quer most of the Middle East, including Palestine. Jerusalem was conquered about 638 by 
the Caliph Umar (Omar) who gave his protection to its inhabitants. Muslim powers con-
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trolled the region until the early 1900’s. The rulers allowed Christians and Jews to keep their 
religions. However, most of the local population gradually accepted Islam and the Arab-Is-
lamic culture of their rulers. Jerusalem became holy to Muslims as the site where, according 
to tradition, Muhammad ascended to heaven after a miraculous overnight ride from Mecca.

For the centuries between 600 and 1900 A.D. this land was conquered and ruled by rulers 
of several empires – Mamelukes , Ottoman, Napoleonic. Sometimes the Jews were safe and 
worshipped freely, sometimes they fled, but always, Jerusalem was their holy city and the 
people returned here in numbers, again and again, as they were able. 

The Rise of Zionism - Jews had never stopped coming to “the Holy land” or Palestine (Zion) 
in small numbers throughout the exile. Palestine also remained the center of Jewish wor-
ship and a part of Jewish culture. However, the Jewish connection with the land was mostly 
abstract and connected with dreams of messianic redemption. But in the last few centuries, 
oppression of Jews in Europe stimulated a Zionist movement – i.e emigration of Jews from 
all over to Palestine. 

The Zionist movement became a formal organization in 1897. The Zionists wished to estab-
lish a “Jewish Homeland” in Palestine under Turkish or German rule. Initially, most Zionists 
were not concerned about the Arab population, which they ignored, or thought would agree 
to voluntary transfer to other Arab countries. They envisioned the population of Palestine 
by millions of European Jews who would soon form a decisive majority in the land.  The Zi-
onists established farm communities. Later they established the new city of Tel Aviv, north 
of Jaffa.  At the same time, Palestine’s Arab population grew rapidly. By 1914, the total popu-
lation of Palestine stood at about 700,000. About 615,000  were Arabs, and 85,000 to 100,000 
were Jews. 

The land has been in battle ever since and today is no less of a holy land to Jews, Christians, 
and Muslims since the turn of the millennium.
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Torah Genealogy

Because we use the family tree from the Torah in the study of both Language Arts skills 
(prefix and suffix), and in Math (timelines), we offer the following list. There are more de-
scendants than those listed and we don’t hear of all these, but if the descendants are people 
we hear about in the stories but their line dies out there, they are listed them in brackets. 
The main name is the one we follow to get a straight line all the way to Moses. these are 
general dates - to a century!

 Descendants of Adam and Eve (the first datesl isted are the first given): 

• Seth (Cain/Abel) 4000 BC
• Enosh 3900 BC
• Cainan 
• Mahalale
• Jared
• Enoch 3400 BC
• Methuselah
• Lamech
• Noah 3000 BC
• Shem (Ham-Japeth) 2500 BC (ark complete in 2400)

        2300 tower of Babel

• Arpachshad
• Shelach
• Eber
• Peleg
• Reu
• Serug
• Nahor
• Terah
• Abram (became Abraham) 2200 BC
• Isaac (Ishmael) 2100 BC
• Jacob (Esau) 2000 BC
• Levi (Benjamin, Ruben, Simeon, Joseph, Judah, Issachar, Zebulun,  

         [Dinah - girl], Dan, Naphtali, Gad, Asher) 1700 BC
• Kohath
• Amram
• Moses 1500 BC
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Block Structure 

The basic Theme Studies structure and methods for planning are described in the Instruc-
tion Manual. Here we look at particular applications to the Torah Unit. 

Ongoing Ritual: 

Whenever we bring the children into an ancient culture, we are always in danger of plant-
ing an image of a “vanishing culture,” rather than the base of a current one - and, therefore, 
in danger feeding the associated stereotyping.. Enki schoolers have found that participating 
in a ritual that is either from or focused on the culture today, and doing so on a regular basis 
over the full course of the Cultural Unit, can be instrumental in updating the children’s 
sense of the people in focus. 

The Hebrew people, both ancient and modern, have a weekly Shabbat (Sabbath) ritual that 
ties together both culture and story. Therefore, we strongly recommend that you make the 
Shabbat ritual (described in the Festivals section of this book) a weekly or bi-weekly part of 
life throughout this Torah Unit.

 
Storytelling Structure.

As is true for every cultural unit, we recommend that you approach the Torah Unit by be-
ginning with the modern “container story” and then a special “open intake” week of paint-
ing and recitation of the opening of Genesis in Hebrew - the Song CD has a sample, read by an 
Israeli man, from which to learn this. It is important that it be learned thoroughly by the adult ahead 
of time. As described earlier, the sounds and rhythms of the language communicate and 
create an experience, independent of the conceptual meaning they hold. We want to have 
the adult whom the children see as teacher bring the initial work with this - that forms the 
ground of the identification. If you were not to know it or to start with having a stranger 
from the culture in to say it, you would undermine the identification and set up an “us and 
them” outlook from the get-go. So learning this piece of poetry in its original language is 
important.  

At the same time, we want the child to hear the language spoken by a native speaker and 
we want him to have the sense of the culture and the language as living - here, now, today. 
Therefore, we recommend that after the initial introduction of the spoken language, you 
use the recording as part - not all - of the child’s experience. You might do something such 
as playing it while you paint on the 4th and/or 5th day; you might  play it while the child 
draws, and so on. It does not need to be played a lot, but intermittently all through the unit.  

At some point the children are likely to ask who is on the recording; this is an added plus as 
it presents a good time to bring the culture out of the past and into the “universal.” A simple 
remark like, “a friend of Beth’s from Israel recorded it for us,” or “people make the record-
ings so we can learn the language correctly; they sell them in the store,” can offer the chil-
dren a very unconscious shift into seeing the culture they are working with in the present. 
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The goal of the language piece is to create a world for the children to enter without concept; 
it is a magical experience. The first day we simply say the Hebrew and paint as shown in the 
“Stories section.” Different children will respond differently to this. Some will ask questions; 
some will giggle; some will settle right in. All reactions are fine; they are all part of allow-
ing the disequilibrium needed for real opening to the new. Just allow the child his space 
and continue on with the old Enki, “Hmm . . .” or “We’ll see . . .“ Keep moving forward and 
let the child find his own way with this. 

The second day, and from that point on, we begin with the Hebrew recitation and do the 
part of the painting sequence that goes with it (basically, blues). Then shift into English, 
reciting from the Torah - without explanation - and continue the painting. For each painting, 
begin with the blue and stop for the child(ren) to follow before you add yellow and continue 
on. Each day ends with “And there was evening and there was morning of the __ day.” 

We have structured the paintings to take place over five days and recommend that, 
whether you are using a three-day week model or a five-day one,  for this one week you 
do the five days in a row to keep this a coherent experience. It is quite a short process as 
there is no storytelling or recall or anything else - just the recitation and painting. This will 
feel strange to the child(ren), and allowing this odd feeling is part of making the transition 
to a new culture. You will fill any time that needs to be filled with journals and practice 
sheets and games, but the painting is all there is for the humanities focus for this first week - 
and lots of play time!

2) As described in the Instruction Manual, regardless of what block schedule you choose to 
follow - or create - you will start and end the unit with a strong humanities focus so that the 
children become rooted in the epic and you are free to wander more broadly without losing 
them en route.  

In the Torah Unit, after the modern day opening and the painting week, we begin with the 
story of Moses’ birth and Pharaoh’s threats. From there up until Moses’ story reappears in 
historical sequence, each chapter begins with Moses’ mother caring for him and bringing 
some aspect of the culture forward as she readies to tell him the stories of Genesis.

Regardless of what schedule you choose or create, for about two or three more weeks, you 
will continue on with the epic in the standard Humanities format, including work with  
Language Arts skills. Then you will go more deeply into either Math or Science, as shown 
on the sample schedules. For most of the remainder of each block, as described in the In-
struction Manual, you will tell the stories as a “gift.” By this we mean that the story curricu-
lum will run right through the entire unit. 

During the Humanities/Language Arts block the stories will be told on the 2-3 day schedule 
honoring the three fold learning process. The Math block begins with stories that will be 
relevant to the math focus, but from that point on in the Math block the stories are just told 
- they can be recalled or not, possibly with a weekly drawing and short writing time, but 
no regular writing is done. Science will also begin with a story relevant to food and shelter; 
from there stories will continue through the block with drawing and writing done only as 
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relevant to the science work. Many people find it helpful to take a day at the end of each 
week to recall the stories of that week together and to choose one artistic expression for 
all of them  - putting that work, or photos of that work, into the Morning Lesson book.  

At the end of the final block of the unit, the last couple of weeks or more should circle back 
to a full humanities format to end the story cycle with a full story immersion. This can in-
clude written work or drama or a special event that finishes and ties up the unit with a full 
sense of the “epic” coming to completion. Any approach is fine, as long as there is a sense of 
completion. For example, that might mean:

a) doing the Moses the Musical play (in this case the rehearsing and written recording of the play 
will bring the epic into full focus, so the academics and initial storytelling will run right up to 
the drama block), 

b) (in the Autumn block ending in December) making a Hanukkah celebration for which the 
child cooks and makes both Menorah and candles and tells the Hanukkah story,  

c) (in the winter block ending in March/April) it might mean ending with a Passover celebration 
and retelling of the story. 

In some cases this special celebration will happen after the epic is completed (e.g. when do-
ing a play), in others it will be part of completing the epic. 
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Sample Torah Unit Schedules

As described in the Instruction Manual, this is the time to work with your skills lists and 
the brainstorming charts, and the sample schedules that follow. Make a decision as to what 
you want to do, and go for it. Remember, there will be far more exciting possibilities for 
any unit than can be undertaken in a sane and rhythmical fashion; use only that which 
serves rhythmic integration. 

Full Set of Torah Stories to Use*

There are many ways to work with the stories and many versions of them; we offer these 
versions to support bringing forward the Contemplative perspective. 

1)  Opening: Naomi & Asher p.  51 

Creation Painting Week   p.  57 

2) Moses in the Bulrushes    p.  69 

3) The Creation & the Garden  p.  79 

4) The Fall    p.  83 

5) Cain and Abel     p.  91 

6) Noah and the Flood    p.  95 

7) The Tower of Babel   p. 103 

8) God’s Promise to Abraham   p. 107 

9) The Sons of Abraham    p. 113 

10) Abraham and  Isaac    p. 119 

11) Rebekah at the Well   p. 125 

12) Esau Loses his Birthright  p. 133 

13) Jacob’s Ladder    p. 141 

14) Rachel and Leah    p. 145 

15) Jacob and Laban    p. 151 

 

16) Meeting of Jacob & Esau   p. 157 

17) The Coat of Many Colors  p. 163 

18) Joseph A Captive In Egypt   p. 169 

19) Joseph’s Brothers Bow   p. 175 

20) Joseph’s Family in Egypt   p. 183 

21) The Brothers Reunite  p. 189 

22) Moses in the Bulrushes reset   p. 191 

23) Growing up in Pharaoh’s Court p. 197 

24) Moses in Egypt   p. 203 

25) Let My People Go   p. 211 

26) The Night of Passover   p. 219 

27) Into the Wilderness   p. 225 

28) The Ten Commandments   p. 233 

29) Cloud Moves From Sinai  p. 243 

30) Land of Milk and Honey   p. 249 

31) The 40 Years   p. 255 

3 31) Closing: Naomi and Asher p. 261
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Academic Links

Expansion Lists for Torah Theme Studies Unit

The overview for how to work with the academic content is found in the Grade Three Academics Instruction 
Manual. This list is to provide a more complete list of possibilities for the many ways academics can be brought 
from the stories. You will choose only a handful, as shown on the preceding sample schedules. 

Specific crafts that are particularly connected to a story are listed. Many other crafts, such as beeswax 
and relief tablets scenes, pottery, soap, clothing, paper cuttings, can be done with any and all stories. 

Story Curriculum L.A. Skills, Math and Science

1) Naomi and Asher
Crafts:  you will be hearing of an upcoming fes-
tival, because this is an anchor story, we recom-
mend sticking to festival crafts.

- Genesis Painting
This should be left as its own, totally non-concep-
tual, experience.

2) Moses in the Bulrushes

L.A Skills: writing from different perspectives

Crafts: Shabat crafts (oil lamps, pitchers), Moses 
Basket

3) Creation and Garden of Eden

L.A. Skills: basic parts of speech, beginning with 
nouns and verbs.

L.A Skills: poetry writing

Math: Calendar reawaken

Crafts: Shabbat candles and candle sticks, 
Havdalah spice box (day of rest)

4) The Fall

L.A. Skills: basic parts of speech

L.A Skills: poetry writing

Crafts: winnowing basket, relief tiles, baking
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5) Cain and Abel

L.A Skills: writing from different perspectives

L.A. Skills: basic parts of speech.

L.A Skills: poetry writing

Crafts: pottery (pit firing  in a couple of weeks)

6) Noah and the Flood

Math: measurement  

L.A. Skills: prefixes and suffixes 

L.A. Skills: basic parts of speech

L.A Skills: poetry writing

Science Projects: Harvest or Planting

Crafts: Harvest basket, stomping grapes for juice

7) Tower of Babel

L.A. Skills: Spelling/prefix/suffix, punctuation, 
or cursive writing. 

L.A Skills: poetry writing

Math: Long division

Crafts: sukkah hut, clay oil lamps and pitch-
ers, challah sistrum, tambourine

8) God’s Promise to Abraham 

Math: Introduce money 

Math: Place Value Tribes (If you start the study at 
this point or with the next story, because most of the 
stories you tell during this block will cycle around the 
issue of the tribes, you will be affirming this order - 
though no direct mention need be made)

L.A Skills: poetry writing 

Science Projects: Planting or Harvest, Nomad 
Tents.

9) The Sons of Abraham 

Math: Place Value Tribes

L.A. Skills: prefix, suffix (begatting)

L.A Skills: poetry writing

Crafts: weaving
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10) Abraham and Isaac

Math: Multiplication

Math: Place Value Tribes

L.A Skills: poetry writing

Crafts: mortar and pestle, grind grain, bake

11) Rebekah at the Well

Science Projects: Planting

L.A Skills: poetry writing

Crafts: Quikat boards, hand shadow puppets, 
Nomad Tents

12) Esau Loses his Birthright

L.A Skills: poetry writing 

Math: Introduce Division or borrowing

Rites of Passage

Crafts: relief tiles

13) Jacob's Ladder

Math: Place Value Tribes

L.A Skills: poetry writing

Science: adobe ovens, adobe model houses

14) Rachel and Leah

Math: money

Math: Multiplication

L.A Skills: poetry writing

Crafts: pit firing, Nomad Tent

15) Jacob and Laban

Math: long multiplication, or division

L.A Skills: poetry writing

Crafts: making soap and soap molds, Nomad 
Tent
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16) The Meeting of Jacob and Esau

Math:  Division  (or multiplication)

Math: Place Value Tribes

Math: Money

L.A Skills: poetry writing

Rites of Passage

Crafts: spinning, nomad tent

17) The Coat of Many Colors

L.A. Skills: creative writing from different per-
spectives.

L.A Skills: poetry writing

Math: Money

Crafts: coin making

18) Joseph A Captive In Egypt

Math: money continued

L.A. Skills: grammar (prefix/suffix, punctuation, 
contractions)

L.A Skills: poetry writing

Science:  adobe model, &/or oven

Crafts: cleaning and dyeing wool and carding

19) Joseph’s Brothers Bow

Science Projects: Harvesting; Grain as the under-
lying bounty of our world.

Math: division, multiplication

L.A. Skills: language rules.

L.A. Skills: poetry writing

Crafts: spinning with drop spindle; harvest relief 
tiles.

20) Joseph's Family in Egypt 

Math: Place Value Tribes – start or finish here.

Math: Time

Science: adobe houses or ovens

L.A Skills: poetry writing

Crafts: goat skin butter churn, ground loom
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21) The Brothers Reunite

Math: Place Value Tribes

L.A Skills: poetry writing

Crafts: sewing tunics

22) Moses in the Bulrushes (rerun)

Math: Place Value Tribes – reawaken (too late in 
unit to begin here).

Math: Long Multiplication, long division

L.A. Skills: reawaken prefix-suffix.

L.A Skills: poetry writing

Crafts: Moses Basket

23) Growing up in Pharaoh’s Court

L.A. Skills: perspective writing

L.A. Skills: language rules through writing 
hieroglyphics

Science: adobe houses or ovens

Crafts: writing hieroglyphics, simple cloth san-
dals

24) Moses in Egypt - the Burning Bush

L.A Skills: poetry writing

Crafts: any wool crafts; simple adobe oven (no 
bricks)

25) Let My People Go L.A Skills: poetry writing

26) The Night of Passover
 L.A Skills: poetry writing

Crafts: oil lamps

27) Into the Wilderness

Math: reawaken Place Value or multiplication 

L.A. Skills: different perspectives

L.A Skills: poetry writing 

Crafts: Clay Rattle, Rattler Sistrum (wood and 
metal tamborine), clay pitchers (pit fire)
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28) The Ten Commandments

L.A Skills: poetry writing

Crafts: ONLY IF YOU ARE DOING AN EXODUS 
PLAY - Clay Tablets, clay/papier mache golden 
calf

29) The Cloud Moves On From Sinai

L.A Skills: poetry writing

L.A Skills: reawaken prefix-suffix with genera-
tions

30) The Land of Milk and Honey

Math: time - it is too late in the epic to do this in 
full, but with the 40 year in the desert you can 
reawaken time.

Science Projects: Harvesting or Planting, with 
the sense of bounty in the Land of Milk and 
Honey. 

L.A. Skills: different perspectives

Crafts: Purim Gragger (if you are celebrating 
Purim)

31) The 40 Years L.A. Skills: different perspectives

312) Naomi and Asher Closing

Festival: all versions end with reference to a sea-
sonal Festival so all preparations for that should 
happen now. 

Crafts: relevant festival crafts
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Sample Block Sequence A - Autumn

In an Autumn Unit if you want to do the Moses the Musical play at the end of the Unit, you can begin 
in the last block, do the Hanukkah celebration to punctuate the story closure. Then come back over the 
first two weeks of the “between block” in January to complete and perform the Play. 

Story Curriculum L.A. Skills, Math and Science

Set A BLOCK #1 Humanities - Four 1/2 Weeks 

1) Opening - Naomi and Asher: Sukkot
Humanities 3 fold process story. Tell the Thurs-Fri 
preceding painting week

-  Genesis Painting week Left as its own, totally non-conceptual, experience.

2) Moses in the Bulrushes L.A. Skills: poetry writing 

3) Creation and Garden of Eden

L.A. Skills: basic parts of speech, beginning with 
nouns/naming the animals. 

Science Projects: Harvest activities

4) The Fall
L.A Skills: poetry writing 

5) Cain and Abel

Set A BLOCK #2 Math - Three Weeks

6) Noah and the Flood

Math: measurement block  (linear, weight, volume) 
full introduction with analytic exploration .

Science Projects: Harvest activities

7) Tower of Babel

Story as background/gift - possibly apply mea-
surement

8) God’s Promise to Abraham 

9) The Sons of Abraham

10) Abraham and  Isaac Math: Place Value Tribes

11) Rebekah at the Well
Story as background/gift

12) Esau Loses his Birthright



Grade 3/ Torah/Overview/p. 34   © Enki Education, Inc. 2007, 2010

Set A BLOCK #3  Science - Three Weeks

13) Jacob's Ladder Science: Adobe projects - we start with the adobe 
link to the lead in story, and at the end of the block, 
Joseph is in the world of adobe houses.14) Rachel and Leah

15) Jacob and Laban
story as backdrop

16) The Meeting of Jacob and Esau

17) The Coat of Many Colors
  story as backdrop with reconnecting story to  
  adobe work as Joseph enters Egypt

18) Joseph A Captive In Egypt

 

Set A BLOCK #4 Math - Three Weeks

19) Joseph’s Brothers Bow Math: Long Multiplication (plenty to be shared)

20) Joseph’s Family in Egypt

Story as background/gift

21) The Brother’s Reunite

22) Moses in the Bulrushes (rerun)

Math: Time introduced in relation to Moses’ fam-
ily tree back to Abraham.

23) Growing up in Pharaoh’s Court

24) Moses in Egypt - Burning Bush
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Set A BLOCK #5 Humanities/Unit Closing - Three Weeks

Choose Closing Project and structure block accordingly. This is structured to end in December.

25) Let My People Go

L.A. Skills: poetry writing 

26) The Night of Passover

27) Into the Wilderness L.A. Skills: different perspectives 

28) The Ten Commandments

Humanities 3 fold process stories - summaries

29) The Cloud Moves On From Sinai

30) The Land of Milk and Honey

31) The 40 Years

32) Closing Naomi and Asher - Hanukkah 
Story

Build Menorahs and Dreidls, and Celebrate Ha-
nukkah in Nomad’s Tent with display of Unit’s art 
work. Or, if you want to do the Moses the Musical 
play, use the Winter Passover ending, and begin 
work on the play during week two, Go the full 
four weeks. 
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Sample Block Sequence B - Spring  - to do a play in the Winter/Spring Blocks, plan such that you end 
with the “global ecosystems mini-block during which you also rehearse the play. 

Story Curriculum L.A. Skills, Math and Science

Set B BLOCK #1 Humanities - Four 1/2 Weeks 

1) Opening - Naomi and Asher: Tu 
B’Shevat Humanities 3 fold process story., with Tu B’Shevat

- Creation Painting week no other work during the painting week

2) Moses in the Bulrushes L.A. Skills: poetry writing. 

3) Creation and Garden of Eden
L.A. Skills: reawaken basic parts of speech, begin-
ning with nouns/naming the animals and adjec-
tives. 

4) The Fall 
L.A Skills: intro prefix-suffix. 

5) Cain and Abel

6) Noah and the Flood
L.A. Skills: poetry writing.  

Science Projects: preparing to plant (if season)

7) Tower of Babel L.A. Skills: reawaken punctuation

8) God’s Promise to Abraham
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Set B BLOCK #2 Math - Four Weeks

9) The Sons of Abraham Math: Long Division 

10 )The Sacrifice of Isaac Story as background/gift

11) Rebekah at the Well 

Story as background/gift 

Projects: Nomad Tent as house-building
12) Esau Loses his Birthright

13) Jacob’s Ladder

14) Rachel and Leah
Math:  time in relation to arrangements with Laban

15) Jacob and Laban

16) The Meeting of Jacob and Esau
Math:  Place value review in context of 12 tribes

17) The Coat of Many Colors

Set B BLOCK #3 Science - Four Weeks

18) Joseph a Captive in Egypt Science: adobe oven

19) Joseph’s Brothers Bow
Science Projects: Plant as seasonally appropriate

Math: map garden as mapping intro

20) Joseph’s Family in Egypt Stories told as background gift

21) The Brother’s Reunite
Stories told as background gift

22) Moses in the Bulrushes

 23) Growing up in Pharaoh’s Court   Science: Reconnect adobe to housing in Egypt

 24) Moses in Egypt -  Burning Bush   Stories told as background gift
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Set B BLOCK #4 Humanities/Unit Closing - Three to Four Weeks

25) Let My People Go L.A. Skills: writing from different perspectives

26) The Night of Passover Humanities 3 fold process story - summary.

27) Into the Wilderness L.A. Skills: different perspectives 

28) The Ten Commandments Humanities 3 fold process story - summary

29) The Cloud Moves On From Sinai Humanities 3 fold process story - summary

30) The Land of Milk and Honey
Science Project: Planting as seasonally appropriate

Math: map garden and graph growth

31) The 40 Years Humanities: 3 fold process story - summary

32) Closing Naomi and Asher -  
       Shavout Story

Do the Moses the Musical play, use the Spring 
Shavout  ending, and weave the festival into the 
play -  work on the play during week two, and go 
the full four weeks. 
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Torah Science Blocks
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Torah Block Science Specifics
The overall Enki approach to science is described in the Instruction Manual. Because we 
teach science in a different way and with a different goal than the standard science pro-
gram, we ask that you study the information in the Instruction Manual before beginning 
on this block. 

As described in the Instruction Manual, there are many “science,” or nature, projects and 
undertakings that are worked with in Humanities and Math blocks. The basic information 
on planting and harvest in ancient Israel, and directions for work with these is found in the 
next section on Nature Projects. We recommend doing many of these during projects time, 
as well as cooking and making clothing. These are an important part of both the cultural 
norms and of every day life, and thus are empowering for the child; each of these activi-
ties can and should be done on a smaller scale in a Humanities or Math block as part of the 
cultural studies. 

However, a full Science block in Grade Three is one in which the focus is on active dis-
covery of the relationships in the ecosystem. In this Unit, for practical reasons, we rec-
ommend that discovery is done through work with adobe  - whether table top model of 
a house or a small, functional adobe oven. Therefore, described in this section are specific 
suggestions for bringing this “ecosystemic awareness“ out from story and activity, doing 
so in relation to adobe. The ecosystemic thinking awakened in this work will then be more 
casually applied to the “daily life” work with planting, harvesting, cooking, and clothing.  It 
will also be the ground for looking at animal life in Grade Four and plant and insect life in 
Grade Five. 

Although this ecosystem focus is the defining characteristic of the Science Block, at this age 
it is a small part of the block - a gentle beginning of more analytic thinking as a means to 
notice environmental relationships, but it is NOT the bulk of the block. The bulk of the focus 
remains the cultural tones and the connectedness within the world around them, and their 
relationship to that world.  However, while it is a relatively small part of the undertaking 
time-wise, it is an important step.

Of utmost importance is the way in which we maintain the reverential mood of life of the 
Hebrew people, while simultaneously bringing in experimentation to explore the interde-
pendence in our ecosystems. One part of this lies in the way we use ritual to open and close 
the block. Another lies in keeping the experimentation work simple and short, while the ac-
tual “building in the mood of the culture” remains central, AND has an artistic expression. 
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House-building Rituals: 

Although there is no definitive knowledge of what rituals were used in ancient times, it is 
clear that House blessings were part of the Hebrew tradition. Therefore, we recommend in-
cluding one or another of these in the ritual you design for your house-building block. 

The Mezuzah

Blessing: Barukh atah Adonai Eloheinu melekh ha‘olam, asher kideshanu bemitzvotav vetzivanu lik-
boa‘ mezuzah.

On the doorposts of traditional Jewish homes are  hung a small tube-like case, commonly 
known as a mezuzah (Hebrew for doorpost). The mezuzah is not a good-luck charm, nor 
does it have any connection with the lamb’s blood placed on the doorposts in Egypt. Rather, 
it is a constant reminder of God’s presence and God’s blessing (mitzvot). It is derived from a 
passage in the Torah in which  God commands the people to keep His words constantly in 
their minds and in their hearts by (among other things) writing them on the doorposts of 
their homes. The words are HAND-written (never typed) on a tiny scroll of parchment; on 
the back of the scroll, a name of God is written (you have learned to write Elohim and that 
will do). The scroll is then rolled up and placed in the case. You can put the word Shalom 
(Peace - also used to mean welcome) on the case. 

Because we want to bring attention to the role of the environment in housing, as you put the 
Shalom on the case, you can extend peace/shalom to each part of the environment which 
contributed to the house, from the earth on up. 

Attach this to the right side of the door of the house, at a slight angle. Every time you pass 
through a door with a mezuzah on it, you touch the mezuzah and then kiss the fingers that 
touched it, expressing love and respect for God and his mitzvot and reminding yourself of 
the mitzvot contained within it.

It is proper to remove a mezuzah when you move, and in fact, it is usually recommended. If 
you leave it in place, the subsequent owner may treat it with disrespect, and this is a grave 
sin. 

There are also house blessings in an English version that can be used. 

“Please allow light and gladness,
peace and companionship
to dwell in this home
and bestow abundant blessings and holiness
in all of its rooms and corners,
and may the illumination of Your holy Torah
and your commandments shine” 
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Artistic Engagement: 

Hand in hand with this, we want to use the arts to anchor the child in the wholeness of this 
work and its place in daily life, while we are doing more analytic exploration and discovery 
on ecosystems. There are an infinite number of ways to do this. We suggest a few below:

1) Make a mini-mural. Put up a large sheet of paper on the wall. Togeth-
er, draw the scene of whichever of the people is central to the building 
story you have chosen. Draw this specific person from the back, and 
on the side of the page, so that he is looking at where the house will 
go.  Put typical land features around the building area, but the center 
will be just sky and ground.

- from there, you just jump into the project, take photos of the build-
ing all along the way. 

-  with the house complete, come back to the drawing and fill in the 
house, “building it” in drawing just as you do in life, and describing 
the connections to the ecosystem as you draw, but emphasizing the 
wholeness of the life of the people. Stop drawing at a stage in con-
struction where you can still see the house in process.

- when the house and recording are complete, do a ritual in the 
house, such as those listed above. Whatever ritual you work with, 
try to include a giving of thanks or honor for each part of the eco-
system which contributed to the house. Start from the ground up, 
almost as though you are building the house with thanks.

 

2) Another approach is to make a nesting-book to tell the story. For this 
you accordion fold a long sheet of paper, such that you have 6 to 8 at-
tached panels that are each about 8 inch squares (you will need a long 
strip of butcher block to have enough panels). 

- working from the story, have the child draw the FINAL picture of 
the finished house on the front panel, in connection with the opening 
ritual. 

- as you go through each step of the building, starting at the opposite 
end, draw in that panel, emphasizing the aspect of nature that is most 
relevant - plan ahead as you only have 6-8 panels to get to the com-
plete house panel!

3) Or, and this is more in keeping with Hebrew tradition, you can make 
a scroll, and, working RIGHT to LEFT, “build the house” just as you 
do with the accordion book. 
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- for this one, when it is complete, take a photo of the scroll to go in 
the Morning Lesson book.  

4) Now put all the photos of the child building the house in the Morn-
ing Lesson Book (ones you have taken as they built), discussing the 
process as described in the detail sections. 

5) Put the mini-mural or scroll photo, or the nesting (accordion fold) - 
drawing on its own page. In the case of the nesting book, glue the 
last square to the book so it opens upward. Write up the steps on the 
opposite page, including some description of the house-completion 
blessing or ritual. 
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Torah Unit House Building Block 

Overview: Ancient Israelites lived in both nomadic tents and adobe homes throughout the 
days of the Torah. Tents were used by nomadic people, who followed their flocks to pas-
ture and water and moved around according to the seasons. They were also used by semi-
nomadic people, whose home base was in adobe and/or stone homes in villages, but who 
lived part of the year in upper or lower pasture areas. Once they went to Egypt in the time 

of Joseph, they lived in adobe houses.  
   Nomad’s tent           Egyptian Adobe House

The housing project has two purposes - 1) developmental; and, 2) science learning. 

1) the developmental task addressed in house building is the core task 
of the third grader: experiencing his own safety as he comes to a new 
kind of independent consciousness. The sense that he can participate 
meaningfully in making his own, real “safe haven” goes a long way to 
helping him navigate his new independence in a positive way. There-
fore, one of the two housing projects in the course of the year should 
be something he can get inside. However, it is not realistic to make 
enough adobe to build a playhouse; a table top model is a plenty big 
undertaking. So to meet the house-building need, if you are NOT going 
to build a longhouse playhouse in your Haudenosaunee Unit, then 
you will need to make a Nomad Tent in this Unit, but not necessarily 
this block. 

2) The science learning focus in grade three is on making the first steps 
of awakening to the principle of ecosystems - this is an early and 
simple step, but a conscious one. For this exploring adobe is an ideal 
activity. So our science learning will be with adobe (either a model 
house or a small, working oven.)

In a “Science block,” we take an experiential “learning through failure” approach to mak-
ing adobe brick; we have the child explore different soil mixes and discover why the dry, 
clay rich soils are needed (soil details are found in the Instruction Manual). In the course of 
this, you will be leading the child to discover the soil-vegetation-climate relationship. Basi-
cally, you will have him try to make bricks from different soils - a high loam or high sand 
soil and high clay. Most of these will not work and the child will discover that the type of 
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soil matters to the making of bricks/houses. You will not yet discuss why something doesn’t 
work - leave that till the child can contrast it with what does work. We don’t yet discuss why 
something doesn’t work - leave that till the child can contrast it with what does work.  

Once you manage to orchestrate a “failure,”  using the stories you have written up together, 
explore with the child what materials are abundant in Israel, and what impact this has on 
the houses that can be built. If need be, use other books to explore too. This much forms the 
bulk of the “Science Learning” for the unit. You will refer the child back to it as you explore 
roof shape and material, and also as you work with planting, harvesting, cooking, and 
clothing. But this first exploration is where the child becomes grounded in an awareness of 
the ecosystem.

For this project, read all directions before beginning so that you can tailor to support the 
child’s dynamic process of finding integration. 

You should not be spending more than a few days to a week on the initial discovery of 
the correct materials. If what you discover is that you do not have the correct materials in 
your area, that is just as meaningful as having them. Look together at what you need to do 
to make a version of the house using different materials - this in itself is a study of ecosys-
tems. Next, when you have gotten what you need, you will spend several weeks fully back 
in the cultural mood, engaged in the actual building - even if it is a modified version to meet 
your situation -  and another week or so putting the building into context through art work. 
It may take longer, but after the initial discovery and building work, if you are running over 
3-4 weeks, you should move the completion to projects time and return to another Morning 
Lesson focus. 

In relation to the Science focus, it is easiest if your soil and vegetation are far from that of 
ancient Israel,  but if they are the same, you can still orchestrate discovery with other mate-
rials - detailed in the following pages.

It is important to remember that this is a community/family undertaking. In traditional 
times the children would have helped - they would not have done this alone. So part of 
what we want to give the children is the sense of joining the community to make this model 
house or oven - in this case that will likely be family - make it the whole family! For devel-
opmental reasons (as explained earlier), we want the child to be more central than he would 
have been in days of old, but we still want this to be a community project, so jump in and 
prepare materials and help as needed for the children to experience success and not deple-
tion! The child will and should get tired in this process, and frustrated. All that is part of a 
healthy struggle in terms of developmental needs - individuation is hard. This is also true in 
terms of the culture: building a real adobe was a huge and talent-demanding undertaking, 
and we want the children to taste this, not to think it is all easy.

As you look at the following details, consider the challenges: 1) getting different types of 
soil; 2) getting small branches and sticks for the roof; 3) room to make a big mess; 4) room to 
dry the bricks (they can be oven dried overnight); if you are making the oven, you also need 
outside room to build and fire up the oven.
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You will be working with natural materials, in the natural environment: there WILL be 
unforeseen problems to tackle. This is a wonderful opportunity to model constructive 
problem solving for the children, and to engage them in the process. It depends on three 
things: your attitude; your creativity; and TIME - be sure not to book this project up against 
time pressures (leaving, end of year, etc.); feeling crunched works directly against finding 
positive solutions and sparking creativity. If the only thing the children come out of Grade 
Three with is the experience that they can meet wild challenges with creative ideas and a 
positive attitude towards challenge, then the year has been an unqualified success!



Grade 3/ Torah/Science/p. 49   © Enki Education, Inc. 2007, 2010

Torah Building Instructions: 

Read ALL directions before beginning any project so that you can tailor the project to sup-
port your child’s integration. You should not be spending more than a few days to a week on 
the initial discovery of the correct materials/ecosystem. Then you will spend several weeks 
on the actual building, and another week or so at the end of the project, putting the building 
into context through art work, which can happen in a Humanities block. This will not be 
possible if you are not well acquainted with the steps involved, have the needed materi-
als on hand, and have the  necessary contacts made - all well ahead of time. 

Adobe Overview 

(applicable to both the model house and the oven): 

There are TWO basic sections of this project, each begins with exploration of the environ-
ment in relation to that part of the undertaking. It is important to get an overall feel for it 
before beginning so you can guide a realistic plan. But after that, it is useful to approach it 
in separate sections. The exception is that, depending on your opportunities, you may need 
to collect the roof branches before you build the base frame. 

A) Discovering Adobe

i) making a brick test mold

ii) mixing different soils for test bricks 

iii) testing bricks

iv) discussing soil and climate (the ecosystem)

B) Building the Model House or Oven

 i) building many brick molds

ii) mixing the “test worthy” adobe mud

iii) mixing the adobe mortar

iv) building the model house or oven

(v) for the house, exploring roofing needs and building the roof)

Ai) Discovering Adobe: making a brick test mold 
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1) Referring back to the drawings the child has already done of adobe 
houses, lead the child through a description of the 
materials used in an adobe house (basically adobe 
bricks and logs for the roof). Ask the child to 
speculate on how the bricks might be made and 
lead him to the idea of the “mud in mold” system. 
This is a place to lead through discussion and not 
through exploration or the child will be worn out 
before you get to comparing soils, which is the 
core of the science learning here. 

2) Then if you have done the measurement intro- 
duction, using the child’s new skills in linear 
measurement have the child build a frame to 
make the bricks (if you have not done mea-
surement yet, just use the measurements as a 
practical marking). If there has been a full 
sleep cycle since the introduction of measure-
ment, this is a good time to bring in the 
measurement activities described in the Math 
reawaken section of the Instruction Manual).  
 
The test brick frame is basically a thick ladder with at least 6 spaces 
(2”X 6” x 1  1/2” deep each). Do not make the spaces too deep or the 
bricks won’t dry well. The test brick mold, and therefore bricks, are 
bigger than those for the model house as this size is needed for the 
“testing drop”  
to work.  For the oven you need the big- 
ger bricks, too.

Aii) mixing different soils for test bricks 

3) Starting with the soil near your home,  and 
branching out to your compost or garden soil, to 
sand, to clay (getting whatever of these you need 
from the store), mix it into bricks. Use the child’s 
measurement or comparison skills to make 6-8 
different “measured” mixes (be sure one is pure 
clay and one pure “local” soil. If your local soil 
is clay-rich, make one purely garden soil. All 
the rest should be mixes the child creates, but be 
sure at least one is the “correct” adobe mix - see 
below).
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4) Fill the molds with each mix - 2 bricks per, if possible,  and leave this 
out to begin drying. As soon as the bricks are dry enough that they 
pull away from the sides, gently push them out of the mold. If you 
live in a wet climate, put these on a cookie sheet and bake them for 24 
hours at 170 degrees. Either way, rotate them periodically to get them 
fully dry. 

Aiii) testing bricks

5) Test the strength of each brick by dropping it from 5 or 6 feet up. Drop 
each until it is broken, BUT, drop the adobe mix last so that you only 
drop it one more time than the most strong brick. You may find the 
pure clay is stronger in this small test. However, it should also be 
quite a bit smaller as clay packs most tightly. It is not good for mor-
tar for this reason. Hopefully you will only get minimal chips in the 
adobe. And, hopefully, you get an unquestionable failure as the non-
adobe bricks crack and crumble.

Aiv) discussing soil and climate (the ecosystem)

6) At this point,  discuss how the bricks are different, and why (soil). 
Now you can take some of each type of soil (clay, sand, loam) and 
have the children describe the differences they perceive when it is 
dry. Wet it, make balls, drop it, etc. Have them describe the qualities 
of each soil (sticky, lumpy, grainy, etc.). They have already played with 
how each responds, so at this point we are just bringing it to con-
sciousness by getting the children to name and then write about each 
soil. 

7) If you live in a low clay area, lead him around to what is different in 
the Middle East - climate should come up soon, as should vegetation. 
If it is not happening on its own, you can go outside with his Torah 
pictures and compare them to what you see around you. You can do 
the same thing if you do have clay, and adobe housing around, just 
adjust the discussion. 
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        adobe ruins in Israel            model Egyptian adobe

8) As we look at materials used, one aspect that lies beneath the surface 
(literally) is the relationship of climate to soil type. While the details 
of this topic are too complex for the children to engage with at this 
point, it is important for the adults to understand that climate has a 
significant impact on the soil. This is both because the amount and 
types of minerals in the soil are affected by both water and wind ero-
sion, and because climate has a great impact on vegetation - and in 
turn decaying vegetation has a great impact on soil make up (make 
up of the natural compost). 

Keep this in mind as you explore ways to support discovery learning 
so that the interdependence of our world is always front and center. 
When you see the child’s thinking involve the climate-vegetation-soil 
interaction, you can just simply acknowledge it with a comment like, “I 
wonder what the soil here would be like if we didn’t have much rain.” 
See what he picks up on. Bring in what you can easily bring in relation 
to vegetation and compost, but remember, we are just planting a seed 
at this time. In 5th Grade we will come back to it more directly in our 
study of botany, and again in 6th and 7th in relation to geology and 
weather. Right now we are just anchoring a living connection. 

Adobe Brick Recipe: 

- Dirt suitable for adobe bricks should have a high enough clay 
content to help the brick resist moisture and provide strength 
and cohesion to the brick. The problem is that dirt with too much 
clay in it will crack upon drying. If dirt has too much clay, one 
must add sand to it or dried grass. Recipes differ, but seem to 
do best at about two to three times as much clay as sand with 
chopped up straw mixed in it quite evenly. In all recipes the 
loam or compost is very low, if at all. Experiment - that is what 
this block is about! 

- In the end you will also need to add some kind of dry grasses for 
the proper binding. The Israelites often used the chaff from the 
grain harvest, and if you do a Harvest block before the house-
building, that would be a good connection for the child to make. 
Straw or dried grass were also used. It is said that straw from 
a barn that included manure was the best as the manure has a 
special binding quality. This topic brings us back to the issue of 
vegetation - one can ask how clean the child thinks the clay soil 
on a hillside would have been, and then just experiment with 
adding small amounts of straw or dry grass to the mix and see 
what happens. Try with more sand, too. 
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- Dirt with too little clay will make the dried brick too brittle to 
use. A good brick will have the right mixture of clay and sand, 
so that it will be strong and resist moisture (from the clay con-
tent), but not crack while drying. If cracks show, this means 
there is too much clay in the dirt, and sand should be added. Too 
little clay and the brick will be too brittle or crumbly. Play with 
the soil to get there - this is an important part of the exploration 
of ecosystems. Let this be a “doing activity” and not a conceptual 
one;  give the child time to make the connection to the ecosystem 
on his own. 

- For the mortar and roofing (where you are spreading it on the 
house itself) you need a much higher proportion of sand so that 
it holds its structure when drying. Experiment.

Bi) Building the Model House or Oven: building many brick molds

1) Next you will need to plot a basic oven or house 
size and use the new math multiplication skills 
to figure out how many bricks will be needed to 
make the three walls (leaving the front open), or 
the oven dome (if you are doing the oven, at this 
point go to those instructions at the end of the 
house instructions. Remember that this building 
will be very heavy; keep this in mind when you 
choose the size and the plank on which to build 
it - 24” X 15” is probably the far outside.

2) For the model house you want to make the 
bricks quite small or you will not get the adobe 
house feeling. Approx 1.5 X 2.5 X 1.5 deep, and 
you want many molds so that you do not need to 
mix the adobe and fill them more than 3 times. 
Have the child make many wood molds -this is 
an opportunity to use his linear measurement skills but take care not 
to overdo this and cause him to lose heart - family help is fine; you are 
the community! 

3) You may a want to leave some window spaces open so you will need 
to use planks to act as a brace for the top of the window if you choose 
to have windows).  

4) Build the ladder style molds as before. 
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Bii) mixing the “test worthy” adobe mud

5) Have the child mix the adobe according to the recipe he has discovered 
and fill the molds. He should fill the first set of molds as independent-
ly as possible (again, it is a good time to use his weight and/or volume 
skills, but do not overdo the intellectual aspects). Five gallons of dry 
adobe soil will make about 35, 2 X 2 X 6 inch bricks.

6) Now it is time to have family and friends jump in to the “house rais-
ing” process. The child will need help to do all that is needed,  even 
if you use two weeks of solid building time - and working together 
is more true to the community life of ancient Israel. Have a party, 
enjoy the process. Mix bricks and dry them in the sun (or oven as 
described). Make all your bricks and a few “spares” before you start 
building.

Biii) mixing the adobe mortar

7) make adobe mortar (wet, sticky, sandy adobe) to stick them together. 
Make a large batch as it becomes more cohesive as it sits. You will 
need to play with adding sand and possibly vegetable compost to 
your standard adobe mix (we won’t use manure because we are mix-
ing with hands, not feet). Start with half again as much sand and 
work up. Put in 1/6 total of compost. Mix a long time with hands, al-
most kneading it. It will become more of a sticky mass. Cover tightly 
and let it sit a couple of days while you make bricks. 

Biv) building the model house or oven

8) Now you are ready to start building up the 
walls. Here we want the child to do as much 
as possible, with some stretching and strug-
gle, but not depletion. In all likelihood, those 
who helped make the bricks will want to help 
build (especially any children involved). You 
will have to weigh out how much help brings 
a sense of community and how much leaves 
the child feeling it is not his project. Certainly 
start with him doing a lot alone, and then 
decide. 

9) To build the walls, just stack row on row of bricks, using the adobe 
paste as mortar as shown in picture at right. You put the mortar be-
tween each brick and between the rows of bricks. Use an icing spread-
ing spatula and think of it as icing - it needs some pressure to get it to 
stick, but too much will ruin it. 
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10) Build the walls up in proportion to the other measurements, using the 
photo sheets to approximate shape. Make the back wall a little higher 
than the front ends and pile the mortar to make this a smooth incline. 
this is to honor the fact that there is some rain everywhere and there 
needs to be drainage. At this point we have not talked about roofing 
so you can wait to do this after that discussion (below) or you can just 
do it now without discussion.

11) Stop a moment and have the child figure out how many more bricks 
he would need in order to make a real house, (figure proportions to a 
real brick  - there is a lot of variety, but about 12” long and 4 thick). He 
will be awed by the amount of work needed to make a small, but real, 
house.  

(Bv) for the house, exploring roofing needs and building the roof)

12) With the walls complete, you find you have arrived at the roof - and 
another important moment to connect climate and housing, and 
vegetation. We cannot make the roof solely out of adobe - it won’t stay 
up! You have to have a frame to hold the bricks or mortar. You also 
have to choose between a flat and a raised roof (either rounded or 
pitched). 

13) Go for a walk in the natural local environment. 
Look at what you might use to make a roof. Ask 
the child if these are things that could be found 
in quantity in the Middle East (remember at 
this point you have already made list of what 
is available - refer back to it). Now ask the child 
to look at the list and figure out what will be 
important to consider in choosing materials. If 
your area is like that of the Middle East, great, 
list accordingly. 

14) Look at the types of roofs around. Discuss what roofs are for and, 
(after you come round to protection from sun, wind, and rain) if the 
children have the energy, you can try out each shape in miniature.  
You can, in effect, build a mini-raft, like the roof at right, and hold it at 
different angles while you sprinkle water and blow wind. Bring them 
around to the fact that a dry climate does not need a peaked roof and 
it takes more wood and is more difficult to attach to the adobe wall, 
and a flat roof can be used for other things (some cultures keep ani-
mals up on the roof, some now garden on roofs. . 

15) There is some rain in the Middle East so the roof needs a slight pitch. 
Be you have built one wall a third to a half a brick higher (this can just 
be mortar packed high), to create a slight tilt in the roof. 

16) You need to get 6- 8 straight, smooth branches, about 1/2 inch diam-
eter, to make your support posts. 
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17) Now you will put a “false wall” across the front as the roof needs to 
go on a house with all its walls. To do this use a flat, very thin board, 
like a paint stirring stick.  Using adobe to stick it, attach it across the 
front. It you want to use a stick for this, it will look better, but is more 
work as you will need to build the back wall a full brick higher and 
do more patching for the incline.

18) Lay the bigger branches at even 
intervals from the higher wall to the 
lower (see the photos for proportions).  
Use the mortar to keep them in place. 

19) Then lay smaller logs perpen-
dicular and over the top of those (as 
shown). These need to be very close 
together  - tightly fitting. Use the mor-
tar to keep these in place. 

20) On this goes a thick layer of the 
adobe mortar. Voila, an easy roof to build.

21) When all is said and done, we go back and put the building photos in 
the Morning Lesson books. Use this as a chance to recall the basic 
process, writing up the basics. 
 
As you go through the review, tie in the ecosystem information, 
hopefully bringing it out of the children’s reporting. 

22) Over time - during projects sessions - you can build fancy “furniture” 
and the like inside. We recommend doing this to bring the attention 
back to the culture and out of the “us and them” of discovery science. 

Do a final large painting of the environment and climate - the model can be set before this 
using it as a back drop and/or surrounded by a sculptured scene of the landscape and cli-
mate.  

Giving the children this very tangible experi-
ence will help orient them to these issues of an 
ecological perspective, and apply the principles 
to more subtle situations.

------------------ 
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Small Adobe Oven

You might also choose to use the adobe to make a small outdoor oven and use that to bake 
barley bread and Matzoh (described in the Projects section of this book). Use the adobe brick 
instructions in the preceding pages, including the description of experimentally exploring 
the qualities in the soil just as you would for building the house, unless you have done it 
already (see last section). 

The archeological reports describe the adobe oven as being like a giant jar. Current descrip-
tions are somewhat different, more like a hive  - you can try either.   

Ancient Adobe Oven: 

1) Lay a thick mortar (mud) circle on the ground.

2) Lay a floor of adobe bricks in a circle on the mortar - patching in the 
holes with adobe mud so you have a solid circle that is at least 18” in 
diameter. Then lay another identical layer on top of that. 

3) Build the bricks up to make a tube or jar 
shape about 3 feet high but coming in a 
little with each layer, using the mortar 
generously.

4) Let the bricks and mortar set to dry. Lay 
a few rows, plaster and dry a couple of 
days. Then add the next. 

5) Plaster the oven both inside and out gen-
erously with the adobe plaster.

6) Let the whole thing sun dry to harden. 

7) Build a fire with sticks in the bottom of 
the oven. Let it burn at a low level for 
several hours - firming up the bricks.

8) When all is finished and very dry, light 
a small fire and burn it briefly (about an 
hour) to get the bricks fully settled. The next fire will be a big one that 
goes for about two hours to heat the bricks for baking.

9) Baking instructions are found in the Projects section of this book, but 
basically, the dough is thrown against the walls and sticks until it is 
cooked - at which point it falls off and into the ashes. 
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Alternative Adobe Oven - a closed dome oven 

1) Lay a thick mortar (mud) circle on the ground.

2) Lay a floor of bricks in a circle on the mortar - patching in the holes 
with adobe mud so you have a solid circle that is at least 18” in diam-
eter. Then lay another identical layer on top of that. Plaster the top of 
this smoothly as it is your “baking stone.”  

3) Build the bricks up to make wall-sides, using the mortar generously. 
Go up 2 or 3 bricks high, leaving an opening on the least windy side 
that will be the oven door. Make this big enough to slide 
in the breads on a pizza style spatula, but small enough 
to close with a stone for baking.

4) Now you make the inward curving walls which close 
together at the top by laying the adobes flat and corbel-
ing inward. Corbel by laying each course of adobe flat in 
mortar but projecting 1”-2” over the course below it. The 
small dome is formed as the courses close in on themselves.

5) This mud oven should be built in two or three sessions so as to allow 
drying. At the top the oven shape is weakest, so it is important to stop 
building for a few days so it can dry better.

6) While you wait, plaster the inside walls of the over with adobe mortar.

7) Near the top, on the side away from the prevailing wind, put an open-
ing the width of a soda can (laid in the adobe but later removed) to 
allow for the fire smoke to escape. 

8) Once all is dry, plaster the outside with enough  
adobe mortar to make a smooth and thick dome. Do this in relatively 
thin layers, letting each dry between applications to minimize crack-
ing. 

9) When very dry, light a small fire and burn it briefly (about an hour) to 
get the bricks fully settled. The next fire will be a big one that goes for 
about two hours to heat the bricks for baking (baking directions are 
in the Cultural Units Activities book). 
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Nomad’s Tent Overview

If you choose to do your major house-building project during the Torah Unit (and, therefore, 
to do a model longhouse with the Haudenosaunee Unit), you will need to make a Nomad 
Tent to meet the Third Grader’s need to make his own shelter. We recommend beginning 
this with any of the stories about tent life (Jacob and Leah through his return home), and 
taking a week of Morning Lesson to start the tent as your digestion work for the story. After 
that, move the completion process to projects time. 

The tents of ancient Israel were 
partitioned. They had two sec-
tions: a front section, where the 
men of the family lived and 
visitors were entertained; and a 
private section at the rear, for the 
women and their children.

The tents were made from goats’ 
hair, woven in strips on large 
looms. Some accounts say women 
spun and men wove. Some say 
women wove the fabric for the tents. All agree that women spun, stitched them together, 
kept them in good repair, set them up when the camp was established, and folded and 
stowed them when it was time to move on. 

In the rain, the fibers of the hand-spun goat’s wool swell and the tent is transformed to 
a waterproof shelter but when it dries, it is once again comparatively light and easy to 
move. As well, animal hair has natural oils that will help to repel water. 

Nomad’s Tent Details: 

1) Referring back to the stories of life in tents, help the child make a list 
of the things a house needs to provide for the family. Sun protection, 
rain protection, wind protection, protection from animals and insects, 
privacy, and separation of sexes, are all things she will have heard 
about.  

2) Because of the complexity of carding, spinning, and weaving, we 
forego the potential discovery activity of trying all kinds of fabric and 
limit it to those available in the Middle East.  So we look back to the 
drawings the child has done of the crops, natural vegetation (trees 
and grasses), and animals, and  make a list of what  materials are 
available in the Middle East to make these (basically flax, wool, and 
skins).
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3) Although this is not a Science Block, it is worth taking swatches of a 
couple of kinds of fabric and letting the children compare their water 
resistance, wind protection, and portability (lightness). Get a 1 ft by 2 
ft piece of each of the following: 

a) woven flax (100% raw linen) 

b) woven sheep’s wool (rub lanolin in to simulate natural wool

c) felted sheep’s wool

d) sailcloth (or the like), and sailcloth with lanolin spread on it

e) woven mohair:  http://www.laurelleaffarm.com/pages/linens/wool-blankets/
creagaran-mohair-throw.htm; http://www.overstock.com/Home-Garden/Italian-
made-Mohair-Throw/3322971/product.html?cid=144187&fp=F&mr:referralID=9e
5ec816-5716-11df-9198-0026b958ace7;  http://www.trimfabric.com/wool-fabric-1.
html

5) Stretch these over a frame (like a bowl) and sprinkle them evenly with 
a misty water for a little while. See how these react. If you don’t get to 
where it is clear that the wools are better, you can describe the rea-
sons. 

4) If you decide that the lanolin “cured” cloth is better in the rain (and 
what matters is what the child finds here), then smear lanolin onto 
the cheaper fabric you will have to use.  You will not be able to use 
the fabric most suitable for the ancient middle east (mohair) to do the 
whole tent, (even if you now live in the middle east) as it is prohibi-
tively expensive. So if you have already done your science block so the 
children are used to looking at the impact of environment, this is a 
good moment to look at the ecosystem around you. You will wind up 
needing sail cloth or the like to make the tent. You will need a large 
rectangle - two times as long as the open tent space you want, so that 
the sides hang down heavily to the ground - this length and weight 
are part of the structural integrity so not a place to skimp. 

5) Depending on the child’s engagement, at this point you can cut the 
cloth into strips and have him sew these together to make the tent 
rectangle. This is how the nomads tents were made (strips of woven 
mohair stitched together). But it may be more than will serve the child 
at this point and you can use very wide strips instead. 

6) Gather trees to be poles and tent pegs.  You will need one tall center 
one and six shorter side ones. 

7) Strip the bark to minimize insect damage. 

8) Tie the ropes to the poles, or to the tent (it was done both ways) right 
where the poles will wind up -  as shown . 
 

http://www.laurelleaffarm.com/pages/linens/wool-blankets/creagaran-mohair-throw.htm
http://www.laurelleaffarm.com/pages/linens/wool-blankets/creagaran-mohair-throw.htm
http://www.overstock.com/Home-Garden/Italian-made-Mohair-Throw/3322971/product.html?cid=144187&fp=F&
http://www.overstock.com/Home-Garden/Italian-made-Mohair-Throw/3322971/product.html?cid=144187&fp=F&
http://www.overstock.com/Home-Garden/Italian-made-Mohair-Throw/3322971/product.html?cid=144187&fp=F&
http://www.trimfabric.com/wool-fabric-1.html
http://www.trimfabric.com/wool-fabric-1.html
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9) Lay the tent out flat on the ground. Slide the poles under it into their 
positions. 

10) Now you will need several people 
to push the center pole up and 
hold it in place while others set up 
the side ones and peg the ropes 
such that the cloth is pulling the 
whole thing tight. 

11) The sides are not pegged; the 
weight of the cloth hanging over 
the ropes keeps it all in place. You 
can hang a cloth inside dividing 
the compartments. 

12) When all is said and done, we go 
back and recall the basic process, drawing and writing up the basic, 
and unrecorded, parts of the experience in the Morning Lesson Book, 
using the drawing and ritual as described earlier. 
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Farming in Ancient Israel: 

You will do the Torah Unit either in the Autumn or in the Spring, but not both, so that 
will dictate which of the farming activities you undertake in your projects time. The other 
season will be referred to in the story, but in the hands-on work, we stay in tune with the 
seasons around us since connection is the point. 

Engagement with Farming is a very important aspect of sparking the third grader’s confidence. It is 
best to go to a nearby farm to join in the work for at least a few days, at minimum. If you 
can actually stay there, that is best; there are educational farms, CSA’s, and Living Museums that, 
with enough advance planning, welcome homeschoolers. The link to farming will still be a link to the 
culture and the story, just not quite so directly.

Because of the climate and the variation on climate within the country, there is some plant-
ing and some harvesting in almost every month. The sowing season varies from region to 
region due to differences in weather conditions, but in general it is:  

• November: wheat, barley, oats, vetch

• December: wheat, barley, oats, peas, lentils, vetch, flax

• January: peas, vegetables

• February: chickpeas, vegetables

• March: millet, vegetables

• April: sesame, millet 

Harvesting and ingathering:

• April: barley, peas, lentils, vetch

• May: wheat, oats, peas, lentils, vetch

• June: chickpeas, grapes

• July: sesame, flax, millet, grapes

• August: millet, grapes, figs, pomegranates

• September: grapes, figs, pomegranates, olives

• October: olives

• November olives
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Farming Block Rituals:

In farming - both harvest and planting - the ancient Hebrews (and indeed, the modern 
Hebrews, as well)  engaged in very specific and detailed rituals and festivals. Therefore, this 
aspect of creating a ritual and establishing a connected container1 is provided for us - and 
described in each of the following sections. 

We will follow each of these as closely as we are able, highlighting the ecosystem within the 
rituals. The Jewish celebrations focus on honoring and thanking God as the provider of the 
bounty. We need to detail that a bit so that we emphasize honoring that which is provided, 
start to finish - i.e. the ecosystem. For example, if the ritual is offering thanks for the harvest, 
you break that down and offer thanks for the compost and the soil and the rain, and so on. 
In this way, the interdependence of the ecosystem is brought to consciousness, but in a ritual 
and gratitude based context.

We also have to work with the scheduling of these holidays, as it is rare that one will live in 
an area where climate and calendar timing for the festivals both work. The Jewish agri-
cultural festivals were not originally set by a calendar date, but by an agricultural one: 
“In reality, the Hebrew ‘moed’ simply means ‘set time’ or ‘appointed time.’ Yahweh has set Passover 
and the Feast of Unleavened Bread by the criteria of the crops, not by a purely astronomical reckoning 
known as the vernal equinox.” So, if you do not live in a community that regularly celebrates 
these festivals, you can shift dates to agricultural ones and be in good harmony with the 
original intent. Festivals are generally held at the new or full moon - planting would tend 
to go with the new moon - so we can keep to that connection and connect the child with the 
moon cycles too.

1 see introduction to Science in this book and the Instruction Manual
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Artistic Engagement: 

Hand in hand with this, we want to use the arts to anchor the child in the wholeness of this 
work and its place in daily life in the culture. There are an infinite number of ways to do 
this; we suggest a few below:

1) Make a mini-mural. Put up a large sheet of paper on the wall. Draw 
the scene of whichever of the people is central to the farming story 
you have chosen. Draw this specific person from the back, and on the 
side of the page, so that he is looking at where the farming will hap-
pen.  Put typical land features around the farming area, but the center 
will be just sky and ground.

- from there, you just jump into the project, taking photos of the 
farming and any festivals or rituals you do, all along the way. 

- come back to the drawing and fill in the farming, actually “farm-
ing through drawing” just as you did in life, but ONLY on the Torah 
garden. Bring the connections to the ecosystem as you draw. Keep 
this celebratory, but emphasize the wholeness of the ecosystem.  

- when the farming and recording are complete, do the cultural 
ritual, but whatever ritual you work with, include a giving of thanks 
or honor for each part of the ecosystem that contributed to the crops. 
Start from the ground up, almost as though you are planting again 
with thanks (even the harvest starts here).

2) Another approach it to make a nesting-book to tell the story. For this 
you accordion fold a long sheet of paper, such that you have 6 to 8 at-
tached panels that are each about 8 inch squares (you will need a long 
strip of butcher block to have enough panels). 

- coming from the story, have the child draw the FINAL picture on 
the front panel in connection with the opening ritual (so in a planting 
block, you will draw the crops full grown, in a harvest block you will 
draw some version of baskets overflowing with the harvest). 

- as you go through each step of the farming, starting at the opposite 
end of the accordion book, draw in that panel, emphasizing the aspect 
of nature that is most relevant - you want to get in a lot of weather 
scenes. Plan ahead as you only have 6-8 panels to get to the complete 
farming “book”! **in the case of the Harvest, you will not draw these 
until the reflection point.**

3) Or, and this is more in keeping with Hebrew tradition, you can make 
a scroll, and, working RIGHT to LEFT, “farm” just as you do with the 
accordion book. 



Grade 3/ Torah/Science/p. 67   © Enki Education, Inc. 2007, 2010

- for this one, when it is complete, take a photo of the scroll to go in 
the Morning Lesson book. 

4) Now put all the photos of the child farming in the Morning Lesson 
Book (ones you have taken as they farmed) - discussing the process as 
described in the detail sections. 

5) Put the mini-mural or scroll photo, or the nesting (accordion fold), 
drawing on its own page. In the case of the nested book, glue the last 
square to the book, so it opens upward. Write up the steps on the 
opposite page, including some description of the farming blessing or 
ritual. 

With any of these you want the artistic recording to focus on (if not be exclusively about) the 
cultural farming. The local farming will come in mostly in the photo essay of all they did (#4 
above) - keep accordion books and scrolls and murals to the Torah mood).
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Harvest In Ancient Israel - and scheduling harvest today

Whenever the Harvest enters the story during your local harvest season, go out to a farm and join 
in the experience of bounty. Come back and celebrate the Hebrew Sukkot Harvest Festival - you can 
build a modified sukkah in your living room and celebrate the bounty at home!  

Scheduling: 

The first thing we have to do is make decisions on timing. Because the Sukkot Harvest 
festival is scheduled in mid to late September to match with the climate in Israel, we are left 
with three choices: 

1) begin the school year two weeks early with a lighter story block, so 
that the children are well grounded in the mood and you are far 
enough into the story to take off into Science in time for the scheduled 
observance of Sukkot;

2) do the Holidays on their assigned dates independent of the curricu-
lum; or, 

3) in keeping with the original intent of agricultural festivals described 
earlier, plan your curriculum progression around Harvest in the 
climate in which you live and include the Holidays where they fall 
within that (which will not often be on the actual Holiday dates). 

What we recommend depends on your situation. If you are Jewish or living in a Jewish com-
munity and therefore celebrate these holidays regularly,  we recommend going with the first 
or second option.  

If you are not involved with these Holidays as a regular part of your family or community 
life, then we would recommend staying in harmony with your local climate by using the 
third approach.   

Jump right in to Harvest activities. Without explanation, join in the harvest of the local gar-
den, as much as possible in the traditional local ways. In Grade Three, we will not go into mod-
ern harvesting techniques as they are far more removed from both field and storage (and therefore the 
cultural experience). But most importantly, they are removed from the child’s actual capabilities, and 
therefore do not mirror her drive to take hold of life on earth. 

When the harvest is ready (or on the official day) celebrate Sukkot - directions on the follow-
ing pages.
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Details on Harvesting in Ancient Israel: . 

The harvest of ancient Israel (information on growing these crops is in following section on 
planting).

1) Corners of the field were left unharvested so that the poor could come 
and gather food.  

2) Harvest:

• for barley (even a small patch): use a sickle to cut it when  
   the heads are tan and brittle - cut with long  
   stalks. Tie it together in sheaves. Take the  
   sheaves to the “threshing floor (wherever it is  
   you plan to thresh them; see threshing on next  
   page); 
• for garbanzo beans: harvest when the leaves are  
   already brown. The seeds are collected when 
the  
   pods split after drying  
  (squirrels love these so take protective measures).  
• fruits and vegetables: hand pick. Cut some grapes such that you  
   leave them on the long vine for the Sukkot celebration.  

3) Preparation for use:

• Grain Threshing was primarily “machine” done. Oxen would 
pull a heavy wooden sledge studded underneath with jagged 
flints, in circles over the grain. This process served to cut up 
the straw and crush the husks around the grains. But it was 
also done by hand - as we will do - simply by beating it with 
a stick.  
 
You may want to keep some barley in sheaves just as decora-
tion - a reminder of the work.  
 
That which you will thresh is laid on the threshing floor (a 
dry and packed area of hard earth), and beaten to shake loose 
the grain.  
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• Grain Winnowing is the separating of the good grain from 
the chaff (shells). In ancient Israel this was done in two ways. 
One was simply to shovel up loads of threshed grain and toss 
it into the air. The chaff is a lot lighter than the good grain 
and flies away in the wind, with the heavier grain falling to 
the ground to be collected.  
 
Winnowing was also done using a basket (and if you have 
woven baskets as part of projects work they can be used 
here). The principle is the same, but the basket makes it easier 
both to toss the grain with chaff up, and to catch the falling 
clean grain (plus you don’t have to clean the dirt off again).  

Storage:

• Grain Storage could be effectively done within heavy jars 
and barrels of adobe mud. Because it was a dry climate - 
even in the rainy season it was not very humid - moisture 
protection and the resulting spoilage was a minor issue and 
could be dealt with simply by heating the grain to a high 
enough heat to stop any germination. 

• HOWEVER, be sure to save some for next year’s crop first! 
This is an important moment to stop and talk about sav-
ing seed and the cycle of planting. Ask the children where 
the next year’s crop will come from. Ask where they get the 
seeds - this may seem obvious but we want to make it fully 
conscious at this point. It will be helpful to store some and 
sprout it in the spring so they experience the magic of seeds 
directly. You can do this in connection with the Rites of Pas-
sage Block where the focus is on seeds.   

• Animals stealing the grain was a major issue. The bulk stor-
age for a village was done mainly in underground puts lined 
with heavy stone, and sometimes mortared smooth with 
adobe mud. Above ground heavy adobe barrels were plenty 
of protection against mice and the like and minimized the 
impact of moisture. Because the grains were stored as whole 
grain and not flour, they provide their own preservative 
needs. 

• Beans of all kinds were dried and then stored in much the 
same way as grains.

• Any fruit that could be dried, was. This certainly applies to 
grapes (raisins), dates, and figs. Once dry, these were also 
stored in mud jars. 
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• Gourds, onions, and garlic were kept much as they are today, 
simply keeping them away from animals and in a cool dark 
place for as long as their natural protective shells and skins 
will keep them fresh. 

Closing the Season:

4) With the harvest in, we prepare the soil for its time of rest and rejuve-
nation through composting. We have, hopefully, been composting for 
years, without any concept involved. Now, with the harvest laid out 
before us, we can look back at all the earth has given. 

• take a moment to discuss what the plants need to grow. Keep 
this simply to sun, water, and food from the soil. This is not a 
study of photosynthesis; that will come in Grade Five! 

• ask the children where the sun and water come from and if we 
need to - or can - do anything to replenish what the crops have 
taken. 

- They will quickly see that in relation to sunshine this  
   is silly,  but in relation to water there is a real ques 
   tion.  
- This is a good time to talk about the coming rainy  
   season and the prayers and dances done to encourage  
   the rains to come. It is also a good time to talk about  
   methods of collection of rain water. The Israelites did  
   store rain water in stone cisterns, and they dug wells.  
   But both of these were very difficult and not com 
   mon, so for the most part it was prayer and dance  
   that brought the rains. 

• ask where the nutrients/food for the plants comes from. Some 
will know; some will not. This is the moment to bring in the 
cycle of composting with an emphasis on the cyclic give and 
take of nature. The Israelities used animal manure, ash, and 
plant waste (unused parts) to make compost and feed the soil 
(there is evidence that composting was actively done in ancient 
Israel2).

2 Agriculture in Iron Age Israel, by Oded Borowski, Eisenbrauns Publishing, Indiana, 1987
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• in Israel, one planting season runs into the next and it appears 
that some composting was done at each turning of the harvest/
planting season. This would be a moment to discuss the fact 
that the climate in Israel allows for - indeed, demands - plant-
ing and harvesting year round. Then, if you have gardens, you 
can put what compost is currently ready out on the fields to rest 
through the winter, and that frees space to begin a new round 
of collection starting with the waste of the harvest.

• lastly, we plan for the next year to allow the soil its needed rest. 
In ancient Israel, in keeping with the timing of God’s work 
(Creation), the fields were left to rest in the seventh year. You 
might do a project - together with the child so as not to exhaust 
this topic - of drawing out a map of where things were planted 
this year, what field should be left completely to rest, and which 
crops should be rotated. The rotations were primarily between 
grain (wheat and barley which exhaust the nitrogen in the soil) 
and legumes (chickpeas, lentils, peas, which replenish it). 

• There is little evidence of companion planting (though there 
are some who say beans and grains were grown side by side). 
Rather, there mainly seems to be crop rotation - and the fallow 
field practice described above. This planning can be done for 
an imaginary garden or for one you grew - but either way, it is 
about giving rest, so honor that mood and don’t overdo it and 
exhaust the children!  

5) The question of the allotment of harvest for the poor can be brought in 
now, or at the end of the harvesting itself. Either way, it is not practi-
cal or useful to bring the poor raw grains to thresh and winnow and 
grind and bake! But the children could do all this, make the bread 
and pack up fruits and vegetables and bring this to a homeless shelter 
or soup kitchen as part of the Sukkot festival. We have only grown 
barley, as wheat takes a lot longer and needs to be harvested later. 
This makes baking tricky, but possible. You can add in wheat flour if 
you need to. We would do this serving the poor with a light touch and 
as a natural part of life, rather than as a huge moral issue about those 
in need. 
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6) Take a moment at this point to do some baking and cooking with the 
things you have harvested in preparation for the Sukkot Festival (sug-
gestions and resources for recipes are found in the projects section of 
the Cultural Units book. Again, you may need to add wheat flour to 
your breads, but you can explore barley recipes and certainly can use 
it in soups and the like.)  
 
In the process lightly explore the nutritional wisdom of the major 
foods grown and stored (grains and beans). Without going into a 
lot of chemistry, you can simply say that our bodies need complete 
proteins to grow and function. Beans have some parts of a complete 
protein and grains have others. Together, they give us what we need 
to grow and stay healthy - separately, they don’t. That is plenty of 
information; we are just awakening the sense of awe at the wisdom 
of our forefathers and the magic of nature, quite like the magic of the 
body proportions studied in the Math unit. 

 ----------------

The Ritual Closing: 

Finally, we shift our attention fully back to the world of the Torah by celebrating the Har-
vest Festivals. At this point, regardless of what you were personally able to harvest, we 
work with the bounty of the earth. Purchase as needed - include unthreshed grain if at all 
possible. Certainly grain that is not yet ground can be easily found, and ground. This is the 
time to step into the fullness of Harvest, using the store as needed! 

The Autumn Harvest Festivals3 (Details on celebrating these holidays are found in the Torah sec-
tion of this Cultural Units Book - look for dates in a particular year on the internet)

In ancient Israel, and still in the contemplative Jewish tradition, the times of planting and 
harvesting are part of the sacred cycle of creation and so are marked by Holidays. Celebra-
tions in the Jewish tradition can be seen as a reminder, designed to help us “experience more 
fully the profound patterns of the world - how to enrich them, nurture them, and learn from 
them. . . These Holy Days were, with something like spiritual genius, created so as to fuse 
the mood and the nature cycle of the sun with the meaning of the historical moments they 
recalled.”4 They bring us into ever deeper harmony with the cycles of nature and thus of our 
lives. Therefore, we work in keeping with the Holy Days as much as possible.

Because of the climate, there are several harvest festivals in Israel - there are festivals for 
the spring barley, the summer wheat, the fruits of the field, and for the fruits of the vine. 
Because of the overlap of many of these with planting festivals, and because of when the 

3 as described in Seasons of Our Joy, by Arthur Waskow, publ Beacon Press, Boston MA, 1982

4 Seasons of Our Joy, by Arthur Waskow, publ Beacon Press, Boston MA, 1982 , p g. xviii
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harvest falls for most of us,  we are working only with the final, and biggest harvest festival 
which is often seen as celebrating all the harvests since it is the culmination of the harvest 
season altogether - Sukkot. 

 - Sukkot (Festival of Huts) - This is the final harvest festival of the year and marks the full 
maturation of the fields and the moment before all will be put to rest. As a result, it is associ-
ated with receiving the tablets on Mt. Sinai. The sukkah (hut) is a reminder or representa-
tion of the simple, temporary shelters used both by the farmers out in the fields at harvest 
time and by the Israelites crossing the desert with Moses. At this time it is the fruits that 
are harvested, and in Israel this is primarily grapes, pomegranates, figs, apples, dates, and 
olives. 

Originally, the full observance of Sukkot included eating all meals and sleeping in a sukkah 
(hut) for the full seven days of the holiday. This intensified the experience of the fragility 
of life and of our inextricably interwoven relationship to the rest of nature. Without a solid  
structure to protect people from the elements, they were exposed to the immensity of the 
universe, and became more sensitive to their own mortality and connection to the universe. 
Today this is usually a much lighter event with one meal a day eaten in the sukkah, and 
only one or two full ceremony days at the start.

- Sh’mini Atzeret (Completion of the Cycle) This is a little known festival that marks the 
end of the farming cycle and the time of the seed going into the earth at the onset of the 
rainy season. (The rains were prayed for - and danced for - as vital to the seed eventually 
re-sprouting; Mayim - the main rain dance can be done as part of this. It can be found on 
the Enki Torah CD and DVD). It is often seen as an extension of Sukkot. It is associated with 
Moses’ death and the beginning of a new chapter in Jewish history. Simchat Torah is danced 
on the second day of Sh’mini Atzeret, and today has become a holiday of its own (music and 
dance are on the CD and DVD that go with the Torah Unit). 

As part of a full harvest science block, it is important to include Sh’mini Atzeret as part of 
the cycle of life. But the relationship to Moses’ death will not be relevant to us as we will not 
be at that point in the story when this holiday arises. The nature component, however, is 
important for the curriculum as is the inward turning aspect of winter. 

Sukkot 

IF you are doing the Torah Unit in the fall, whether or 
not you are doing Harvest as your major science block 
during that, it will be important to celebrate Sukkot. 
In Sukkot there is an emphasis on showing/offering the 
bounty and beauty of the harvest (details about Sukkot 
and the celebration itself are found in this book). 

The Sukkah Hut is a simple three-wall shelter used to pro-
tect the Israelites in their long trek across the desert, but it 
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is also as a place of offering of thanks for the harvest - hence the decorating with grains and fruits. 

You may decide to do Sukkot as part of a Humanities block, a Math block,  or a Science/Har-
vest block. Which choice you make will determine how you approach the building of the 
Sukkah Hut and how deeply you go into the harvest itself; therefore, you will need to adapt 
the descriptions below. Sukkot does not offer enough of a building project or one suitable for 
use as your main building project, hence we include it as part of the Harvest block descrip-
tion. Whether it falls during or after your Measurement Block, or within your first Humani-
ties block will determine how little or much the actual construction/measurement of the 
Sukkah is emphasized.  

To make a simple Sukkah, you will build 4 wooden sections, including making or buy-
ing lattice or some combination of the two (it is available at Home Depot).  You will have to 
build a frame, the issue is whether you  make or buy lattice. 

This is well within the children’s abilities and can be done in a morning if all the wood is 
ready to go. 

Materials:
• First decide on the size of your finished sukkah - you can go as small 

as 4 X 8 by 6’ high, but for a family or two, 6’ X 8’ X 6’high works 
better. For the bigger: 

• Hammer, saws, nails (big and small)

• Frame uprights - Four 2 X 4’s,  6 long each

• Side Frame horizontals - Eight 1 X 4’s, 6 ft long (you can have the child 
saw down 8 footers)

• Back and Top Frames Horizontals - Seven 1 X 4’s, 8 ft long (you can 
have the child saw down 8 footers)

• Side Lattice Boards - Sixteen pieces 10 ft long 1/4 X 2” strapping (these 
have to be sawed as you go)
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• Back and Top Lattice: Four 4 X 8 sheets of prefab lattice for the back 
and top (then skip the back and top lattice building materials below). 
You will have to cut the length of the lattice with care - you need to 
find a row to saw through that does not have nails or staples in it, or 
go above that). The three back lattice pieces need to be 6 ft long. The 
three top lattice pieces need to be 6 ft, 6 inches long. 

• OR (and far more difficult and not recommended)

• Build the Back and Top Lattice (if you build it) - ten 10 ft long 1/4 X 2; 
the reason this is significantly more difficult is that you have to build 
the lattice on to an upright structure and the children cannot do the 
top.

Directions:
1) Cut 2 X 4’s and 1 X 4’s to sizes above, as needed.

2) Set two 2 X 4 ‘s on edge (the 2” side ins sitting on the ground), and lay 
one 1 X 4, flat  between them as shown below.  Set it about 2 inches 
from the bottom to allow for bumps in the land.

3) Be sure these are squared (at right angles) and nail together.

4) Lay the top 1 X 4 across the top and nail 
 together.

5) Do the same with the two center 1 X 4’s. 
Now you have a side frame.

6) Starting with the center and longest 
diagonal (lattice) bar, hammer on the        
1 X 2’s as shown. Lay them out first so 
you are sure to use the right pieces in 
each place. 

7) You now have a finished side - do the 
other one the same way. 

8) Joining the sides. One person 
needs to hold each side upright 
where they will go, lattice sides 
facing OUT. 

9) Put one 12 foot 1 X 4 across the 
bottom to join the side frames. 
Lay it flat against the 2 X 4 up-
right so that it overlaps to the end, 
giving you a place to attach these. 
Nail it in. 



Grade 3/ Torah/Science/p. 77   © Enki Education, Inc. 2007, 2010

10) Do the same on the top bar, BUT, place it such that it extends 3/4 inch 
up above the top of the uprights.

11) Nail the two center horizontal pieces 
on the same way. 

12) Put the front face bar on and have it 
stick 3/4 inch up above the uprights. 

13) Put the roof bars on. These two cross 
bars sit flat and extend from one 
short side to the other - nail in place.

14) Put on the back lattice, with the 4 ft as the width and the 6 as the 
height. Nail in place.

15) Lay the three top lattice pieces on 
top. Because you have set the back and 
front bars 3/4 inch over the top, you 
should have a flat expanse over which 
these run. As well, these are 6 ft 6 
inches long so there is comfortable 
overhang. Nail on in a few places to 
keep from flying off in the wind. It 
does not need to be super secure as the 
weight of the decorations will help 
keep it down. 

16) The roof covering, known as S’chach in Hebrew, should be something 
that grew from the ground and was cut off, such as tree branches, 
corn stalks, bamboo reeds, sticks, or two-by-fours. S’chach should be 
left loose, NOT tied together or tied down, but we feel for samfety 
it needs some minimal anchoring. S’chach must be built sparsely 
enough that rain can get in, and preferably sparsely enough that the 
stars can be seen, but not so sparsely that more than ten inches is 
open at any point or that there is more light than shade. 

17) Then you go wild, tying on corn, wheat, autumnal leaves, and even 
strings of beans and long vines of ripe grapes. These are woven in 
and out of the lattice and over the roof.  
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Rejoicing, Feasting and Dancing are all part of Sukkot. Songs and dances such as Shibolet 
Basade and Sisu V’simhu are appropriate and included on the Enki Torah Dances DVD. For 
the sake of discovery learning and for practical reasons, we have focused on three staples, 

but this is far from the full bounty of ancient Israel. We have hardly touched on the very 
important grape and olive harvests. And there is a full array of other fruits (dates, figs, 
pomegranates, melons, and apricots), and many vegetables (cucumber, onion, leeks, other 
beans and peas, cabbage, carrot) and nuts and seeds. So the Sukkot feast should include a 
wide and bountiful variety - including baked goods (blintz, rugeach, challa, etc.).

You can make a collection basket part of the ritual so all coming put in the “corners of 
their fields,” as well. To close Sh’mini Atzeret (below)- and the year - you can deliver these 
to a homeless shelter.  This is also a good time to tell the children that the custom in Israel 
was that anyone could eat from anyone else’s fields - they could only eat what they took in 
their hands right then and could not collect for later, but this was another way the Israelites 
cared for the whole community. 

Sh’mini Atzeret (Completion of the Cycle)

This is both a day of celebration and a day of contemplation. With the children there should 
be mention of this day - the eighth day after the start of Sukkah, and a small time set aside 
to reflect on all the land/God has provided, and on those less fortunate and in need of the 
“corner crops.”  After the contemplation comes the asking for rain (dancing of Mayim), and 
the beginning of the cycle again as symbolized by dancing Simhat Torah (on the Enki Torah 
DVD) and beginning the reading of the Torah once again to show that the creation and the 
cycle of life are ever repeating. We recommend taking a moment to recite the opening of 
Genesis in Hebrew, and possibly the whole first 7 days in English, before bursting into danc-
ing Simhat Torah. Lastly, you will take down the sukkah. 
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This ends the Harvest section of the block. If you are running overtime, you can move completion to 
project lesson times. If you have extra time, you can go on to begin more light work with model house or 
adobe oven building which will be finished in project lesson times.  
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Planting in Ancient Israel  - and scheduling our work

Planting with children within a curriculum unit has its own unique demands and oppor-
tunities. As always, the focus will come out of the stories in the epic. However, in working 
with farming, if you are not finding stories specifically about farming, or they don’t arise in 
the epic at the right time for your gardening, it is quite easy to put the people’s work on the 
land into any lead in stories. This way you set a context to look at farming without belabor-
ing the issue.

Scheduling: 

The greatest demand that gardening presents is that it happens on its own schedule. So, 
whether or not we are like Toad (of the Frog and Toad stories), waiting impatiently and 
trying to make our gardens grow on our schedule, in the end it is we who must adapt 
around the demands of the plants’ own growth schedule. With weather as an unpredictable 
companion in this work, it is best to plan both your Cultural Unit and the specific farming 
activities with a lot of flexibility, and with back up options. 

The traditional planting festival, Tu BiSh’vat, typically happens in February, because in 
Israel this is the time the rains begin and the trees bud. So, if you honor Tu BiSh’vat as hap-
pening when the rains begin and the trees bud, it will be environmentally at the right time, 
but not correct according to the calendar - at least for many. So, as long as you do not live in 
a community in which this is regularly celebrated, structure your Tu BiSh’vat for the climate 
where you live, and this will then be the start of your science block. If you do live in a com-
munity in which this is regularly celebrated, you will have to schedule your planting block 
to begin with whatever festival is celebrated at planting time there.  

Somewhere in this study, if you can go and participate on a farm as part of this work, that would be 
great. This is where a lot of the sense of competence will arise.  We encourage everyone to look for a 
chance to do so (there are educational farms in most areas - your local Waldorf School or CSA will 
likely know where they are). 

Planting Details:

Remember, you are looking for two things: 1) that the child feel competent in participating 
in his own survival (so you want some garden to grow food!); 2) that he experience some-
thing of the planting of ancient Israel (this may be mostly the rituals).
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Preparing the soil:

Soil preparation presents a wonderful opportunity to bring the 
culture to the children’s experience, but it will take some effort. 
For the most part, the ancient Israelites prepared the land by 
ploughing. They did two different kinds of ploughing: hand, and 
animal-pulled. 

There is evidence that the Israelites added both manure and com-
posted organic matter to the soil to be ploughed in. For the sake 
of the discovery learning we recommend doing one patch with 
a very small amount of added compost and one without any, not 
discussing the why’s and wherefore’s until the crops are up - and hopefully show a differ-
ence themselves. 

The hand plow was basically a stick in a V shape so that you could almost hatchet the 
ground. They did mostly cover the ploughing end with metal, but for this experience that is 
not necessary. 

The more complex plow was pulled by oxen, but it 
would be fun for a child to do the pulling, if you feel 
you can make the more complex plow.  This is still a 
simple piece of equipment that is basically a stick with 
a handle on the top end and another stick attached 
towards the bottom at a  50-60 degree angle (through a 
slot or brace set up) and extending up to the oxen’s yoke. 
In this case you can drill a hole in the top end of this 
stick and put a leather cord through it to attach to the 
child so he can try pulling the plow.  

The Israelites also may have used a seed drill 
but this was not the common method and it is 
far too difficult to do with children. 

You can also use a hoe on a small garden. 
Whatever you use to do the ploughing, the 
field needs to be ploughed to a depth of about 
four inches.   

Terracing: 

Much of the hillsides in Israel were terraced for planting. No one is completely sure of the 
origin of this approach, but some of the reason was certainly to maximize use of fertile land. 
It has been proposed that another reason was because when the Israelites returned from 
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bondage in Egypt the fertile lands were occupied. Rather than go directly into conflict they 
sought to gain a foothold on the land by farming areas that were not already tilled - that left 
the hillsides.5

To make a terraced area, simply dig into a hill such that you create steps and landings. Use 
the rocks dug out in the process to make reinforcing walls to support the vertical sides of 
the terraces. Flatten the top as a little field. 

The terraces included tunnels or channels that facilitated catching run off water that could 
then be used as needed, including for watering the terraces. You can try working with the 
flow of the land and making channels accordingly, and setting up small water barrels to 
catch the water.  

Planting:

For the most part, the fields of grain were planted by broadcasting seeds (tossing them with 
a loose flick of the wrist). The chickpeas were planted in a shallow trench or furrow. These 
are things the child can easily do. 

The Israelites planted the garden over their whole field, knowing that they would leave the 
corners unharvested as these were always left for the poor to gather their food (see Torah 
Harvest Block for suggestions on sharing this). For the purpose of our study, we can mark 
the corners as a reminder of the intent to be sure all in the community are cared for.  

5 Agriculture in Iron Age Israel, by Oded Borowski, Eisenbrauns, IN, 1987, pg 15-18
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Torah  
Celebrations and Games
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Central Celebrations of the Jewish Tradition

Although we take a non-sectarian, developmental and spiritual perspective to the work, at the 
same time, we work to honor the root culture from which this particular telling arises. Because 
of our commitment to honoring unity and celebrating diversity, we strive to bring a direct 
experience of Jewish culture and tradition into the curriculum, through work with the Hebrew 
language, song and dance, and celebration of the Holy Days. Our focus remains on that which 
can be directly experienced, leaving beliefs and theories to each person’s individual choice. 

With this in mind, we will describe some basic or common cultural rituals and tenets. 
Cultural/religious festivals and ceremonies have been and continue to be central to Jew-
ish culture, though these are celebrated in many different ways, both in different countries, 
and depending on the level of orthodoxy of the observer. The descriptions below are largely 
rooted in the Eastern European traditions, and within that, are guided by the Jewish Renew-
al Movement. In keeping with this, at the guidance of Rabbi Alan Fram, below focuses on 
the underlying intent of the festival, and draws on the rituals that serve that intent, while re-
maining simple enough for use within the curriculum. We give somewhat more detail than 
most families will want to take up - this is so that you have the information to draw from. 
However, the goal of these festivals is to connect with some aspect of life and gratitude; 
that is what we want to keep in mind in adapting traditions for a given family. We rec-
ommend that you look at the details, contemplate the traditions, and find the adaptations 
that will make the particular festival meaningful for your family. 

Chief among the festivals is the weekly Shabbat or Sabbath holds an important place as 
the only observance described in the Ten Commandments. Whatever part of the year your 
Torah unit is in, we recommend celebrating Shabbat in some way, as well as the celebrations 
specific to that time of year.  Along with this providing an ongoing connection to the cul-
ture, the basic structure of the Shabbat rituals is the ground of the rituals for all the other 
festivals so these will become a more simple, and connected, undertaking. 

Because your Torah Unit will cover one term and the others,  some of the festivals described 
in the following pages will have to be foregone - such is the woe of working in a multicul-
tural environment. So it is important to keep in mind which holy days you feel are crucial 
and plan your unit at that time of year.

All Holy Days and observances begin at sundown and end after sundown the next day. This 
is in keeping with the Torah’s “and there was evening and there was morning of the # day.” 
This is intended to reawaken connection to the Creation and God’s power and blessing. 

Virtually all prayers for the Holy Days and blessings of any kind begin with:

Barukh atah Adonai, Eloheinu, melekh ha’olam  (Blessed are You, Lord, our God, King of the 
universe) - and then we go on to name what is being honored in English - e.g. for bringing 
the light to our hearts.

This can be heard at: http://www.youtube.com/watch?v=N8HmQ1D-aXA.  

http://www.youtube.com/watch?v=N8HmQ1D-aXA
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Shabbat and Hadvalah

In the Torah, the purpose of Shabbat observance is to remind the Hebrew people of two very 
important events in history: the creation of the world and the deliverance from slavery in 
Egypt. Both highlight the central Jewish religious belief: that there is one, powerful creator 
God who cares for his people (see contemplative interpretations on this in the Enki Torah 
Stories book).There is a sense that God commanded the Sabbath to ensure that his people 
stopped on a regular basis to renew their connection to God (their own hearts) and in so 
doing, the shifted focus towards themselves as human “beings” instead of a human “doing” - 
very much in keeping with the Enki emphasis on daily rest time!) 

We recommend structuring your observance of Shabbat around the importance of renewal 
- stepping back from the whirl of our lives, to turn inward and reconnect with our deepest 
selves/God as the source of renewal. One important aspect of this is the focus and prepara-
tion needed to make this rest and renewal possible. This is something we want to bring into 
the children’s experience so that they learn that taking time for rest is worth whatever it 
demands. We have structured our Shabbat to meet this need.

In the homeschool one has the option of celebrating  Shabbat and Hadvalah (the closing 
ritual) weekly, as an ongoing routine, for this three month period. This can be a very pow-
erful way to bring the cultural experience forward, and to plant this deep commitment to 
regeneration,  without concept and it can be done more or less strictly, and therefore, we 
describe one approach below. 

Technically, Shabbat is celebrated on Friday beginning at sundown, and extends to sundown 
Saturday. During this time we keep things very simple (no computer, TV, regular work, 
housework, and the like. Instead, sharing stories, taking walks, time in nature are best, and 
the like). Most of us will not be able to take Saturday as the full day of rest, and there are 
two main ways to deal with this. One is to focus on Friday night for Shabbat and leave it 
at that. Another is to hold your Shabbat on another night, such as Saturday, when you can 
more easily take the next day (Sunday) as a day of rest. It can be extremely powerful for the 
child to experience 3-4 months of this ritual of renewal (if not a lifetime!). In the school situ-
ation it can be celebrated on Friday afternoon and may include only an hour or so of down 
time after the celebratory parts - even this is a meaningful ritual.

It is wonderful to include this in your lives, unless doing this regularly feels like an imposi-
tion of Judaic belief on the family. If this is the case, you might do a shorter version with the 
prayers spoken only in Hebrew so that the cultural textures and quality are experienced 
without a conceptual belief system. Each family will have to decide what works for them 
and supports both the global Cultures Curriculum experience, and their family culture. 

The modified version below can work well within the curriculum. It has three basic parts: 1) 
the preparation; 2) the blessings; 3) the feasting and celebrating. 
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1) The preparation:  the preparation for the day of rest is an important part of Shabbat be-
cause it brings our focus to the importance of rest and to how much effort it actually takes to 
create the space for rest. Decide on what activities work for your family, and keep to them as 
a ritual. Some common ones are:

a) cleaning the house and setting a fancy table;

b) preparing the ceremonial foods (wine and challah bread)*; 

c) preparing a nice meal with special foods such as chicken soup, gefilte fish, kugel (potato or 
noodle), lamb;

d) make the Hadvalah candles;

e) if you are using oil lamps, you can ready them  - or you can dip candles - as part of the ritual 
preparation;

f) cleaning and dressing of each person. 

* the wine represents the blessing of the field (god given bounty). The challah is said to represent many 
things, but one that is accessible to the children is to make each part of the braid represent a precious 
aspect of our lives: the natural world, the family, and the community. As we braid the challah we are 
interweaving these three parts of the whole. We can simply name each strand and let the child form his 
own conclusions about the braiding. 

2) The Blessing:  The central blessing which is spoken repeatedly at Shabbat is Barukh atah 
Adonai, Eloheinu, melekh ha’olam (Blessed are you, Lord, our God, sovereign of the universe), 
with a particular thanking for the aspect in focus. We go through blessing the candles, the 
wine, the hands, and the bread.

• Shortly before sundown light at least two candles or oil lamp pots (see 
directions for making these in the Crafts section). 

After lighting , say the blessing ending with something about keep-
ing the light within (when these candles burn out, no others are lit 
until Shabbat and Hadvalah are over). Full candle blessing can be heard at: 
http://www.youtube.com/watch?v=1fmeMq_plXM&NR=1

Everyone shouts Shabbat Shalom!

• Next, the parents bless their children by placing his hand on their 
heads or embracing them all, and naming something special about 
them that was evident that week. 

• The children can do the same, naming something they are thankful for in 
the parents. 

http://www.youtube.com/watch?v=1fmeMq_plXM&NR=1


Grade 3/ Torah/Celebrations and Games/p. 89           © Enki Education, Inc. 2010

• The next blessing is over the wine and is called the Shabbat Kiddush 
(Sabbath Sanctification). Everyone holds a full cup of wine or grape 
juice (cranberry juice can be used if health demands it), and together 
recite the Baruckh atah blessing ending with something about the 
bounty they have experienced that week (it does not need to be a food 
bounty, but a sense of richness or fullness):

• Next is the hand washing. Each person pours a flow of water from a 
fancy pitcher, over the right hand and then the left hand - repeating 
this three times, reciting this blessing: Barukh atah Adonai, Eloheinu, 
melekh ha’olam ending with something about cleaning the hands for 
that they do. OR, because of our work with Genesis, you might want 
to put in the Hebrew line “V’rooach Elohim m’rachefet al pnay hamayim.” 
(and the spirit of god moved upon the the waters)

• Then is the blessing of the bread. Depending on what you are using 
the challah to represent, you being that in after the basic Hebrew 
blessing. Each person then breaks off a piece of bread, salts it (as the 
ancient sacrifices were), and eats one or two bites. Everyone shouts 
Shabbat Shalom! This phrase is heard throughout the Sabbath.

• To bring the sense of what Shabbat is about, you can close with the 
Hebrew opening to genesis (Beraysheet . . .), which the children know 
well by now. Then jump directly to the sixth day in English.  “On the 
sixth day the heavens and the earth and all their hosts were com-
pleted.  For by the seventh day God had completed the work which 
he had made, and God rested on the seventh day from all the work 
which he had made. Then God blessed the seventh day and hallowed 
it, because on it God rested from the work which he had created to 
make. 
 
Everyone responds with “Amen.” 

3) Sit down to the feast. the one unusual aspect  - and ne that needs advance preparation - is 
that no one should be doing “work” at the dinner. So, as much as possible, all foods should 
be on the table so that this is a simple pass and share meal. As well, the clean up should be 
minimal, such as stacking in the kitchen, leaving as much as possible for the next day. 

You can end the evening with singing Hebrew song - typical is the Song of celebration and 
peace that is sung on Shabbat (Sholom Aleichem ) and can be heard and read at: http://
www.youtube.com/watch?v=T79dAPMMFlk

• The Sabbath officially ends at nightfall on Saturday. In traditional 
families, a Havdalah ceremony is celebrated after nightfall Saturday 
to greet the new week, either at the synagogue or at home. It consists 
of blessings over wine, smelling fragrant spices (like cloves), lighting a 
Havdalah candle (a braided candle with two or three wicks together) 
and blessing the Havdalah. this can also be done the same night after 
the period of quiet family time. 

http://www.youtube.com/watch?v=T79dAPMMFlk
http://www.youtube.com/watch?v=T79dAPMMFlk
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Hadvalah:  Shabbat ends with the celebration of Havdalah (the ending which also a beginning). 
It should be performed no earlier then when three stars can be seen in the sky, and, if pos-
sible, not until the day after the Shabbat blessings.

You will need three things for this ritual: a glass of wine or other liquid, some fragrant 
spices, and a special Havdalah candle.

• Wine: The first of the four Havdalah blessings is made over wine. 
Barukh atah Adonai, Eloheinu, melekh ha’olam

• Spices: The second blessing is recited over fragrant spices (Barukh atah 
Adonai, Eloheinu, melekh ha’olam). The spices commonly used are cloves, 
cinnamon or bay leaves. They are commonly kept in a special deco-
rated holder called a b’samim box (see crafts section of this book).  

• Fire: The third blessing is recited over the special, multi-wicked 
Havdalah candle. Havdalah candles can be obtained from Jewish gift 
stores or made. 

Lighting a flame is a vivid way of marking the distinction between the 
sabbath and the weekday, because we cannot kindle a flame on the 
sabbath once the first candles die down. After the blessing is recited 
(Barukh atah Adonai, Eloheinu, melekh ha’olam).

• Havdalah: The final blessing is the Havdalah blessing itself, the bless-
ing over the separation of different things. The blessing is recited over 
the wine. After the blessing is complete, drink the wine. The last few 
drops of wine are used to extinguish the flame from the candle. 

• When Hadvalah is officially over, people greet one another with Sha-
vuah tov! (“a good week!”)

--------------------

The other major celebrations of the year are described below and detailed in: 

Jewish Festivals Through the Year:Year of Festivals, by Anita Ganeri (meaning and practical directions 
explored)

Seasons of Our Joy, by Arthur Waskow, Beacon Press, 1991 (deep exploration of the meaning and history of 
the festivals)
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Rosh Hashana and Yom Kippur

Rosh Hashana (Head of the Year) and Yom Kippur (Day of Atonement) are two parts of 
bringing in the new year. They are the two High Holidays in the Jewish religion, arguably 
the most significant time in the Jewish year, as these mark the chance for repentance and 
forgiveness. There are many ways these days are celebrated, but all include not working and 
reflecting on these days. 

The high holidays are a time to cleanse the soul and get the chance to start fresh with an 
unburdened conscience and the intention of doing better in the coming year. First Rosh 
Hashanah begins the ten days of repentance for all the missteps of the last year. It is seen as 
the day marking the anniversary of the beginning of the creation, and also is marked by the 
story of Abraham and Isaac as an example of unbreakable commitment to God (symbolized 
by the blowing of the shofar). For the ceremonial part you will need:

1) standard Shabbat items

2) two covered loaves of round challah, symbolizing a cyclical passage of time. 

3) apple slices.

4) a bowl of honey set near the challah and the apples. 

Rosh Hashanah is marked by the blowing of the shofar (animal horn trumpet). It is intended 
to symbolically awaken the listeners from their “slumbers”  - it is a symbol of the kind of 
faith that Abraham had in being willing to sacrifice Isaac (see contemplative interpretation 
with the story). We recommend purchasing a ram or goat horn for this (it is not easy to play, 
but worth the experience as a symbol - if not for the sound! 

One should stand during the recitation of the blessings and for all of the shofar blasts

Traditional Shofar (horn) pattern - but you can just blow until all are awake and alert:

• First blow: Tekiah (one long sound) for assembly and agreement 

• Second blow: Shevarim (3 broken sounds) for repentance 

• Third Blow: Teruah (9 short sounds) for ministry-compassionate action 

These all happen together and the series is repeated 3 times. 

With the table ready and all materials gathered we begin the blessings:

1) Begin as for Shabbat with the blessings through the handwashing..

2) Now perform the blessing (Barukh atah . . .) before each of the items below, 
following each with an individual blessing describing that symbolism

•apples (symbolizing wishes for sweetness in the new year)

• and challah bread (symbolizing the cycle of life)

• each is dipped in honey, symbolizing wishes for a good and sweet new year
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3) We now express our regrets. With children we do not want to emphasize 
the sense of having “done something wrong,” so much as the engagement 
with doing something positive. However, they are now old enough to do 
some light reflection. Look at the past year and think of one they wish they 
had done for someone else or the natural world. They can think of thing they 
wish they had not done to someone else and/or to the natural world, as well. 
Write or draw a symbol on paper in a non-permanent ink to represent these. 
These will be tossed into flowing water or put in a bowl on Yom Kippur.

4) Then we feast. Rosh Hashanah has some traditional foods - all of which 
emphasize the sweetness of the  new year and the roundness/cyclic quality 
of life. These include the round challah loaf, teiglach (honey cake), kreplach 
(a ravioli dish), herring (fish), rugalach (pastry), and fruitcake.

5) Eat a meal including fruit you have not eaten in a long time (or a new one 
you have never had - often a pomegranate) to symbolize the new. 

6) The first day closes with the greeting for Rosh Hashanah:  shana tova umetu-
kah  - wishes for “good and sweet year” or ketiva ve-chatima tovah“may you be 
written and sealed for a good year,” as a farewell.

7) Technically the shofar is not blown until the next morning, but if you are doing this 
all in one night it can be blown at the end of the blessings, before writing out your 
“less than best” actions.  

To anchor this period of atonement, we recommend doing the ritual handwashing with the 
blessing at sundown each of the days between Rosh Hashanah and Yom Kippur as a recon-
nection to this holy day and the sense of cleaning the past and looking ahead.

You can also create an atonement ritual at a child level. Set out two baskets. One is for the 
child to place a stone to symbolize any wrongdoing he thinks of or does during these days. 
The other is to collect coins he finds or earns during this time, to be made into foods to give 
to those in need. Each parent will have to decide if this is too much weight on the child or if 
this will be settling and empowering for him.

Yom Kippur, ten days later, marks the end of this period and is seen as the anniversary of 
Moses receiving the second set of Tablets of the Law on Mount Sinai. During the ten days 
between Rosh Hashanah and Yom Kippur people seek to atone for the wrongs they have 
done to one another and the ways they have forsaken their spiritual vows. There is a focus 
on both atonement and forgiveness in the human community. But Yom Kippur focuses on 
atonement for sins against God (i.e. forsaking your own deepest truths). 

Ritual:

• There is a big, but not festive, meal before sundown because adults fast until 
the first stars appear the next night. The children under nine do not fast, but 
do eat simply and lightly so the heavy meal here also matters for them.

• A small, simple version of Shabbat rituals can be performed, with a sense 
of readying to close the Holy Days. However the candles are lit AFTER the 
meal and there is NO kiddish performed.   Most of Yom Kippur will be on 
the following day, but you can do the remaining parts on the same night. 
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• We now want to do some kind of ritual releasing of the past and welcoming 
of the future. We can take the notes of regret they made on Rosh Hashanah 
and put them in a bowl of water and watch the ink dissolve away their mis-
steps, or we can put them in a river and watch the whole thing dissolve. 

• To welcome the new, you can each think of a wish that you want to do (not 
get!) in the new year and write or draw that on a stone. You can make the 
stones into a little “sand garden” or the like to sit as a reminder all year.  

• The day of Yom Kippur (or the rest of the evening) is a quiet one and con-
clude with a blast of the shofar. Usually, the shofar is not blown during the 
evening, but it can be if this is your entire tie allotment. 

Sukkot

Sukkhot is the harvest festival.  This holiday includes constructing a temporary shelter as 
described in the Instruction Manual. Some say this is in memory and honor of the culture’s 
roots in farming and sheep herding, and it is similar to the ones farmers would have slept 
under during the harvest. Others say that the hut is like the one the Jews would have slept 
in as they crossed the desert during the Exodus. Either way or both, this holiday serves to 
remind all of both hardship and plenty, as the building of the hut is followed by feasts, cel-
ebrations, and prayer.

Along with building the sukkah (detailed in Science/Harvest Section), another custom on 
Sukkot involves waving the lulav and etrog. Together the lulav and etrog represent the Four 
Species. The etrog is a kind of citron (related to a lemon), while the lulav is made of three 
myrtle twigs (hadassim), two willow twigs (aravot) and a palm frond (lulav). Because the 
palm frond is the largest of these plants, the myrtle and willow are wrapped around it. You 
can see what similar trees and bushes grow in your area and make a suitable lulav and 
etrog. 

One approach to Sukkot that particularly suits the curriculum emphasis: 

• Pour out Water from an earthen vessel (you can make these) in a wide circu-
lar pattern, turning all the way around while pouring.  The sense is that you 
are pouring before God and replenishing the earth after the harvest. 

• Dance a rain dance (Mayim) and/or harvest dance (Shibolet Basode).

• When the prayers for rain/life are complete, and when it seems right to do 
so, bring the people down to a state of quiet and stillness, and call out the 
blessing to God:

“Blessed are You, the Creator, Who makes the Wind blow 
and the Rain Descend.” 

• Someone goes into the sukkah to do the basic Shabbat rituals: light the 
candles, do the Kiddush, and do the ritual hand washing. 
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• We recommend feasting at this point. The more you can feast on foods you 
have grown and/or harvested, the better. However, grain MUST be includ-
ed. This could be breads or cakes or cooked grain - often challah bread and 
grapes are the center of Sukkot. 

• Standing with the etrog in your left hand, stem down, and the lulav in your 
right, place your hands together. After reciting the blessings, stretch out 
your arms and shake three times in each of the six directions (first to the 
East, then South, West, North, up and down).

• On the seventh day of Sukkot (or the same day if you have only one), called 
Hoshana Rabba, the Torah is removed from the Ark and congregants march 
around the synagogue seven times while holding the lulav and etrog. If you 
made them, you can use the scrolls of the child’s creation paintings. You can 
close with the main blessing recited as you circle the sukkah 7 times. 

• In the schooling situation you can also combine all this and Sh’mini Atzeret, 
with the singing and dancing, into one festival. But whether you do this in 
one day or over many, because of our focus on ecosystems,  we recommend 
ending with the 7 circlings of the sukkah and a recitation of the blessing 
with thanks for the elements.

 Sh’mini Atzeret (Completion of the Cycle) This is a little known festival that marks 
the end of the farming cycle and the time of the seed going into the earth at the onset of 
the rainy season (the rains were prayed for - and danced for - as vital to the seed eventually 
re-sprouting and Mayim - the rain dance can be done as part of this (it can be found on the 
Enki Torah CD and DVD). It is often seen as an extension of Sukkot. It is associated with 
Moses’ death and the beginning of a new chapter in Jewish history. 

 Simchat Torah which is the very end of the harvest cycle, is danced after the 7th day 
of Sukkot, and is a holiday of its own (music and dance are on the CD and DVD that go with 
the Torah Unit). If you can eat something in the sukkah each day until now, at this point you 
can do the dancing and singing here and then take apart the sukkah as a closing. Because 
this techinically marks the end of a round of reading the Torah, but we are just at the begin-
ning of it, we do not want to do a lot with this holiday. 

i. 
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Hanukkah

Hanukkah is seen as a lesser holiday by many Jewish practitioners and scholars. However, 
because Hanukkah comes near the winter solstice, in the west it has taken on a bigger role 
than it originally held, and today it is part of connecting with the Jewish community in the 
west - particularly for children. 

Several different versions of just what Hanukkah commemorates are given, but all of them 
focus on a miraculous sustaining of light in the darkness, or turning from darkness to light - 
hence it is the festival of lights. 

The story of the Macabees who led the Jews to reclaim their temple after the Greco-Syrian 
persecution and destruction of the Temple is a controversial one because of the roles the Ma-
cabees took on after the reclamation of the Temple. But it has become the best known of the 
stories associated with Hanukkah and can work fine in this context. However, it may also be 
one story too many at this point in our epic, and one can celebrate Hanukkah as a festival of 
light (light growing in the darkness) without any reference to the Macabees. This is the lean-
ing of the Jewish renewal movement, and some say the real root of Hanukkah.

In the story of the Macabees, after the destruction of the temple, the Macabees led the 
charge to reclaim it.  In working to clean it up, they found only one bottle of oil for the 
Temple lamp, enough to last only one day. However, it took eight days to prepare new oil 
and required eight days to do the purification ritual for the Temple after the Greco-Syrian 
ransacking and defilement. The Jews began burning the oil they had, and offering the ritual 
prayers. The burning oil, miraculously, lasted all eight days. you can find many retellings of 
this in children’s books. 

This holiday is celebrated within the curriculum only if you are doing the Torah Unit dur-
ing the Autumn/Winter term. In this situation, we recommend fully ending the story with 
the Hanukkah closing story of Naomi and Asher. Then take a few days to make the needed 
items for celebrating Hanukkah and do so. However, we recommend keeping the tie in as 
just around honoring the commitment of the Hebrew people to coming through the dark-
ness and reaching the place of light - or land of Milk and Honey (this is a later day holiday, 
but it can be the present day family honoring the commitment and courage of those of the 
past). From the contemplative perspective, this is the internal movement form darkness to 
light.

The Ritual:

• make or purchase a menorah (candle holder with 8 equal holes or cups and 
one higher or set back that will be the Shamash or lighter candle).  

• make or purchase a set of Hanukkah candles (you will need 44 plus the 
Shamash Because we also make oil lamps in the course of the unit, you can 
make a menorah that is an oil lamp holder with eight little pots to light just 
as you would candles. 
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• each night just before sundown, a different person in the family lights the 
candles for that night. The first night the shamus candle lights the first 
candle - the farthest to the RIGHT (in keeping with the Hebrew writing from 
right to left). You let the main one burn down. The next night you use the 
Shamus to light two candles, both of which you let burn down; and so on. 

• as the candles are lit, the blessing is said: Barukh ata Adonai Eloheinu melekh 
ha-olam, she-asa nisim la-avoteinu ba-yamim ha-heim ba-z’man ha-ze. (Who per-
formed miracles for our ancestors in those days at this time...”). It is fine just to say 
the first line which we have used often at this point.

• the Menorah is set in a window to shine light outward. 
• in more observant homes specific passages of the Torah are read each night. 

We have built on this in our story to tie it back into the whole Unit we have 
just completed. We recommend a modified version of this. Have the fam-
ily say the opening of the Torah in Hebrew (which you all know well by 
now!). After this, let each person have a turn (one story to a night) to tell of 
one place in the epic where God’s light guided the people. Since our closing  
story gives some examples, this will not be hard.

• songs are shared, dances are danced, and games are played (dreidel is typi-
cal at this holiday, with Hanukkah gelt as the prize - instructions in the 
crafts section of this book). While the candles are still burning, no one does 
any work  - only dance, song, story, and games, or social conversation.  

• today - at least in the west - either on the first and last night or each night, 
the children are each given a small gift (or gelt/money), and there is a small 
special food.  This is a modern addition largely due to the Christmas tradi-
tions in the larger community. 

Hanukkah Foods: 

Feasting is very much a part of Hanukkah, and the candles are often lit as part of the meal or just 
after it. Potato latkes (pancakes) with apple sauce are a standard, and often a rolled cabbage dish 
and/or some sort of brisket. Other fried foods such as donuts are also typical, to honor the role of oil 
in the festival. 

Recipe for Latkes - Makes approximately 12 palm-sized latkes

• 4 medium potatoes

• 1 medium onion

• 2 eggs

• 1/2 cup matzah meal (flour or bread crumbs can work)

• 1 tsp. baking powder, 

• 1 tsp. each salt and black pepper (more or less to taste)

• vegetable oil

1) Shred the potatoes and onion into a large bowl. Press out all excess liquid.(if using a food proces-
sor, use the chopping blade for 2 or 3 seconds after pressing out liquid to avoid stringy fly-aways). 
Add eggs and mix well. Add matzoh meal gradually while mixing until the batter is doughy, not too 
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dry. (you may not need the whole amount, depending on how well you drained the veggies). Add the 
baking powder, salt and pepper and mix well. (don’t taste the batter -- it’s really gross!). Don’t worry 
if the batter turns a little orange; that will go away when it fries.

Heat about 1/2 inch of oil to medium-high heat. Form the batter into thin patties about the size of 
your palm. Fry batter in oil. Be patient: this takes time, and too much flipping will burn the outside 
without cooking the inside. Flip when the bottom is golden brown.

Place finished latkes on paper towels to drain. Eat hot with sour cream or applesauce. They do not 
reheat well.
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Tu B’Shevat

Tu B’Shevat (the new year of the trees) is not a major holiday in the Jewish year, but because 
of our curricular emphasis on nature and ecosystems, and because  for those doing a Spring 
Torah unit we start with the budding of leaves in spring, we do include it. Today there are 
set dates for Tu B’Shevat, but traditionally all agricultural holidays were based on the moon 
and where the plant life was in its cycle. Therefore - and to meet the curricular needs - we 
recommend celebrating this when the first signs of life return, just before the trees are bud-
ding where you live (if you live in a year round green climate, choose a time when some ma-
jor trees or plants begin their cycle). Since different trees bud over quite an extended period, 
you should be able to find some budding trees at the time you want to start your Torah Unit. 

Historically, Tu B’Shevat marks the day from which fruit tithes are counted each year. This 
is seen as both the tax that supports the community, and as a measure for preparing to give 
to the poor. Since it is traditional to leave the corners of the field for the poor to harvest, this 
can be brought in here (see planting information in the Science section). 

In modern times, Tu B’Shevat is celebrated with a simple seder, in which various fruits and 
nuts are eaten. Fruit should only be taken from a tree that is at least three years old. Strictly 
speaking, the fruit of the fourth year is not eaten, but is picked and dedicated to God. Tu 
B’Shevat has also become a day of commitment to protecting the environment. Judaism 
teaches that the earth is the Creator’s, and that we are to be partners and co-workers with 
God in preserving our planet and its resources.  

Traditionally, trees are planted on this day, and we recommend including this in the celebra-
tion if possible. Planting for seedlings indoors, and gathering seeds to plant later can all 
happen now There are a few customs or observances related to this holiday. One approach 
to honoring the day and the cycles of nature is described in the seder ritual below: 

1) set up your table: white or other nice tablecloth, good dishes, flowers, wine, 
and juice, and candles. Be sure to decorate with leaves, flowers, and grapes. 

2) light the candles at sunset, do the Kiddush and hand washing ritual as for 
Shabbat

3) For our purposes, we will say, “Baruch atah Adonoi, Eloheinu Melek HaOlam” 
as a blessing for each step below.  After each blessing, the participants sip 
the wine or juice and then eat the fruits. Here the wine/juice plays a specific 
and important part in the ritual. For the children you can do this with white 
grape juice and red grape juice. If the child cannot have grape, you can use 
water and cranberry juice, but you need to progress from the colorless to the 
red drink, as a symbol of moving from the barren to the bountiful. 

4) After the eating, say: “And God said, “Let the earth sprout vegetation: seed bearing 
plants, fruit trees of every kind on earth that bear fruit with the seed in it.”(Different 
families use different blessings here; we use this because they have just 
worked with Genesis for a week).



Grade 3/ Torah/Celebrations and Games/p. 99           © Enki Education, Inc. 2010

5) Begin with the clear juice in each of the four GLASS wine glasses: in the first, 
it will fill the cup; in the second it will fill to 3/4, in the third to ½, in the last 
to less than a quarter. 

6) Most often this seder includes fruits which are altogether new to the partici-
pants, or that have not been eaten in recent months. 

• First Cup: lift juice or water symbolizing winter. Speak simply about 
the season of rest; the barren time. Drink from this glass; passing it 
around.(is this right or does everyone have their own glasses?) 

• First Plate of Fruits: fruits with shells (nuts, coconut, pomegranates, 
lemons, oranges, etc.) eat these and talk about how they are hard 
outside but life filled within, like winter. 

• Second Cup: pour red juice into fill this cup (should become a light 
rose color) symbolizing Spring (blossoms). Speak simply about the 
season of birth.

• Second Plate of Fruits: fig, date, peach, mango, olives, apricot (chose 
several from among the list). These are soft on the outside but have 
strength and vitality within – like spring that has the strength of 
birth within.

• Third Cup: pour red juice into fill this cup (should become a full rose 
color) symbolizing Summer (flowers). Speak simply about the season 
of growth.

• Third Plate of Fruits: Eat fruits that we can eat both inside and out 
(Figs, Grapes, Carob). Here the fruit represents that which is good 
through and through. This includes the Torah, which is good start to 
finish. Also the fullness of the year when all things are growing.   

• Fourth Cup: pour red juice into fill this cup (should become a deep 
red color) symbolizing Autumn (ripe fruits, changing leaves). Speak 
simply about the season of bounty and of seeds. This is when the 
seeds, which we will now plant, are formed.

• Fourth Plate: In place of fruits, we pass around cups of dirt and seeds 
(including parsley, wheat, and barley). This fullness, or reseeding, 
also represents people who are generous and kind hearted through 
and through, so at this point we can look at how we might share the 
bounty with those in need.

7) Then we feast - dishes on the next page, and a lot of fruit is included. 

8) Close with the blessing and the excerpt from Genesis. 
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Meal Recipes

Pilaf: You can make a nice vegetarian pilaf from the shivat haminim: a bed of cooked bul-
gar wheat or wheat berries and barley, topped with figs, dates, raisins (grapes), and pome-
granate seeds, served with a dressing of olive oil, balsamic vinegar (grapes) and pomegran-
ate juice.

Kugel: 

• 1 lb. cottage cheese
• 3 oz. cream cheese, softened
• 2 c. milk
• 3 eggs
• Juice of 1 lemon
• 3/4 c. sugar
• 1 tsp. vanilla
• 1/2 pt. sour cream
• 1 c. yellow raisins
• 8 oz. med. egg noodles
• Cinnamon
• Sour cream, garnish

Preheat oven to 350 degrees. Mix all ingredients except noodles, cinnamon and garnish. 
Cook noodles in boiling water until tender, drain. Add to mixture and pour into well-but-
tered 9 x 13 x 2 inch baking dish. Sprinkle top with cinnamon.

Bake 1 hour or until top is light brown. Cut into squares and serve with sour cream. Serves 
8 to 10. (Leftover Kugel is excellent cold.)
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Purim 

While there is disagreement as to whether Purim is a celebration of an historical event or the 
event was used to explain a tradition already in place, there is no question that it is one of 
many Jewish holidays celebrating freedom from oppression. 

The basic story is  about how Queen Esther, herself a Jew, saves the Jewish people from an-
nihilation. In the story, the King does not know his favorite wife is a Jew. Haman, minister 
to King Achashueros, seeks to destroy the Jews. With the King’s approval Haman orders the 
king’s officials to kill all the Jews - “young and old, women and children.”

Through a series of complexities Esther is able to secure the Jews freedom and protection. 
The ritual for Purim includes spinning Purim gragers (clackers - see crafts for directions) to 
drown out the name of Haman when the story is told in full in Temple. 

If it feels confusing to add in this new story, you can do the same celebration with the op-
pressor in whatever chapter you are working with, spinning the graggers whenever that 
oppressor’s name is spoken. 

Ritual:

1) Read the story from the Scroll of Esther (done in the Temple - or for-
mally at home)

2) both children and adults often attend the reading in costume. Tradi-
tionally people would dress up as characters from the Purim story. 
The tradition of dressing up is based on the fact that Esther initially 
concealed her Jewish identity

3) when the name Haman is said, they ring their gragers to show their 
disapproval  - in a jovial manner

4) typically there is a lot of silliness and merriment and it is the one oc-
casion on which adults are encouraged to drink alcohol to the point of 
giddiness.

5) people are commanded to send mishloach manot  (ritual baskets filled 
with food and drink ) to other Jews - especially those in need. It is 
traditional that each mishloach manot contain at least two different 
kinds of food that are ready to eat.

6) Hamentaschen (triangular danish-like pastries) are a standard part of 
the feasting. 

7) the feasting begins with the usual lighting of candles and the “Baruch 
atah Adonoi . . .” blessing before each course of the meal. 
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Pesach (Passover)

Pesach is held on the full moon of the Hebrew month of Nisan (late March or April), is spe-
cifically commemorates God taking the Jews out of bondage in Egypt,under Moses’ leader-
ship. It exemplifies the many,  many times the Jews have experienced persecution, bondage, 
exile and liberation, but, though it is one of several holidays honoring this, Pesach (Passover) 
is the most important of them all. Honoring this process highlighted by Passover helps to 
bring a positive, unifying quality to what otherwise might have brought about the destruc-
tion of the culture.

** Because the story of Moses is the core of this Curriculum Unit, care needs to be taken with just how 
we work with Peach. We recommend that you only hold the Seder at the end of the Unit. The ritual is 
complex and long, so we recommend that at this point you seek out a Jewish family or organization to 
join for the seder. This  would be a wonderful way to bring the authentic experience in, and to do so on 
the ground of identification you have built throughout the Unit. ** 

Three major themes have been interwoven in Pesach: the birth of a people into political free-
dom; the rebirth of the earth into springtime life; and spiritual rebirth of the individual.

Homes are thoroughly cleaned before Pesach. Though today this is somewhat of a Spring 
cleaning, its roots lie in ensuring that there is no trace of yeast in the home. The Jews were 
without leavening as they crossed the desert with Moses, so this is an action of solidarity. 

Some scholars say that because the Hebrews left Egypt with such haste that there was no 
time to allow baked bread to rise; thus, flat bread, matzoh, is a reminder of the rapid depar-
ture of the Exodus. Other scholars teach that in the time of the Exodus, matzoh was com-
monly baked for the purpose of traveling because it preserved well and was light to carry 
(making it similar to hardtack), suggesting that matzoh was baked intentionally for the long 
journey ahead.

Matzoh has also been called Lechem Oni (Hebrew: “poor man’s bread”). There is an atten-
dant explanation that matzoh serves as a symbol to remind Jews what it is like to be a poor 
slave and to promote humility, appreciate freedom, and avoid the inflated ego symbolized 
by leavened bread

For whichever reason - or because of all - matzoh is a central part of Pesach and should be 
the only “bread” eaten for the entire week. 

The Pesach Seder is a ritualized retelling of the exodus from Egypt. Through a series of 
questions asked of the children, with a series of symbolic foods, the family retells the entire 
story in the course of the evening. 
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Shavuot

Shavuot, held 50 days after Pesach (late May or June), is the harvest of the first fruits. It is 
seen as the anniversary commemorating the day the Tablets of Law were first given on 
Mount Sinai. Shavuot is also the date for the rainbow covenant with Noah,  and the date for 
the reconciliation of Isaac and Ishmael at burial of their common father Abraham. So this is 
a day of reconciliation with God (inner truth) - a time of revelation. 

Shavuot is one of the three major pilgrimage festivals (along with Sukkot and Pesach) and, 
though less practiced today,   in many places it is being revived. Shavuot, like so many other 
Jewish holidays began as an ancient agricultural festival, marking the end of the spring 
barley harvest and the beginning of the summer wheat harvest. Shavuot was distinguished 
in ancient times by bringing crop offerings to the Temple in Jerusalem.

The date of Shavuot is directly linked to that of Pesach. The  Torah mandates the seven-week 
Counting the Omer, beginning on the second day of Pesach and immediately followed by 
Shavuot. This counting of days and weeks is understood to express anticipation and desire 
for the Giving of the Torah.

Besides its significance to the grain harvests, Shavuot becasem associated with the day one 
which the Ten Commandments were given by God to the Jewish nation at Mount Sinai. In 
ancient times, the grain harvest lasted seven weeks and was a season of gladness It began 
with the harvesting of the barley during Pesach and ended with the harvesting of the wheat 
at Shavuot. Shavuot was thus the concluding festival of the grain harvest, just as the eighth 
day of Sukkot was the concluding festival of the fruit harvest. In modern communities this 
has been expanded to looking at all the harvests in our lives. If this is being done at the end 
of the Torah Unit, then this is an excellent time to bind the Morning Lesson Book (or to bind 
it as a separate Torah Unit Book), and have this be part of celebrating the harvesting of our 
studies. 

Shavuot Rituals:

Since this holiday had become a less practiced one and is now being revived, the rituals are 
less well established. One special aspect is the ritual cleansing in running water, such as 
a stream or lake or ocean. This is done in the morning before the evening celebration. The 
basic practice is that of Shabbat: the house is cleaned and the table set, but now, in early 
summer, greenery also is a major focus. It figures in because of the season and because of 
the story of baby Moses being found among the bulrushes when he was an infant. For these 
reasons, many Jewish families traditionally decorate their homes and temples with plants, 
flowers and leafy branches in honor of Shavuot. Some synagogues decorate with a canopy of 
flowers and plants. 

With the focus on receiving the commandments on Sinai, there is also a focus on Torah 
study on this holiday. In some communities this is the day to introduce the small children 
to reading the Torah in Hebrew. It is often done first thing in the morning on the day that 
you will celebrate Shavout in the evening. It is done with a sense of play and celebration: the 
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opening of the Torah can be written on cake and on an egg. When the child is able to read 
it, he gets to eat these. Since in this Cultural Unit the children have worked with writing the 
Hebrew for the opening lines of Genesis, this can make a wonderful practice to tie together 
the whole unit and “harvest” their learning. 

The basic Shabbat rituals can be used as the base of Shavout. Begin with the candle lighting, 
the Kiddush, and the ritual hand washing. Traditionally, there are a few special emphases:

• Akdamot, the reading of a liturgical poem during Shavuot morning syna-
gogue services (this we forego)

• Chalav (milk), the consumption of dairy products like milk and cheese

• Ruth, the reading of the Book of Ruth at morning services (this we forego)

• Yerek, the decoration of homes and synagogues with greenery

• Two loaves of fresh baked bread are blessed and offered as a commitment to 
the human partnership with God both in the turning of wheat to bread, and 
in the offering of bread to the poor.

• We recommend that within the basic flow of a Shabbat ritual you include 
discussion of the planting/harvest cycle and this time of rebirth.

• Torah, engaging in all-night Torah study (this we mention, but clearly do not 
do. However, though the early rituals of candles and Kiddush are done be-
fore sundown, it is common for the Temple services for Shavout not to begin 
until the first three stars can be seen. One could certainly make the ap-
pearance of the stars the time to begin the more focused look at the harvest 
(including the child’s work). 

To let this bring the Unit full cycle, you might end with a recitation of Genesis under the stars, begin-
ning in Hebrew, and going through the day of rest. 

Any or all of these can be integrated into the standard Shabbat rituals. 

Shavout Foods:

• Blintzes

• Cheese cake

• Dairy Kugel

• Tuna Noodle Casserole
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Games of Ancient Israel

Little is known about the ways ancient Israelites amused themselves, partly because our 
literary sources,  are almost exclusively religious, partly because thus far archeologists 
have discovered very little information on this topic as compared with those of some other 
countries, and partly because of the relatively serious character of the people. Some games 
are known, by archeological evidence, to have been popular in Torah lands since about 5000 
B.C. It appears that people spent much time playing checkers, backgammon, and chess. In 
almost every excavation of ancient sites gaming boards have been found, often of limestone, 
divided into squares. Pebbles, small conical stones, bones or pieces of clay were used as 
gaming pieces. Dice, often of precious materials, were also used.

Games evidently took a less prominent place in life of ancient Israel than in that of the 
Greeks, the Romans and the Egyptians. Still the need for recreation was felt and to a cer-
tain extent supplied in ways according with the character of the people. Athletics were not 
cultivated. Simple and natural amusements such as ball and racing, and tests of wit and 
wisdom, were more to the Hebrew taste. It appears the main focus was: Games of Children 
and Games of Chance and Skill. 

Children’s Games:

Ball Games and Races

Balls were made of leather filled with the bran and chaff from the grain or with crushed 
dried reeds. Standard games of catch are assumed to have been played. It also appears that 
balls were used to juggle and you could take up a simple two ball juggling with the third 
grader. The classic three ball juggling is best supported by a shift in the way the mind and 
body work (Piaget’s Formal Operations Stage) so we wait on that until Grade Six. Some chil-
dren can do it at this age but they are using alternate strategies that will undermine its more 
effective use wit the 12 year olds. 

Racing is mentioned in the written texts, but all that is known is that there were races of 
speed, distance, and long jumping. Certainly one can include these in holiday festivities, but 
there is nothing specifically Israeli to go with them. 

Games of Chance and Skill:

Early versions of checkers and chess appear to have been played in ancient Israel - though 
the evidence is not clear. A likely version is detailed below. For the children at this age, the 
simple game of checkers is appropriate and the children can make a wood board and clay 
pieces. 
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 Quikat: 

Quirkat is the Arabic name for an ancient 
version of checkers  - also know as Alquer-
que - thought to have been played in the 
middle east, likely by the Israelites. While 
the history in ancient Israel is not clear, ver-
sions of checkers are certainly part of more 
recent Jewish life and so is included here.  

The board is make out of wood, stone, or 
clay and the children can make it. It is a 5 
line by 5 line (4 square by 4 square)  geomet-
ric board, with lines drawn diagonally.   

Rules

Before starting, each player places their twelve pieces in the two rows closest to them and 
in the two right-most spaces in the center row. The game is played in turns, with one player 
taking white and the other black.

A piece can move from its point to any adjacent point as long as that point is empty

A piece can jump over an opposing piece and remove it from the game, if that opposing 
piece is adjacent and the point beyond it is empty

Multiple capturing jumps are permitted, and indeed compulsory if possible

If a capture is possible it must be made, or else the piece is removed (or huffed)

The goal of the game is to eliminate the opponent’s pieces.
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Kugelach

There were also games of coordination, Kugelach being chief among these. It is otherwise 
known as Five Stones, is thought to have been played for over 4,000 years. Many other 
games, such as Jacks, and probably most forms of dice and sticks, derive from some early 
form of this game.

Kugelach is the name of the game and also the name of the pieces to the game: five gold col-
ored heavy metal cubes, each about a centimeter on each side. You can find the stones in any 
Israeli toy store, without the rules. Or you could just pick up any five similarly sized stones 
and play.

First Player

Each player in turn takes all five stones in one hand, tosses them up in the air, and tries to 
catch them on the back of that hand. Then the player tosses them up from the back of that 
hand and catches them in the palm of the same hand. The player who catches the most 
stones starts. In case of a tie, continue doing this until the starting player is determined.

How to Play

Players take turns playing through four series’ of steps. One player continues to play until 
he or she makes a mistake, and then the next player plays. And so on until someone has 
finished all the steps (or all players have finished).

In most steps, you throw most of the stones onto the floor or table, and then perform a series 
of tosses and tricks (clapping etc.) of a different stone until all of the stones are back in your 
hand. Then you go on to the next step, which is slightly harder. And so on, until you’ve com-
pleted all the steps.

If you forget a step, you go back to the beginning of that step on your next turn. Every ac-
tion: tossing, picking up, pushing, and so on must be done using a single hand. If you use 
your other hand in any way, your turn is over and you start again at the beginning of the 
step on your next turn. If you touch any stone that you’re not supposed to, or do something 
in the wrong order, or drop any stones onto the table when you’re not supposed to, or push 
one stone into another stone, your turn is over.

Tossing: holding all the stones in your hand, you toss the required number of stones up into 
the air, perform some action, and then catch the stones that you tossed. Some additional 
stones may be in your hand before you toss, and these must stay there (unless the step indi-
cates otherwise).

The Steps

There are four series of steps: (in modern terms) onesies, twosies, threesies, and foursies. 
Each series contains the following steps (explanations are for the first series, “onesies”):
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Onesies (step “onesies” in the series “onesies”: Toss all five stones onto the floor. Select one 
and pick it up. Toss it into the air and pick up one of the other stones with the same hand 
and catch the tossed stone. Repeat until you have picked up all stones. (much as we play 
Jacks today).

Twosies: Toss all five stones onto the floor. Select one and pick it up. Toss it in the air and 
pick up two other stones. Repeat.

Threesies: Toss all five stones onto the floor. Select one and pick it up. Toss it in the air and 
pick up either one or three stones. Then pick up all the rest of the stones.

Foursies: Toss one stone in the air and place all four stones on the floor, catching the tossed 
stone. Now toss the stone in the air and pick up all four stones, and catch.

Onesies: As above.

Fivesies: Toss all the stones and catch on the back of the hand. You must catch at least two 
stones. If you caught all five stones on the back of your hand, toss them again and catch 
them in your palm. If you caught only four stones, pick up the fifth stone with your other 
hand and place on the back of your hand with the other four, and then toss and catch in 
your palm.

If you caught only two or three, you have to let all but one of them drop near one of the 
missed stones, toss the one on the back of your hand and pick up both (or all three) and 
catch. Toss again and place the ones in your hand near another stone and catch, toss and 
pick up all of those stones and catch. Repeat for the last stone, if necessary.

Onesies: As above.

Slapsies: As onesies, except you toss all the stones in your hand up into the air after each 
pickup. When all five stones are in your hand, toss all stones in the air, slap the floor, and 
catch.

Onesies: As above.

Switchsies: Toss all five stones onto the floor. Select one and pick it up. Toss it in the air and 
pick up a stone and catch. Toss one stone in the air, and pick up another stone while drop-
ping the one that was in your hand and catch. Repeat until you have switched all stones. 
Then toss, pick up all stones, and catch.

Onesies: As above.

Putsies: Toss one stone in the air, drop one, and catch. Repeat until four stones are on the 
floor. Then toss, pick up all stones and catch.

Onesies: As above.
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Bridgesies: Place the thumb and forefinger of one hand to form a bridge on the table. Hold-
ing your other hand with the five stones under the bridge, pull it away, letting the bridge 
knock all the stones off your hand, so that all five stones fall on one side of the bridge (the 
direction in which you were pulling your hand away). Select a stone and pick it up.

Toss the stone in the air and knock another stone so that it passes under and through the 
bridge, and catch. Repeat until all stones are through. Then remove the bridge, toss, pick up 
all stones, and catch.

That’s onesies. Now you do the twosies series in the same way, with the following changes:

- Start from twosies

- Twosies between each step, instead of onesies.

- Must catch at least three on the back of your hand during fivesies.

- Two at a time in switchsies, putsies, and bridgesies.

Then threesies and foursies, making similar substitutions.

As with any other game from antiquity, there are many variations on the basic rules found 
in different areas.

The Dreidel Game is played at Hanukkah, and details for making and playing this game 
are found in the Crafts Section of this book. 
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Torah Unit Crafts and Foods
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Overview 

Arts and crafts are one of the central ways that a 
culture is expressed and passed on, and therefore 
it is a central way we bring the child into the ex-
perience of the culture in focus. Some of the crafts 
will be responses to necessities - like eating. So 
something like the hanging goat skin butter churn 
or making olive oil soap, will give the children 
both an artistic and a practical experience. Some 
express the impulse to create and, while they may 
use sacred or religious imagery, are primarily art 
for arts sake - things such as a paper cuts of the ark or the Star of David fit in this category 
and can work well. But others are fully ceremonial or religious and these we do not under-
take as this would be disrespectful of the culture itself and the hierarchy within it (elders, 
Rabbi’s etc.). Such things as the Shofar horn, the prayer shawl, the Yamica, or miniature 
Torah scrolls we would NOT undertake. 

The one exception to this is props being used in a play - or which we will make whatever 
the play dictates. So while we would not make model tablets of the Ten Commandments 
as an art project to take home, we would make relatively big ones to use in the Moses play. 
Crafts are marked accordingly, below. 

Within these guidelines, crafts and projects are a central part of the curriculum and not an 
extra. It is not necessary to do a big project every week, and many will take more than one 
week to complete. There are small projects listed and cooking traditional foods can be done 
as a project, and it is important to do some number of projects - enough that the children 
experience the culture through their hands and their creativity. But it is not necessary to do 
more than one of the bigger projects, and that could be your science project or one of the arts 
and crafts ones listed here. It is better to do fewer projects that take a lot of time and energy 
(like making and firing a clay pot, or spinning and weaving a small item), than to try to 
cram in many simpler ones. Painting, drawing and beeswax representations of stories and 
daily life continue to be an ongoing part of the art experience, the crafts here are designed 
to give the child a taste of the materials and processes of ancient Israel (not always strictly 
within Biblical times, but always within tradition). video demonstrations of many of these 
can be found online (on youtube); if you find yourself at all confused, have a look and see if 
there is a video demonstration available. 

The following traditional Israeli crafts and foods can be adapted to work with the Third 
Grader. In each case we need to weigh the authenticity against the practicality and decide if 
a craft is worth doing. For example, if you are going to weave a basket and you need to stabi-
lize one end to make it manageable for the child (as shown above), that is a small adaptation 
and does not lose the mood of working with natural materials (and you could use wood as 
the stabilizer). But if the child cannot handle the reed at all, then it is better to skip this craft 
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than to do a paper basket as we would do in Grade One. So weigh out the difficulty in rela-
tion to the child and the authenticity, and jump in.  It will help enormously if you watch the 
video links of those crafts that have them - picture in action is worth a million words. 

Crafts List: 

1) Paper Cutting 143

2) Menorahs 145

3) Clay or Wood Dreidels 147

4) Purim Grogger (Rachet Noise Maker) 149

5) Shabbat Candle Sticks and Shabbat and Havdalah Candles  151

6) Havdalah - B’samim box (spice box) 155

7) Hanging Butter Churn and Canteen 157

8) Sewing  and Embroidery  159

9) Spinning and Weaving  163

10) Olive Oil Soap 179

11) Clay Pottery: Slab, Coil, and Pinch 181

12) Clay Pottery: Firing 187

13) Adobe Oven - small and simple 191

14) Clay Relief Tablets 199

15) Clay Rattles 201 
Rattler Sistrum (wood and metal) 

16) Clay Oil Lamps 203

17) Star of David Decorations 205

18) Basket Weaving - winnowing and Moses baskets 209

19) Coin Making 213
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Paper-cutting

Paper cutting is a more recent art than those of the Torah, but still very much part of Jewish tradi-
tions and a good way to add variety to the recording of the stories. Traditionally, paper-cutting was 
used to illustrate the stories of religious texts. Later it was adapted to use for other Jewish customs and 
holidays, such as marriage contracts and the festival of Sukkot. 

Older students can use small blades to cut their images, while younger children can use scissors on 
folded paper. We recommend choosing simple images from the stories such as the ark, the rainbow, 
that tree of life, the Star of David. These can be hung as art work or used to decorate Havdalah - 
B’samim spice boxes (see following pages). See http://www.judaicpapercuts.com for ideas.

Materials: 

• drawing paper - 40 - 80 lb
• smooth water color paper and paints
• mat knife or scissors
• pencil
• rubber cement

Directions:

Paper Cut Kits and Online instructions: there are many good books available - however, there is 
enough of the how to “online” that you may be able to do this without a book. Patterns in both books 
and online directions are geared to adults and it will be necessary to simplify and use images form the 
stories.

http://www.judaicpapercuts.com
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 Directions: 

To do paper cuts, basically you are painting a background on smooth water color paper, and 
drawing a story or practical life image on white or colored paper. Then you cut the image 
out with either a mat knife or a scissor, and glue it on the background. Details found in the 
resources listed below. 

Resources:

Online step by step instructions - http://www.jewishcraftcuts.com/
craftcuts.html

Paper cut blog: http://elsita.typepad.com/allaboutpapercutting/2009/06/
bunny-tutorial.html (this is not Jewish paper cutting but will give you a step 
by step, clear picture of turning a simple image into a paper cut - we would 
then mount is on an appropriately painted background.

The Art of Paper Cutting, by Henya Melichson - good basic book though 
the patterns are too difficult for this age and you will have to make your own, 
but she is of Israeli origin so her sources are good. 

Papercutting: Tips, Tools, and Techniques for Learning the Craft, by 
Claudia Hopf - good basic book but uses techniques and patterns from all 
over the world. The plus is that you will get the information to use this in 
other units as she details how each cultures approach is different.

http://www.jewishcraftcuts.com/craftcuts.html
http://www.jewishcraftcuts.com/craftcuts.html
http://elsita.typepad.com/allaboutpapercutting/2009/06/bunny-tutorial.html
http://elsita.typepad.com/allaboutpapercutting/2009/06/bunny-tutorial.html
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Menorahs

Menorahs are candle holders for Hanukkah. There are nine holes needed - the eight for the 
days of Hanukkah will be at one level and the ninth, the Shamush (servant) is set either a bit 
higher, lower or behind and will be used to light the others each night of Hanukkah. 

These can be made out of wood as we have done in younger grades (see Crafts Kindergarten 
or Grade One), or out of clay (if you can have it fired). Below are several examples of meno-
rahs, but any design that sets the Shamus apart is fine. Traditionally, these are decorated 
with the Star of David - in many, many ways. This is also a place where the children can 
bring in the Hebrew writing and put something like “In the Beginning (Berayshit)” which we 
would only write in Hebrew (below), or Shalom (peace), written as shown below. You can 
form the letters out of clay and put small pots on them for the nine candles; you can make 
figurines form a given story and put candle holders in their hands; you can make the ark 
and put holders along the railings - basically, anything connected to the Torah is great. 

If you are working with clay, in keeping with the story of Hanukkah, you can make a Me-
norah that has small oil pots rather than candle holders. To so this, follow the shapes below, 
but use the “oil pots” directions later in this book. 

Once you make your Menorah, you can dip candles to use in it. Remember that you will 
burn all lit candles down fully each night, so you will need 44 candles (and that is with 
none breaking - we suggest you make 50-60). These are very thin so they are quick to make 
and making the large numbers is satisfying. There is evidence that candles were dipped in 
ancient Israel - chances are that they used tallow (animal fat) and you can certainly do that, 
but this is a place where meeting modern realities and the mood of ancient crafts may make 
it wiser to use a mix of beeswax and paraffin. Candles can be any color, but today they are 
often made in shades of blue and white. 

       Beraysheet: 
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Clay or Wood Dreidels

To make a dreidel, you should think about the dreidel’s form. It has a stick protruding from 
the top - this lets you spin the dreidel. The dreidel’s body looks like a cube sitting on top of 
an upside-down pyramid or cone. And on the four outer faces of the cube, four Hebrew 
letters are written - Nun, Gimel, Hay and Shin (one on each face).

You can make your dreidel (usually about 2-3 inches high, exclusive of the turning stick) out 
of clay, wood, or heavy paper. We recommend doing it in wood. To make the base:

a)  out of some kind of heavy paper or light cardboard, cutting and fold-
ing according to  the diagram above. 

b)  Or you can shape clay and carve your letters when it is leather hard 
- this will need to be fired (can be pit or can fired). Spinner handle must 
also be clay, and is put on when leather hard (see attaching handles in 
the pottery instructions). 

c) Or begin with a rectangular “cube” of wood and carve it into the 
right shape as shown below; then paint on the letters. For the children it 
is more accessible to carve each side a bit (and quite evenly), but not to a 
point. Then run the dowel all the way through. 

The spinner top: whatever you make your dreidel out of, you need to put a handle in the top 
with which to spin the bottom: 

a) for the paper dreidel: you can insert a lightweight dowel or a rolled 
up tube of heavy paper; 

b) for clay: make a clay roll as for any pot handle (see instructions under 
pottery). It must harden enough to hold its shape when attached, and 
will need support to dry straight and try. Once dry it will stay through 
the firing. Before it is fully dry you will need to adjust the balance so 
that it spins. 
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c) for wood: pick a dowel of proportional width to the cube. Drill a hole 
straight through from the center of the top right through the pointed 
end. Sharpen the point on the dowel. Put the wooden dowel into the 
wood dreidel until the point sticks through - you can glue it in place. 

Playing the Dreidel Game:

You use candy or nuts to play this game. Although not traditional, it is within the spirit to 
use the modern Hanukkah gelt (foil covered chocolate coins) available at standard stores. 

To play, each person has a turn to spin the dreidel. The four letters which appear on the four 
corners of a dreidel alude to the miracle of Hanukkah. They spell out: Nes (N-miracle - of 
Hanukkah), Gadol (G-great), Haya (H-happened) and Sham (S-there, meaning in Israel). The 
letter it lands on determines how many candies you give or receive. Begin with 10 candies in 
the middle (any number is fine, but you need something divisible by 2)

1) N - Nes ... N or nun stands for nisht or nothing. If the dreidel lands on 
nun, you do nothing.

2) G - Gadol ... G or gimel stands for ganz or all. Take everything in the 
middle.

3) H - Haya ... H or hay stands for halb or half. Take half of what is in the 
middle plus one if there is an odd number of objects. 

4) S - Sham ... S or shin stands for shtel or put in. Put two objects into the 
middle. 
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Purim Grogger (Rachet Noise Makers)

The story of Purim, which can be found in the festivals section of this book, is one of many 
that tell of freedom form destruction or bondage. This one focuses on the drowning out of 
the evil one (Haman)’s name.  In the festival, as the story is retold, the audience makes noise 
by spinning their groggers so that the name of the oppressor is drowned out. 

Materials:

• square of pine (or another light wood)  approximately 2” X 2” X  1/2 “

• saw and clamps

• drill with large bits 

• 16” long piece of (approximately) 3/4” X  3/4” pine (or other light 
wood)

• 4 inches of 3/4  X  1/2 inch pine (or other light wood)

• 1/2” wide, 7” long piece of very thin wood (less than 1/16”. This needs 
to be thin enough to be flexible and flip with the spinning gear). 

• 2 short and very thin nails

• 2 bolts 1” long, with rounded cap ends

• glue

• 3/8 inch dowel, 12 inches long

Directions:

To use: 

Hold the handle and swing such that the large 
end turns around, moving away from the gears, 
with the thin “clacker”  popping from one rise 
to the next - noisily!



Grade 3/ Torah/Crafts and Foods/p. 121                       © Enki Education, Inc. 2010



Grade 3/ Torah/Crafts and Foods/p. 122                       © Enki Education, Inc. 2010

Shabbat Candle Sticks and Candles

In the Torah, the purpose of Shabbat observance is to remind the Hebrew people of two very 
important events in history: the creation of the world and the deliverance from slavery in 
Egypt. Both highlight the central Jewish religious belief: that there is one, powerful creator 
God who cares for his people. Jews also believe that God commanded the Sabbath to ensure 
that his people stopped every once in awhile to be a human “being” instead of a human “do-
ing” (specifics on observance found in the Festivals section of this book).

The lighting of the candles begins the event and symbolizes God because the source of the 
light cannot be seen, but the effect is undeniable. 

• The first order of business as the daylight fades on Friday is to wel-
come the Sabbath like a treasured guest. 

• No later than 18 minutes before sundown on Friday, the woman of 
house lights at least two candles to welcome the Sabbath.

To this end, we can make candle sticks or holders for the ceremony, and candles to use each 
week throughout the unit. We recommend making enough candles for both Shabbat and 
Havdalah for the month, in any given go. The repetition of the monthly dipping throughout 
the unit will help the child sink into the sense of rhythmic ritual in preparation as well as 
celebration. Candles should be mostly made of beeswax (they would have been 100% bees-
wax) and dipped in the standard manner (as done in earlier grades). 

There are many kinds of candle holders used over the years in 
ancient Israel. We recommend that, to strengthen the connection 
to story, you use the slab method (see pottery section), making 
four slabs or “panels.” On at least two of the panels you will draw 
and carve out a picture for a day of genesis. On the sides you don’t 
carve you can carve pr build up the Hebrew “Shalom” (peace), 
in relief. This can be a square  box with a small clay “cup” on top 
to hold the candle, or it can be the full candle cover used to help 
block the wind. Directions below.

Any of the days of creation should be just a simple image (e.g. one 
or two fish or birds, one animal, one tree, etc.). Remember this is 
where the light will shine out so don’t make the designs too small. 

Directions
1) Make a paper template using firm paper (watercolor or posterboard). 

Male one template for the front and back and one for the side. The 
front and back will have a hole cut out. 
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1) begin with firm clay - dry enough that you can easily handle it and 
roll it out with no stickiness and no misshaping when you cut it. If it is 
not firm enough when you get it, roll it out and let it dry a few hours. 
Then wedge it (see pottery section) and roll again. Repeat process 
until it is the right texture. You will need about 10 pounds of clay for 
each holder. You will have extra once it is cut, but you need ti initially. 
You also need a fist size ball of soft clay to join things so keep some 
aside.

2) before you roll out the slabs, you need 
to make a cardstock template for each 
side. If you have worked with linear 
measurement, the child can measure out 
two panels 4- 5 inches wide and about 10 
inches wide. The top 3 inches curve in as 
shown in the photo above. 

3) Cut the other two sides 4 inches wide 
and 7 inches high, angling in so the top 
is 3 inches wide. If needed, the parent 
can make the template ahead of time. 
Either way, the child will draw and cut 
out his designs.

4) generally,  clay of the right consistency is too hard for the children to 
roll out themselves so we recommend that either the adult do this for 
them or you do it as a joint project where the child punches it down as 
far as possible and the adult rolls it to 1/4 inch thick. Roll onto a paint 
board or some other minimally porous board. 

5) have the child lay each template over a section of the clay and press 
lightly so that it stays put. Then use a soft colored pencil to trace the 
stencil image. 

6) Color the parts to be cut out. You can leave the tem-
plate on and let the child cut around it, or you can let 
him cut the impression (easier). Remove excess clay, 
and be sure that you can lift the side off the board.

7) when the cutting is done, cover the flat, cut sides 
with plastic, wrapping all the way around the 
board(s). You are not looking for this to be airtight, 
but we want the clay to dry slowly. If it dries too fast 
it will get brittle instead of leather hard. It MUST get 
to leather hard to join the sides. 
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8) when leather hard, join the sides (as per instructions in the 
pottery section of this book). For this part, begin with one 
of the wider carved sides laying flat. Score the edges that 
face up, going  in 1/4 inch from the edge.  Also score all the 
1/4 inch wide edges of each of the more narrow panels. 

9) make two 7-8 inch long, thin snakes 
out of very soft clay (not slip). Wet a line on 
the inside of the scoring on one edge of the 

flat panel with water or slip. Also wet the 1/4 thick 
edge of the big panel. Lay one snake on each wet-
ted area. Put a thin layer of clay slip on the scored 
part between the snakes. Set a side panel on edge 
on the slip. Gently smear the soft clay snakes into 
both the bottom panel and the upright to join 
them. Smooth to attach and for looks.  

10) do the same on the other side of the flat, carved 
panel. 

11) prepare the other carved panel by scoring and 
wetting as you did the first carved panel. 
Make the 4 soft clay snakes. This time smooth 
to attach them to both sides of the carved 
panel on the inside of the scoring, and to the 
upright OUTSIDE edge of each thinner panel. 

12) the next step will take adult help: set the 3/4 
holder (the joined sides) upright - you will 
likely have to free the three sided panel from 
the board with a spatula or knife. Now re-
tighten the attached sides as needed. 

13) Then put a thin line of slip on the 
scored edges of each side panel. Place the 
second carved panel  onto the slip. The 
adult will need to carefully reach in and 
smooth the soft clay snakes to join the sides 
- likely you will only be able to join it in a 
few places; that is fine but do what you can. 
Do the same on the outside, till all is joined 
very firmly as this is the entire joint. 



Grade 3/ Torah/Crafts and Foods/p. 125                       © Enki Education, Inc. 2010

14) to bring the top flaps together, first soften  
them with water and let sit until they are 
willing to bend - you can mist them, or 
you can fold paper towels into 3 inch wide 
long strips. Wet paper towels and wrap 
them around the top pieces that you want 
to bend and leave for about half an hour. 
Score the top edges. Put on slip. Make a 
soft clay snake and attach it to one side of 
the top. Push the two sides together 
carefully. Smooth to join as needed. 

15) you can either use a votive candle inside 
this or make a small pinch pot (as shown 
in pottery section) to set a homemade or 
other candle in. 
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Havdalah Candles  

Havdalah is the ending of Shabbat. The Havdalah candle must 
have at least three wicks. When reciting the blessing the light 
is referred to in plural: “borei me’orei ha-esh” which means 
God who creates the lights of fire. The braided candle produces 
special light that is stronger than the light the same number of 
wicks would produce by burning separately. Thus, the wicks of 
the candle represent the diversity of the Jewish people, inter-
twined to display unity and resulting strength.

To make these we simply dip six long thin candles, two in each 
of three colors. While they are still warm, braid them together, 
treating each pair of the same color candles as one, as shown 
below.  

#2/0 braided wick generally works well with the size candle 
you need for this (http://www.peakcandle.com/products/20-

Square-Braid-Wick__W1065.aspx).

http://www.peakcandle.com/products/20-Square-Braid-Wick__W1065.aspx
http://www.peakcandle.com/products/20-Square-Braid-Wick__W1065.aspx


Grade 3/ Torah/Crafts and Foods/p. 127                       © Enki Education, Inc. 2010

Havdalah - B’samim box (spice box) 

A small spice box is part of the Havdalah ceremony that ends the Shabbat day of rest 
(Havdalah: the ending which also a beginning). This spice box brings in the sweetness 
and liveliness of the coming week. As it is passed around the room, each family member 
breathes in the sweet scent of the spices representing the sweet moments of sabbath. The 
box is filled with the fragrant spices that grow in Israel: clove, cinnamon, bay leaf and the 
most common, but fennel or anise, and the like, can be added. Whole spices such as cinna-
mon stick, whole anise, etc. should be used (and not powders).

According to Jewish belief, every sabbath you gain an additional soul - a sabbath soul. As 
the sabbath departs, you must let your second soul go, until the next Sabbath. Naturally, you 
might want to hold on to your extra soul for as long as possible. And by breathing in the 
smell of the sweet spices, you entice it to remain with you for just a few seconds more.

The Havdalah B’samim can be made of anything. It can be a sack sewn like a sachet, it can 
be a clay slab or pinch pot with a top. It wold be a wood box with a top. You do want it to 
have a lid so that the scents are kept fresh and upon opening and passing the box around 
the scents enliven those present. 

Often the Havdalah B’samim is part of a set that has the box, 
a wine glass, and a candle holder - all part of the Havdalah 
ritual. You might think about making all three to go together - 
even though you will use grape juice or the like. 

See Pottery for directions on building slab, pinch, and coil boxes. You can press in or do 
relief work to put the letters for Havdalah on it. You could embroider it onto a sack. 

You might also use the images of the spices 
and the spice trees and plants as decorations. 
Or you can just press the clay into a textured 
cloth such as burlap or a curtain or furniture 
cloth with a heavy embossed design. You 
could use the image of the braided candle or 
press the braided candle to make an imprint. 
Basically, anything related is fine. 
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Hanging Butter Churn

The hanging sheep or goat skin butter churn is thought to be one of the earliest ways that 
butter was made. Butter happens when cream is agitated - it is that simple. People have used 
many kinds of churns over the years, and simply putting a stone in a jar with cream and shak-
ing it is a common kindergarten activity. Sheep or goat milk cream was used in ancient Israel. 

In this unit we have the opportunity to work with an unusual and ancient approach that 
connects the children to the ecosystem as it works with those things readily available in 
ancient Israel. 

The picture is self explanatory, you need only get a naturally tanned skin (very important so 
that you are not leaching toxic chemicals into the butter!). Holding the end of the skin keeps 
the container taught. The child will hold and shake quite roughly until it turns to butter. 
There is no evidence that they used stones in the bag to agitate it, just simple and hard 
shaking. 

Neither milk nor butter would have kept long in the hot climate of Israel, so most butter 
was clarified after it was made, and most milk was kept as yogurt or curds. 
These can be kept in a goat skin bag and carried around - particularly since 
water was scarce. If you get a piece of sheep or goat skin that has been 
organically tanned, sewing a “canteen” to carry  yogurt and drinks can be a 
good  -and relatively simple - project.  Simply cut and sew the bag, winding 
a heavy twine to close it. 

Leban, a sort of yoghurt made from soured milk, is one of the oldest and 
best loved foods of Bible lands. When a bit of leban is added to fresh milk to make it fer-
ment, the mixture when shaken, e.g. in a goatskin bag, turns to butter and buttermilk. The 
latter is put into little cloth sacks and the water squeezed out of it; and the cheese-like leban 
when rolled into balls keeps indefinitely. For the experience, you could do this using stan-
dard yoghurt as your starter. 
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Sewing and Embroidery

Embroidery

Embroidery is one example of an extensive 
tradition of textile design in Israel. Geo-
metric patterns were quite popular. The 
child can design and sew his own symbolic 
embroidery patterns. any design is fine, and 
the Star of David can work well - anything 
from a book mark to a book cover to a nap-
kin to piece of clothing, can be embroidered. 

Cross-stitch was quite common, and cross stitch fabric with a large weave will help guide 
children. Drawings can be sketched on grid paper before being translated into embroidery 
or cross stitch. Cross stitch demo at: http://www.youtube.com/watch?v=OLYdbatulwM

Sewing Woven Tunics/embroidery and patchwork

The simple tunic at right was quite traditional for both men and 
women, and is easy to make:

1) measure the child from just above the ankles to the 
shoulder. 

2) measure the width of the child’s shoulders

3) make a paper pattern by drawing a rectangle the 
height and width of the child - using the measure-
ment just made (if you are early in a measurement 
block, you can do these measurements with “body 
measures”; if you are past this time, use standard 
measure. 

4) have the child color or paint the paper pattern in stripes, as shown 
above- be sure there is a base color that will make up the bulk of this. 
Don’t let the child get too complex or he will not finish. One stripe to a 
side is enough. 

5) glue graph paper over the center of the chest area (smaller than 
shown) so the child can use this grid to support making geometric 
designs. Have him make a simple design to embroider (be sure it is 
not too complex - star of David can work well). 

6)  cut the rectangular shapes (front and back) in the base color out of a 
fairly course fabric like a wide weave sail cloth or linen - it is easier to 
cut the whole thing in the base color and then to cut out colored strips 
from it. 

http://www.youtube.com/watch?v=OLYdbatulwM
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7) cut the colored strips and pin them in place - stitch together. It will 
look best if you can get the colored or highlight stripes out of fabric 
that itself is striped or has a geometric pattern already. Depending on 
the child’s skill and patience, you can do multiple strips or just one.

8) you can do this whole piece as a “coat of may colors” in patches, but it 
is a lot of stitching.

9)  now cut the two side panels. Depending 
on the child’s size, these are about half the 
width of the front and back panels, but 
ending below breast height - do not go too 
high as the simple sleeve needs a lot of 
room. It is best to cut this out of the “high-
light” (non base) colors)

10) measure the opening from the shoulder 
to the side panel and measure the length 
of the arm. Make a paper pattern of this 
rectangle. - twice as high as the distance 
for the shoulder to the opening so that it 
can fold in half. 

11) cut the top half of the rectangle in the highlight cloth and the bottom 
n the base cloth - stitch together. 

12) stitch the sleeve rectangles into the body. 

13) hem all edges

14) cut an opening big enough for the head to go through in the neck, and 
hem. 

15) now embroider the design in the chest plate. Voila - done. 
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Spinning and Weaving - Fabric

Flocks of goats and sheep were part of life in Israel and spinning and weaving were daily 
activities (both women spun and men did the weaving). This process begins with shearing 
of sheep and, though you will not be able to do this in the manner used in ancient Israel, it 
is well worth it to find a farm, county fair, or 4H club that is doing sheep shearing. Just the 
opportunity to watch is priceless. 

The spinning wheel was not invented until into the 16th Century, so, until then a drop 
spindle was used to spin wool - and that is easy to do anywhere. Directions for using a drop 
spindle can be found below. 

Don’t attempt to spin much wool, just enough for the children to: a) feel the competence 
of working from scratch; and, b) to feel the awe of experiencing how hard our ancestors 
worked and how skilled they were. From that point on, use purchased wool. The more it can 
be a rough spun, mohair type (similar to what they could have made), the better.

Dying was done extensively, so hand dyeing with plant dyes is a fitting project.

Washing the Wool

We want to wash the wool in such a way that we keep as much of the lanolin in as possible. 
The lanolin in waterproof so the more there is in the wool, the better. So you want to get the 
dirt out but get it as clean as you can, and ours, where the goats and sheep are not ranging 
over wide areas, will be dirtier than they would have been in ancient Israel. But since the 
lanolin is sticky, the cleaning, yet keeping lanolin, is not so easy. The control lies in how 
warm the water is. So begin by washing in luke warm water with a very mild detergent. See 
if you can get the bulk of dirt out this way. Increase the heat as little as possible until you get 
clean enough wool to card.  

Carding the Wool

Demonstrations at: http://www.youtube.com/watch?v=3-eEP8fUAnY&feature=channel  and http://
www.youtube.com/watch?v=9gmBMbCne5M&feature=related (Indigenous women demo at - http://
www.youtube.com/watch?v=9BAp9LH8EWc&NR=1, AND http://www.youtube.com/watch?v=uhQca
dvDO0o&NR=1&feature=fvwp

Carding is simply a matter of taking the disorganized, but clean, wool and getting the fibers 
lined up and working as a unit. It is a form of combing with two paddles with many teeth in 
them, called carders. You need to buy carders (child sized are fine - and cheaper, even some 
of the shorter comb dog brushes can work fine. 

http://www.youtube.com/watch?v=3-eEP8fUAnY&feature=channel
http://www.youtube.com/watch?v=9gmBMbCne5M&feature=rel
http://www.youtube.com/watch?v=9gmBMbCne5M&feature=rel
http://www.youtube.com/watch?v=9BAp9LH8EWc&NR=1
http://www.youtube.com/watch?v=9BAp9LH8EWc&NR=1
http://www.youtube.com/watch?v=uhQcadvDO0o&NR=1&feature=fvwp
http://www.youtube.com/watch?v=uhQcadvDO0o&NR=1&feature=fvwp
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1) Simply take the messy wool and line up the bits all in one direction 
across the carder (so they run the short direction and you will be pull-
ing with the grain. 

2) Using the other carder against it, lightly brush one way several times. 
As it begins to pull out and become fluffy and of a unit, brush harder. 

3) Then flip the carders over and brush once so that you pull the carded 
wool out. Lay it back on and do it again. As you can see in the videos, 
there is a great range in how many times you want to card before it is 
ready - some depends on your wool. Basically, you want it smooth an 
ready to spin.  

The Drop Spindle

Directions by Shelley Wurst (Harvest Moon: collieherd@cox.net ) Demonstration online at http://www.
youtube.com/watch?v=-IoF6OtjY2E&feature=related Or http://www.youtube.com/watch?v=7aCrm4C
9Lc4&feature=related 

It is best to become comfortable with using your spindle before attempting to assist your 
child(ren) in learning to use the spindle.  Tips for setting the children up for success follow 
basic directions.

Materials:

1) A spindle:  begin with a top-whorl drop spindle; these are 
easier for new spinners to experience success with.  The 
way to tell them apart is by which end the hook is on -- on 
a top-whorl the hook is at the whorl-end of the spindle, on 
a bottom-whorl the hook is at the opposite end.  If there are 
hooks on both ends, it can be used as either a top-whorl or 
bottom-whorl. You can get one in raw wood so the chil-
dren can smooth and stain as their participation. 
 
After you have the hang of it, you can make a drop spindle 
with a dowel, a door knob (as flat as possible) and a hook. 
Simply drill through the center (as exact center as possible) 
of the doorknob. Put some glue in and slide the dowel through this.  
Screw the hook in to the center of the dowel end as shown. But it is 
not easy to get the balance right, so start with the store model. 

2) Wool:  It is easiest to learn to spin with wool that is already cleaned 
and carded or combed.  Carded wool is called roving.  Combed wool 
is called Top.  For learning to spin, roving from a longer, coarser wool 
breed of sheep, such as Romney or Border Leicester.  Mohair mixed 
with wool is also a very good choice for a beginner.

3) An 18 inch long piece of wool yarn.  

http://www.youtube.com/watch?v=-IoF6OtjY2E&feature=related
http://www.youtube.com/watch?v=-IoF6OtjY2E&feature=related
http://www.youtube.com/watch?v=7aCrm4C9Lc4&feature=related
http://www.youtube.com/watch?v=7aCrm4C9Lc4&feature=related
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4) There are three steps to learning to spin yarn with a drop spindle:   
A) setting up your spindle; B) twisting the yarn; and, C)  drafting the 
fiber.

A) The Set-up:

The top-whorl drop spindle has three parts: the stick is called the spindle; the disk on top of 
the stick is called the whorl; and the hook is called, simply enough, the hook. 

1) Attach an 18 inch piece of yarn around the spindle just underneath 
the whorl with a double knot. 

2) Bring the yarn up over the whorl and wrap it a couple of times around 
the hook.  

3) Then bring the yarn down the other side of the whorl and wrap it 
around the spindle a couple of times.   (This allows the spindle to spin 
in a more balanced manner.)  

4) Now bring the yarn back over the whorl and wrap it once around the 
hook. 

5) Let the spindle hang beneath your hand, suspended by the piece of 
yarn (which is called a “leader“). Your spindle is now set up and you 
are ready to get used to the motion of it.

 
B) The Twist

Yarn is made by twisting the wool fibers.  The twist holds the fibers together and gives them 
strength.  The spinning of the spindle is what causes the twist that makes the yarn.

1) Take the spindle in one hand and the leader in the other, spin the drop 
spindle from the spindle (stick part) with your fingers (like a top) to 
the right, let go and watch it spin. 

2) Now try resting the spindle against your left thigh, lay your palm 
against the spindle and quickly roll it forward between your palm 
and thigh off your leg.  It should keep spinning. Repeat this process 
several times until it feels less awkward before you start actually 
spinning a thread. 

3) You want to ultimately be holding just the leader and having the 
spindle rotating toward the right quickly, thus putting twist into 
the leader. The leader should be bunching up from all the twist.  (To 
release the twist and start over, hold the spindle and just let go of the 
yarn.)

4) When you spin, you will always spin in one direction only.  So prac-
tice spinning your spindle in only one direction, and stopping it be-
fore it start to spin back the other way.  Most spinners choose to spin 
with a counter-clockwise twist to their threads (with your spindle 
spinning to the right).  
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C) Drafting

http://www.youtube.com/watch?v=Us0nk_ryMDI&feature=related

The yarn is formed when fibers enter the “drafting zone” (just above where it is spinning 
tight, where it is still wide and untwisted) and are caught by the twist that is coming up the 
yarn from the rotating spindle. Drafting is controlling how much fiber is moving out from 
under your thumb into the area where it is affected by the twist of the spindle. 

1) Tear off a 6-inch piece of wool roving and split this piece 3 or 4 times 
down its length. Hold one of these sections loosely in the hand you 
were holding your leader with. Don’t clutch your fiber, just lay the 
fibers across your palm and gently hold them in place with your 
thumb. 

2) Use your other hand to pinch the tops of a few fibers and slide them 
out a bit.  You don’t want to separate them from the fiber mass, just 
pull them out an inch or two.  Pinch your thumb against the fiber 
firmly enough to prevent any more from pulling out.  

3) Now loosen your thumb a bit and allow a few more fibers to slide out 
a bit.  This is the art of drafting -- controlling how much fiber is mov-
ing out from under your thumb into the area where it is affected by 
the twist of the spindle.  

4) With your non-fiber hand, twist the end of the fiber you drafted.  You 
will see the twist travel up the fiber.  This is what will happen as the 
spindle spins.  

5) As the twist travels closer to your thumb, relax your pressure a little 
and draft out a bit more fiber.    
 
a) If your thumb is not tight enough, the twist will travel up into the 
mass of fiber in your hand and make a mess.  If that happens, let ev-
erything untwist and start over.   
 
b) If your thumb is too tight, the thread will break.  Practice this until 
you become comfortable with knowing when to pinch and when to let 
out more fiber to produce a strand of yarn.

Putting it All Together

Now you have learned the steps in the process and it is time to put it all together. 

1) Lay the end of your leader yarn against the end of the fiber and pinch 
it along with the fiber you are drafting.  You are now holding your 
spindle and your fiber in the same hand.  

2) With your free hand, give your spindle a spin.  

3) Use your free hand (the same one) to draft out a little fiber.  

http://www.youtube.com/watch?v=Us0nk_ryMDI&feature=related
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4) When your spindle stops spinning, catch it with your free hand before 
it begins twisting back the other way, and hold it between your legs 
while you draft out a bit more fiber until the twist stops climbing 
towards your thumb.  

5) The yarn leader will be twisted into the fiber and will be fed out as 
you draft fiber.  

6) Keep tension on your thread -- if it goes slack, the twist will not be 
able to travel up to your thumb.  In that case, give the spindle another 
spin and repeat.  Once you’re comfortable with drafting and spinning 
the spindle at the same time, you won’t need to stop in between spins, 
but for now that will help you maintain control.

7) When your thread gets too long for you to reach the spindle to spin it, 
unhook the thread from the hook and twist the new yarn around the 
spindle below the whorl to store it.  Then hook the end of the thread 
back to the hook and continue spinning.

8)  Make sure that you are always spinning your spindle in the same di-
rection, and that you catch it before it starts to spin the opposite way.  
This will keep your yarn from untwisting.

9) When almost all of the fiber in your palm has been spun, pick up an-
other section of wool and keep on going.  Just holding the new section 
against what’s left of the section you were spinning will be enough to 
get the fibers drafting together.

10) If your thread breaks (which will happen if you let too much wool out 
without enough twist to spin it, or if you spin too thin a thread by not 
letting enough wool out), simply hold the thread under your thumb 
with the fiber you are drafting out to reconnect it, in the same way 
you connected to the leader when you started.

Tips for Helping Children Learn to Spin with a Drop Spindle:

1) Set up the spindle for the child initially -- let him get comfortable with 
being able to pick up a set-up spindle and just work on spinning.

2) Spin up a section or two of fiber before beginning the child.  The 
spindle is better balanced and easier to control when it is partially 
loaded with yarn.

3) Have the child practice spinning the spindle and drafting separately, 
as you did when you were first learning. 

4) When it’s time to really spin, have the child choose either spinning the 
spindle OR drafting the fiber, while you do the other part of the job.  
Switch jobs as often as the child would like.  

5) Eventually (over the course of days) they will become comfortable 
with both jobs.  At that point they can try combining the two tasks.
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Weaving

The most common types of weaving in ancient Israel were done using the horizontal 
ground loom  or the upright, vertical “weighted” loom (they did not use backstrap looms). 
The horizontal ground loom is easier to set up but it is a hard position to work in. The verti-
cal weighted loom is a much bigger project to set up, but easier to weave on. The horizontal 
ground loom is best done in outside in the ground. 

The choice of whether to do the vertical weighted loom or the ground loom is really a matter 
of taste, unless you are doing the tent project for science - in that case the ground loom is the 
way to go for authenticity. Some archeologists and anthropologists say one came first, some 
say the other. Some say Delilah spun Samson’s hair on one, some on the other. Some say the 
nomads - or any Israelite in their time of wandering - found one easier to create on the spot 
or to carry, and some say the other. Some of this is due to the fact that bits of artifacts are 
being pieced together in a guessing puzzle and some is because ancient Israel spans quite a 
period of time. So choose, and enjoy. 

With either type of loom the children tend to pull the weaving in towards the center, so 
think in terms of starting with threads that appear to be quite close together and with a 
width about twice what you want in the end. The ancient Israelites spun narrow strips of 
cloth and then sewed them together - you can do the same. 

In all cases, it is agreed that the first weavings were done using a simple flat bar (a batten) to 
separate the warp yard and make it easy to pass the weft (horizontal) yarn through. With 
the children this will be the best way to give them a sense of 
the rhythmic movement of weaving so we recommend 
starting here, regardless of which loom you use. To make the 
batten:

1) start with a thin (1/4 - 1/2 inch) flat piece of wood that is about 2 
inches wide and a foot or so long. 

2) using a scout knife, whittle the ends so that it comes to somewhat of a 
pointier, rounded end

3) most importantly, whittle the thickness so that it tapers down and you 
have an almost fully flat end to wiggle through the warp. 

4) sand this very smooth. How tapered and smooth your batten is makes 
all the difference to success in weaving.  

You will also need to get or make a shuttle to pass the weft yarn through the warp. 

It appears that the ancient Israelites quite quickly figured out that 
weaving was easier and faster if you added a leader or shed bar 
(where alternate strings are connected to a separate horizontal bar to lift one set of warp 
threads as a unit). You can allow the children to follow this same path to discovery, asking 
leading questions only when you see they are struggling with the simpler technique. If they 
don’t reach this point, you can lead them to it and modify your loom. This leader bar ap-
proach was used with both types of looms.
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To make and weave with a ground loom 

This is easiest and best done outdoors, in ground that can accept and hold a stick (soft but 
not too soft). This can also be done between the legs of two chairs, in a large box with dirt 
corners, and on a “peg” board. Whatever is realistic for your situation is fine, but we recom-
mend that even those in cities begin this in a park or on a nature outing to get the feel for 
the real thing. Since you can set up and weave a reasonable amount in under an hour, it is 
a reasonable outing. This then anchors the indoor experience and these same parts can be 
rolled up and carried inside to complete the work, or you can roll your work and come and 
go from the park to weave each day. 

To make the loom in the ground - go outside and follow directions below! 

For the “box of earth” approach, you need a box about 12” X 3’ X 4” 
deep. Make one side open except for the corners so that the child can 
get in close to the weaving. Put in catty-corner pieces to form “earth 
holders.” You just fill these with a soil that will hold sticks (so potting 
soil will not do it; garden soil, especially with some clay in it, will). 
The rest is done the same way. 

To do it on a board, just get a piece of 12” X 3’ X 1/2” plywood and  
drill holes in the corners big enough to hold a stick. Because we are 
already modifying to meet the challenges of “land-free living,” we encourage you to find 
workable sticks outside for all other parts of this loom. The rest is done as follows.   

For the basic loom:

1) make a shuttle and a batten stick (as shown 
 earlier).

2) put four “post sticks,” each about 7 inches 
long, in the ground (or in the board), about 
12” apart in width, and about 3-4 feet apart 
end to end. Pound them in such that they 
are secure and not wiggly. 

3) gather and cut two branches about 1/2” 
diameter, and about 15 inches long. Take 
extra twigs and debris off all branches. You 
can peel and sand the branch if you like, or 
leave as is. 

4) place each of these branches on the ground 
across each of the end posts - you wind up 
with two long branches, sitting parallel to 
each other, at opposite ends of the length of 
the “weaving space,” and outside the posts.
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5) now you will string the loom. Tie one end of the warp yarn on one of 
the branches - this we will call the “top branch.” You are going to take 
the yarn down and around the bottom branch and back up to the top, 
again and again until you have a good warp. We recommend about 10 
- 16 strings. Make these quite taught. This is your warp.

6) wind a good length (at least 3 feet) of the other yarn - the weft - 
around the shuttle until you have a significant amount wound. 

7) using the batten stick laying flat, weave your way up and down (over 
and under) each stick in order (over-under-over-under, etc.), till you 
get to the far side.

8) now rotate the batten stick up, so that 
it is perpendicular to the warp and 
spreading the alternate warp threads. 

9) tie the end of the weft yarn to the corner 
of the warp at the top branch, leaving a 
length of it loose,  and pass the shuttle 
through the space created when you 
turned the batten up.

10) turn the batten back down flat and use it 
to push the weft yarn up to the top branch. 

11) slide the batten stick out and reinsert it go under-over-under-over, etc. 
such that those warp threads that you had gone over before, you now 
go under. 

12) turn the batten up and pass the shuttle back through, start-
ing from the side you ended on last time; push the yarn 
back up with the batten.

13) repeat until you have a weaving. You can change colors at any time - 
just tie the new yarn on. 

14) you can lift this off the post sticks, 
roll it up, and take it inside in case of bad 
weather or if you are weaving in a park. 
This will give the children a strong sense 
of the nomad’s life.  
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For the more complex ground loom: 

1) begin as for simple loom, #1-4

2) gather an additional very straight branch 
about 1/3” diameter, and about 15 inches 
long to be the shed or leader rod. 

3) peel and sand the branch. The shed rod 
needs to be quite smooth or you will not be 
able to slide it as the weaving grows

4) restring the loom - this is where there is 
a big change. You will follow the same 
pattern, EXCEPT that this time you will 
wrap every other warp thread once around 
the shed rod, as shown. Then you take 
the warp thread down to the other end 
bar, wrap it around, and return underneath and without involving 
the shed rod. Repeat this pattern till the loom is strung (10-15 warp 
threads. 

5) when you are ready to weave you will pull up the shed rod to separate 
the warp threads in one direction, and then pass the shuttle through.

6) then let the shed rod lay down on the weaving and use the batten to 
go over-under in the opposite pattern, turning it as before and pass-
ing the shuttle through (see diagram on back page). 



Grade 3/ Torah/Crafts and Foods/p. 141                       © Enki Education, Inc. 2010



Grade 3/ Torah/Crafts and Foods/p. 142                       © Enki Education, Inc. 2010

To make and weave on the vertical weighted loom

The setting up of the loom is the bigger project - the actual weaving is easy, fun, and can 
take place a little at a time over a period of weeks or longer (we do not recommend this loom 
for the science work). Take your time in getting this set up.

1) Make shuttle and batten as in the ground loom.

2) Wind the shuttle as in ground loom. 

3) Make clay weights - basically balls with flattened 
bottoms and a large hole to put the yarn through, 
donut style - if you don’t have access to firing the 
clay, put each weight into a cloth bag and tie on.

4) Suspend or prop a bar or branch horizontally above. 
This does need to be stable, but if you don’t have a 
tree or sturdy poles in a good spot, you can tie a bar 
between chairs. It appears that the Israelites using 
this lived in houses and set up permanent looms. 

5) The warp threads are hung from the suspended 
bar and they are kept straight and in place by clay 
weights  You can tie each one on, or make a double 
length string that you wrap around the bar once to 
stabilize.

6) Separate alternating threads and tie weights on one set of alternate 
strings, just above floor level (with room to swing). Tie the weights on 
the other set about 6 from the floor (enough higher that they will 
swing clear of the lower weights). So both sets should be off the floor, 
with one set about 6 inches higher than the other.  
 
(You can tie the weighted end such that there is a length of extra warp 
thread beyond the weight, in case the child is really taken with weav-
ing and wants to make a longer weaving.)  

7) For this first level, you start weaving at this point, 
just as you did with the ground loom: passing the 
batten over and under all the way across    (see details in preceding 
pages)

8) When it is all the way across, rotate it so that it pushes the warp 
threads apart (see details in preceding pages).  

9) Then tie the end of the weft to the top of the warp on 
one side, just under the top  horizontal beam. Leave a 
good length of weft yarn loose to slip through the warp threads. 

10) Pass the shuttle through this opening, between the alternate warp 
threads.
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11) You will need to keep pushing the new threads up tightly so that you 
get a neat weaving.   

12) Take the batten back out.

13) Now do this again, but this time you duck the batten under the up-
per threads and over the lower as shown. Basically, the batten, laying 
flat, will be moved quickly up and down between the warp threads 
to separate them. Then it is rotated such that the width of the bar is 
separating the alternate warp threads. Now alternate threads will 
come towards the weaver, and the other ones will go back. Then the 
shuttle, wound with yarn, is passed through the warp 
threads. The weights provide the tension needed to make 
this possible.  Thus the fabric is woven in an “under over 
pattern” as shown.

14) If you find that the warp threads are moving around too much to 
allow easy movement of the batten, you can add another element 
- often done in ancient Israel. This element is a bottom cross bar 
against which the warp threads rest, and thus are steadied.  The 
difficulty lies in finding a way to stabilize this bar. Simplest is to pull 
over a chair and lie in on its side with the open space under the legs 
facing you. The cross supports of the chair should be parallel to the 
floor. Pull these towards you until they are pushing the warp threads 
enough to tighten them. Weave! 
 

The Israelites used a more complex approach when 
they got to this point (making a full frame), but this is 
a place where we recommend adapting. Simply turn 
over a chair or build a saw horse as shown, and drape 
all the weighted warp threads over this. You want 
minimum raise to get stabilization.  
 
You can also make a small upside down “V” style saw 
horse.  
 
  
 
 

15) If the child is able and eager to weave a long piece, you can 
roll the top bar so that it fills with the completed fabric, and release 
the extra thread on the weights. 
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When you feel the child is ready to move on to the next stage of loom development, begin 
work with a single shed bar (aka leader bar or leash rod). You can add this step in at any 
point in the weaving, but we would like the children to discover or experience this in stages, 
much as ancient humans did). To do this: 

16) Tie an 8 inch string to each of shorter warp threads, 
towards the “weight end.” If you are using teh 
“chair or work horse method of tightening the 
warp threads, then tie these new strings above the 
support). Tie the other end to a branch, which is on 
the weaver’s side of the other set of warp threads 
(i.e the alternate threads not yet being tied are 
behind those being tied to the rod. Now this set of 
threads can be moved by the leash rod it is tied to. 
Pull it back and forth a minute to see how it works. 

17) Then pull the leader bar towards you and let the 
other weights slide back to vertical position.

18)  Pass the weft thread through and push it up high with the batten.

19) Now let the leader bar go and hang down, and use the batten to 
separate alternate threads as you did before.  Pass the shuttle through, 
push the thread up with the batten.

20) Remove the batten, pull the leader bar towards you and  repeat the 
process again and again.  

The child may soon realize that you can make this easier still by tying the second set of 
warp threads to another leader rod - great, the Israelites did too. But there is no need to rush 
this, just let it happen. Letting the child really sink into each step of the development of the 
loom is both empowering and awe inspiring. 
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Olive Oil Soap

Recipe:

1) One 1.8 ounce can of Lye (also called Sodium Hydroxide or NaOH) 
Lye is dangerous so the adult needs to handle this until it is well 
mixed in) . You can make lye from wood ash (http://www.youtube.
com/watch?v=gqe_LVp1iUY&feature=fvsr).

2) 1/2 cups of Distilled Water (Chemical & mineral impurities in plain 
tap water can cause soap making problems)

3) 2 cups of Olive Oil (by liquid volume measure)

4) 1 heat-proof container (Pyrex, Stainless Steel, Heavy-duty Plastic) for 
mixing the lye (at least 2 quart size)

5) 1 large stainless steel or enamel pot for mixing soap (at least 2 gallon 
size)

6) 1 spatula or spoon (Rubber or silicon)

7) 1 plastic container with a lid 

Directions for lye: 

1) Drill a lot of holes in the bottom of a small wooden barrel, make sure it’s waterproof be-
fore you drill the holes!

2) Stand the barrel on blocks leaving space beneath the barrel for a container. Use a water-
proof wood or glass container. Lye can burn through some metals.

3) Put a layer of gravel in the bottom of the barrel over the holes, then put a layer of straw 
over the gravel. Fill the rest of the barrel with hardwood ash (NOTE: hardwood -- NOT soft-
wood), leaving a couple of inches at the top clear. Then pour rainwater into the barrel. After 
a long time the water in the barrel will start to drip into the container. Leave it until it stops, 
then replace the container with another in case of odd drips.

4) Use an old iron pot, or a steel pan (One you will not be using for anything else!). Boil the 
liquid until it is so concentrated that a fresh egg (still in it’s shell please!) will float on top. 
Then destroy the egg. Remember to take all precautions not the let the liquid touch your 
skin or clothing.

5) To test the strength of the lye you need a saturated solution of salt. Dissolve chemical-free 
salt in a pint of water until no more salt will dissolve. Take a stick and put a small weight 
on the end of it and float it in a pint of the salty water. The weight will sink to the bottom, 
while the top of the stick will float. Make a mark on the stick where it reaches the water line. 
Then float the stick and weight in a pint of lye. The mark on the stick will probably be above 

http://www.youtube.com/watch?v=gqe_LVp1iUY&feature=fvsr
http://www.youtube.com/watch?v=gqe_LVp1iUY&feature=fvsr
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the water mark of the lye. If so, stir in some more rainwater until the mark on the stick is in 
exactly the same place it was in the salt water. You now have the correct distillation of lye for 
making soap.

Directions for soap:

1) Pour your distilled water into the heat-proof container, then add the Lye and stir carefully 
with rubber spatula to mix and dissolve.  This stuff will get hot, so watch out!  It will also 
produce fumes for a few minutes, so it is best to mix it up and get away from it quickly until 
the fumes disperse.  Then make sure to set the lye-water mixture aside in a safe place to cool 
off.

2) Once your lye has cooled to the point where the container is just warm to the touch, pour 
Olive Oil into your large mixing pot and heat on the stove.  We want to heat the Olive Oil to 
approx. 100 degrees F, if you have a thermometer you can measure this exactly.  Otherwise, 
just heat it up until the outside of the pot feels very warm to the touch, then remove the pot 
from the heat source.

3) Pour the lye-water mixture into the warm oil, very slowly and carefully to avoid spills, 
stirring the oil all the while with your spatula.  The mixture will incorporate and become 
smoother, continue stirring for a couple of minutes to make sure everything is well-mixed. 
Then start using your stick blender or beater, for short intervals, hand-stirring in between. 
You will soon notice the mixture getting thicker and more opaque, that means trace is oc-
curring. Keep stirring until you get a rather thick pudding-like consistency.

4) Pour soap mixture into mold, snap on lid, and cover with blankets.  When it is ready, pop 
the block out the the mold and cut it into whatever sizes you like.  Stack your soap on brown 
paper-lined shelves in a well-ventilated area, this soap should be aged and cured for approx. 
4 weeks before use.  Makes more than 1 pounds of soap.

More on soap making: http://www.delcitysoap.com/soaprecipe.htm

http://www.delcitysoap.com/soaprecipe.htm
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Clay Pottery: Slab, Coil, Pinch, and Wheel

The predominant way that pots were made in ancient Israel was on the wheel, and potters 
turned out pots en masse. If you have access to a wheel, this would be a relevant experience. 
But whether or not you have access to a wheel, you can also build coil, pinch, and slab pots.

Pinch pots are the easiest for small items, coil for large and ones that have big middles and 
small necks, and slabs for those on which you want to do relief designs or imprint with tex-
tures - and certainly to make tiles. Any technique can be used to make candle holders, and 
boxes, and trays. The common jugs with very large differences between the neck and the 
belly, were mostly made on the wheel or with coils. All three of these are done with the clay 
in a pliable state, but not too wet. The slab technique is done with slightly drier clay than the 
rest of other techniques. 

The clay in ancient Israel was mainly Terra Cotta, and you want to use a low fire Terra 
Cotta clay (Cone 06 to cone 3) so that the pit firing will be effective. It is best to use a clay 
with a lot of grog in it - grog is prefired clay smashing into granules that are worked in to be 
part of the clay body. This makes the clay stiffer to use, and less likely to break in pit firing 
because they can handle the variations in temperature better than green clay (dried unfired 
clay. Re-gardless of the method you use to make the pottery, you need to dry it slowly. Ini-
tially cover lightly with plastic or slightly damp cloth until it is leather hard. Then let it dry 
in the open. 

Ceramic Terms:

Wedging is the process of preparing the clay for use by removing air bubbles so they do not 
explode in the kiln, and making the clay body homogenous. Because you will be using slab, 
coil and pinch methods most of the air will come out in the building, we are not too wor-
ried, but we do want the children to develop good routines. Therefore, begin with wedging 
which is best done on a canvas, plaster, or stone surface. 

The cut and slap method is easy to do with children. To do this you just cut the ball of clay 
in half with a wire and slap it down one piece on the next. Then throw it down firmly but 
not too hard (you don’t want to flatten it), shifting sides so that you make a ball again and 
again. 

The standard potter’s method is called Ram’s head kneading. To do this we push on the 
clay with a movement somewhat like kneading bread. HOWEVER, it is not a folding over 
of clay and a folding in of air, but a pressing together of the deep material. Holding the ball 
of clay from the sides and slightly over the top, you firmly push down and forward AND 
in towards the center, all in a short stroke. You do this with straight(ish) arms, not from the 
wrists. Then you rotate the whole ball of clay (not the surface) so that you will be pushing 
again on the newly formed edge. 
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Video demo: 
http://www.youtube.com/watch?v=Rgyc7zqrmXU 
http://www.ehow.com/video_4438015_make-coil-pot.html 
http://www.youtube.com/watch?v=LS7M77pDuYg

It is not uncommon for beginners to wind up kneading air in instead of out. So we recom-
mend doing the cut and slap method after this anyway. 

No matter what the children are making it will be important that the pieces are not solid 
balls or forms. If they make a sculpture that the center is hollowed out - it wil explode other-
wise.    

Leather Hard is a term you will hear again and again. It refers to clay that is hard enough to 
add handles to, when at the softer side, and soft enough to burnish, when at the harder side. 
So what is it? It is literally like hard leather that would stand on its own, but still have give if 
pushed hard - it is not dry!. To get a clay or tile to dry to leather hard, you dry it slowly - 
cover with plastic lightly and let it dry over several days to a week. When it is still a dark 
gray and cool to the touch, but has some give, it is leather hard. AT THIS STAGE IT CAN BE 
HANDLED SAFELY - FULLY DRIED CLAY BEAKS VERY EASILY!

Joining Sections - This must be done when the carved slabs are still leather hard - IT CANNOT BE 
DONE WITH DRY POTS. Most posts require  the joining of sec-
tions, coils, or handles, and all use the same techniques: scoring and 
water joints; or scoring and slip joints. 

1) Scoring is simply scraping lines in the surfaces to 
be joined; sometimes only one surface is scored. 
Scoring can be done in short diagonal lines, or in 
lattice like criss-crossed lines (diagonals in both 
directions). 

2) Then, in the first method (water),  you put water on 
your finger or on a brush and lightly lay in on the 
scoring. 

3) In the second method (slip) you put slip (or very 
wet, schloopy mud consistency clay) on top of the 
scoring. 

4) In either case, you then put the 
coil or handle or side to be joined on 
to the scored and wetted side, and 
push gently, but firmly so they merge. 

Demonatration at : http://www.youtube.com/watch?v=g
bcsdK0dVuU&feature=related

http://www.youtube.com/watch?v=Rgyc7zqrmXU
http://www.ehow.com/video_4438015_make-coil-pot.html
http://www.youtube.com/watch?v=LS7M77pDuYg
http://www.youtube.com/watch?v=gbcsdK0dVuU&feature=related
http://www.youtube.com/watch?v=gbcsdK0dVuU&feature=related
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Hand Built Pots: 

a) Pinch Pots: are the simplest kind of put and are also 
used as the base for coil pots. Beginning with a small 
ball of clay that fits in the palm, push your thumb into 
the center. Then simply squeeze - or pinch -  gently and 
rotate the pot with each pinch so that you keep the walls 
even. Keep the shape you want in mind so that you are 
pinching in that direction the whole time. Go around 
and around until the bottom and the walls are about 1/4 
inch thick. 
 
 Uneven pinching of the sides was commonly used to 
shape oil lamps and candle holders. You can add texture 
by gently but firmly rolling or rocking the finished pot 
on a textured surface. 

Pinch pots often had written texts or symbols put 
in them, as shown below.  Pinch pot video dem-
onstration can be seen at: http://www.youtube.
com/watch?v=LS7M77pDuYg 

b) Coil Pots are just that 
- built of coils. Roll lengths 
of slightly softer clay into 
long snakes. It is easiest to 
start with a small pinch 
pot as the bottom. Score 
the edges of this (as 
described above under 
“joining sections”), wet 
them, and lay the first coil 
around this edge. When 
you get to where you would be 
doubling over the coil, you score 
the one that is attached, wet it, 
and lay the next ring over - push 
gently to join them. If you want 
the pot to go outward (get wider), 

lay each coil slightly outside the previous one. If you want to 
bring the pot in to a smaller neck, lay the coils slightly inside 
the preceding one. 

http://www.youtube.com/watch?v=LS7M77pDuYg
http://www.youtube.com/watch?v=LS7M77pDuYg
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As you get one or two rings joined, go back on 
the inside and gently rub the layers together, 
pulling upward. Make the inside smooth. 
Depending on the look you want, you can 
smooth the outside too - typically the outside 
would have been smoothed in ancient Israel.  
 

 
 
 

c) Slab building is just that. First you push and punch the clay into 
an approximate slab. Then, you pick it up and slap in down -do that a few times, reversing sides. 
This will naturally stretch it out. Next, using a stick (today it would be a rolling pin, but you can 
take the time to strip a branch and sand it), you roll out the clay. Usually you want it to be about 
1/4 inch. But if you are going to do relief carving, you need it to be about 3/8. Often the slab is 
rolled on a textured cloth so that either the inside or the outside has a texture. To see the textur-
ing process see: http://www.youtube.com/watch?v=12Q2z61azPg&feature=related 
 
You can make one long rectangle  and join the ends by scoring (described above), making a 
cylinder. Or you can shape it as a a box, a triangle, pentagon, and so on. You can also make 
separate sides and join them by scoring.  
 
Either way, you will need to make a slav for the bottom. this will need to be scored and have the 
sides joined to it.   
(video demo at: )

http://www.youtube.com/watch?v=12Q2z61azPg&feature=related
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Relief Design:

To do relief design you draw a simple design on the clay. Then you carve away all of the 
background, leaving the design in relief (raised up). Designs like the one below would have 
been typical, and you could help the child choose one small part of this kind of design to do 
in relief, or use original designs that come from the stories (sheaves of barley, the ark, rain-
bow, tree of life, Jacob’s ladder, sheep, etc.).

Making Tops: 

Tops are made just the way bottoms are, and all three methods work. However, it is ex-
tremely important that the top is made at the same time as the bottom, fitted, and left to dry  
on the base. This is because clay shrinks a lot in the drying and if they are not made togeth-
er and dried together, the chances of fitting when dried and fired are small.  
 
Often an inner ring is put into the top such that it will fit inside the bottom to steady it.  You 
can also put a ring inside the bottom  like a ledge to rest the inner ring of the top on.  

Adding Handles:

Handles can be rolled like coils, and for hand built pots, this is the recom-
mended method. When the pot is leather hard, simply roll the coil and 
score the places in the pot where it will join. Put the handle on and push 
and slide the clay to make a full joint. If your handle is  a little on the wet 
side, let it dry some, and then score and attach. If it needs support to dry 
 in the right place, use blocks as a brace. 

Video demonstration: http://www.youtube.com/watch?v=572DQu9lzhs&fe
ature=related

 
Burnishing: 

Burnishing is a form of finishing the pot (the shiny deep black of Hopi pottery is burnished). 
On the whole this is too hard and requires too much for the 8 year old, but somewhere be-
tween 9 and 10 they are usually ready for the focus and have the patience needed. You can 
always do one small spot so they come to see how it changes things. 

You are rubbing the leather hard (or slightly harder) pot with a smooth stone (sand washed 
if possible), until it shines. Using only the weight of the stone (little to no pressure) rub 
around in circles and watch the surface of the clay change. 

http://www.youtube.com/watch?v=572DQu9lzhs&feature=related
http://www.youtube.com/watch?v=572DQu9lzhs&feature=related
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This rubbing changes the clay consistency enough to form a kind of glazed effect, shifting 
both color and texture of the fired pot. This change helps to harden and to waterproof the 
piece. It is a lot of work and may need to wait till fourth or fifth grade (many - most - cul-
tures burnish so waiting is no problem). Textured clay cannot be burnished. 

You can also apply a light coat of olive oil to approximately three square inches of the pot’s 
surface at a time. Let it soak in for a couple of minutes, then polish with the stone to a mirror 
high gloss finish. When properly done, you will see transparent layers of burnished sur-
faces. You want to do small sections at a time so that it doesn’t soak in too far before being 
burnished. 

You need to do this before the pot is dry, but when it is just past “leather hard.” Rubbing at 
the far side of leather hard in the leather hard stage is the time to precipitate these changes 
in the clay - that is what you are after. Basically, you rub one section of the pot at a time in 
repetitive and quick motions, until you see that area shine.  

Demonstration at: http://www.youtube.com/watch?v=Pxv5HCKjB0U

http://www.youtube.com/watch?v=Pxv5HCKjB0U
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Clay Pot: Firing 

Pottery is usually fired twice. The first is a bisque firing 
which hardens the clay enough to refire with mineral for 
color (as described below. You can do both at once, but usu-
ally there is more breakage. We recommend that at least some 
of the work is professionally bisque fired so that you have 
some that doesn’t break. 

See http://www.youtube.com/watch?v=OZtWewsZAsI for a 
sample of the layered and covered approach.

See  for an example of the open, single layer approach.

Clay must be fully dry before firing - this may take a week 
or more at home. Until they are fired, clay creations are 
extremely fragile and vulnerable to injury from both bang-
ing and water - even holding them carelessly can break 
them. We have an opportunity here to make garbage can or 

pit firing a part of life at regular intervals, or to build the open top or brick adobe oven, to 
use routinely.6  Any of these will give the child a very deep and empowering experience as 
it brings the full cycle of creating pottery into his, literal, hands. You can also use a standard 
kiln, but it would be good to do a more rustic firing at least once in the course of the unit. 

It is quite common for some of the pots to break in pit firing so it is best to have quite a num-
ber going in, or to have some pre-bisqued. After the initial sorrow over breakage, help the 
child find creative ways to use the broken material, including smashing and grinding it into 
grog to add to the next batch of clay - making those pots less likely to break. 

There are many ways to pit fire - we recommend the following, but any can work.  All begin 
with building the “kiln”: 

1) If pit firing in earth, dig a hole about knee deep (not deeper) - this 
needs to be dry and we recommend building several preliminary 
fires in it to dry it out. It can also be good to line it with adobe bricks 
or cinder blocks, or just a layer of mortar.  

2) If using the adobe jar oven, that needs to be built well ahead of time 
and have been baked in several times so it is ready to receive the high-
er heat for a more extended period. 

3) The garbage can or steel drum needs some holes drilled about 4 
inches from the bottom, all the way around. 

6 directions for a full “jar style” adobe brick oven are found in the Science section of the Instruciton Manual. . 

http://www.youtube.com/watch?v=OZtWewsZAsI
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Once the clay pot is dry and ready for pit firing (even if it has been pre-bisque fired), it is 
important to prewarm it before it goes into the full kiln. This need not be a big undertak-
ing, but the pots  need to be 100% dry and quite warm rather than cool. Sitting it around 
a camp fire, rotating the pot regularly,  is plenty. Or you can heat it in the adobe oven you 
have made, at a low temperature, for about an hour - or in the house! This step will greatly 
reduce breakage.  

Now it is time to load the kiln, pit, or metal can. You will need:

•  a lot of saw dust which can usually by obtained at a lumber yard or a 
place like Home Depot - it helps to let them know of your need weeks 
ahead of time so they can save it up. 

•  crushed charcoal or dry cow or horse dung

•  wood chips or shavings

•  a lot of small, thin pieces of very dry wood to burn hot and fast

Directions
1) Make the first layer of material is just a bed of mixed sawdust, with a 

small amount of loosely crushed charcoal bits and wood shavings - 
about 8 “ deep.  

2) We have found that it works best if you put some branches or boards 
in the bottom forming an airy or spacious pallet that keeps the saw 
dust from overly tight packing.

3) Next the ceramic pots are partially embedded into a sawdust mixture. 
Where they sit in the saw dust they will turn black, so you want to 
put them at interesting angles with some unexposed parts. Keep the 
AWAY from the outer edge and from one another. This is critical.

4) The second layer of materials that goes on top 
of the saw dust and ceramic ware is a layer of 
crumbled newspaper. This will help cushion the 
ware from the weight of the layers of material on 
top.

5) The third layer is thin, very dry wood bits  (old 
packing crates work well). Some people lay 
lengths of small wood (1-2 inch bars) in, criss-
crossing them over the pots. Stay away from 
woods that are treated or have glues in them like 
ply wood, particle board, or wafer board. Pack 
the wood tightly., but gently.
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6) You can keep layering these same items (saw dust, dung, paper, wood) 
and more pottery to fill up the entire jar/pit/can. If it’s a smaller pit, 
you may want enough wood to fill the pit plus some to put more in 
later. HOWEVER, some potters recommend not putting pottery more 
than one layer deep, and some recommend not putting sawdust be-
yond the bottom layer. Experiment.

7) Put paper and wood near the top to light. 

8) Now the pit is loaded. You can light it as soon as you get done loading 
it. Light it from the top. The goal is to get a significant fire going for 
about two hours, and then to put a lid on the top. You can also leave it 
open (as you need to with a pit or jar oven).

9) You will have to keep feeding the fire and can put larger logs on once 
it is really going. The trick is to watch the can or oven. It should get 
really hot on the bottom (a can will change colors). If this is not hap-
pening after about 30 minutes, then take a long thin branch or piece 
of lumber and slide it down the outer edge of the can making chan-
nels into which the coals fall. Start with just three evenly spaced - you 
don’t want the lower part to heat suddenly or the pots will crack. 
Wait, do more if needed in another 15 minutes. 

10) Leave the pit/can uncovered and keep feeding it until you are sure 
that the heat has gotten all the way down and been there for an hour. 
Then cover it and let it burn out. (or just stop feeding it and let it burn 
out. You will not be able to take the pots out until the next day when 
all has cooled. 

11) At that point you may want to clean them 
by rubbing with a cloth or by scraping with 
a “credit card” style object. Or you might 
choose to leave them as is - water washing 
is not recommended, and these will not be 
waterproof. 

12) You can rub bees wax on the inside to make 
them quite water proof - it is not likely that 
this was done in Israel, though they cer-
tainly had beeswax and used honey.  More 
likely is that they used certain plants on 
the inside with the burning, but there is no 
clear information on this. 

13) More difficult, time consuming, and more authentic is too work with 
coals as a start and build slowly - see http://www.youtube.com/watch
?feature=endscreen&v=9biM0ZRqri4&NR=1

http://www.youtube.com/watch?feature=endscreen&v=9biM0ZRqri4&NR=1
http://www.youtube.com/watch?feature=endscreen&v=9biM0ZRqri4&NR=1
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After you have done a “plain and simple” firing to bisque fire, or if you have had the pots-
bisque fired in a kiln, you can do a pit firing to color and decorate by wrapping pots in a 
variety of materials and adding to the fire. You cannot do this the first time because you 
can’t handle the dry clay pots enough to wrap without breakage. 

• Twine or strips of cloth soaked in wash - Leaves, salt (10%), fruit juices; 
color depends on ingredients in wash.

• Fine Copper wire like old electrical cords- Leaves linear trails that 
may be black, red, or green. If you put it near but not touching you 
will get a diffused coloring.

• Sea Weed - Should be dry and wrapped tied all over piece. May leave 
orange, peach and red colors.

• Fine Steel Wool - In very fine spidery form it will leave beautiful and 
intricate rust brown fine webs of lines. When applied densely, a me-
tallic grey color results.

• Copper Foil (type used in stain glass and gardening) - Leaves very 
definite black marks in the shape of the foil pieces attached to your 
clay form. Copper foil usually has a sticky adhesive.

• Organic Materials: dried fruit peels (bananas, melon, and orange 
work well), potato skins, flower petals, dry dung, etc. These must be 
very dry. Experiment!

• The last step in preparing your piece for the pit is wrapping it up so 
that all the materials you carefully placed on the surface will stay 
as close as possible to your piece 
throughout the firing. Wrapped 
newspaper snugly over the paper 
bag. Wrap wire or twine to keep it 
in place.

• Build the burning bed and lay the 
fire as in the preceding descrip-
tion, EXCEPT:

• As you layer the burning material, 
sprinkle in materials to add color 
(heavy in minerals). Rock salt or 
epsom salt is a must. Try dry dog 
foods and cat foods as they also 
have a lot of minerals. Experiment!

• Pit fire as described earlier. 
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Adobe Ovens - Small - and Simple

There were many kinds of adobe ovens used in ancient Israel. The two full ovens that are 
suitable for work with the discovery learning of our science program are described in that 
section of the Instruction Manual. But there are also simpler, smaller kinds that were used 
and that are suitable for projects work. 

Adobe Oven #1:

This is basically an “inverted shallow bowl” 
and more of a pan than an oven - but it bakes 
bread, particularly a flat bread (matzoh). This 
is extremely portable (just one dish) and most 
likely was used for any trekking or during no-
madic periods - or quickly made on site. 
 
1) Make a very shallow, and sturdy bowl (not too thin as it must hold the heat) out of stan-
dard terracotta clay. Check the size that can be fired in your local kiln before you begin OR 
- and we recommend this if possible, dig a pit and pit fire it so that it can be bigger. There 
are many ways to do this; we recommend the following. This takes at least 3 sessions - more 
likely 4.

Keeping the bowl shallow enough is critical for the even heating and to keep the dough 
from sliding off while it cooks. The angle shown above is as steep as will support the bak-
ing. 

• You will need a form to support the clay as you build. You can make 
this with a sand pile covered with newspaper or plastic - it must be 
covered. This is the recommended approach but you can also fill a 
plastic bag with sand or crumpled paper and push and squeeze it into 
shape - it is important that you DON’T let the sand get into the clay 
if you use sand as your mold.

• make a shallow coil bowl (see directions for coil bowls in pottery sec-
tion). This will be the top, closed section. To make it shallow enough, 
you will need to form it around a mold - a VERY shallow serving 
bowl works well or the top of your overall mold. Let this dry slowly to 
almost leather hard (cover it for several days)

• using clay that is as dry as possible but still can be rolled, you will 
make 7-8 inch wide slabs (see directions for slab work in pottery sec-
tion). Roll to about 3/8 inch thick. You need long enough slabs to make 
both lower rings.  You can make part of the length of a ring and join it 
as shown in the basic pottery directions. You need to patch and hand 
shape as needed to get long rectangles. Cover these well with plastic 
to keep from drying out.
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• if you have made the top on the overall mold, you must wait until it is 
hardened enough to pick up before continuing. If you used a separate 
mold you can do this next part while the top is drying, otherwise wait 
until it is hard enough to lift without misshaping, hard but NOT dry. 

• take the first set of slabs and join sec-
tions by scoring and smearing wet clay, 
as shown in pottery directions. Lay this 
around the base, and join the ends. You 
can wait and allow hardening time at 
this point, if you feel your slab is too soft 
to put another overlapping above, or you 
can go on if you think it stiff enough. 

• you will now need to open the plastic covering on your mold and 
remove enough sand or paper to allow you to get your hand inside 
to join the slabs when you put the next row on.  You will replace this 
for the final drying so it is alright if there is minor misshaping of the 
bottom ring. 

• now do the same joining process with the slab for next row up. To do 
this first score and wet the outside of the bottom ring, from the top to 
about 1 inch down from the top. Put a thin snake of soft clay over this 
(about 1/2 inch diameter). Smear the lower edge of this to the bottom 
ring so it is firmly joined.

• score the inside of the second ring (that you are about to put on) to 
about 2 inches up from its bottom. Wet the scored area slightly. Put 
this over the bottom layer such the it goes down just beyond the soft 
clay snake. Reaching inside with one hand push the second layer 
against the first to join them, pushing firmly but gently with the in-
side hand making sure to keep the shape. Go all the way around and 
trim off extra where the ends of the second slab meet. 

• now use the inside hand to smear the soft clay that will have squeezed 
upward when you pushed the layers together onto the second layer. 
This is what secures the joint of the layers. It is critical to join these 
layers well - be sure you have scored, put on slip or water and used 
soft clay well smeared to join them.

• use soft clay to join the ends of this slab

• replace the sand or paper so that the bottom rings are supported as 
they dry more. Take a moment to be sure you have the shape you 
want. At this point you can still take out some sand or paper and 
push till you have the right shape. Double check that your coil top will 
fit on properly, overlapping layer 2 by about an inch, and that it is flat 
enough to cook the bread.  
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• cover and let this dry to leather hard - takes several days to a week. If 
you need it to take longer, cover tightly. Check regularly and if it is 
drying out, spray lightly with water.  

• when the coil top is also leather hard, you 
will add that on top. The tricky part here is 
that you will need to work both from inside 
and the out. Therefore, the bottom must 
be able to hold its own shape even with 
the weight of the coil top. Carefully lift the 
bottom two lower layers up and move them 
off the mold. Place them on blocks at least 
8 inches off the floor so you can get at the 
inside. 

• ready the top ring and the top of the oven to be joined just the way 
you joined the two rings: score the outside of the top of the upper ring 
(just as you did the lower ring last time), and the bottom of the inside 
of the top piece (just as you did for the upper ring last time). Wet these 
and place a 1/2 inch diameter ring of soft clay on the top ring and 
smear to secure it. Wet the scoring on the inside of the cover.

• gently place the top on. Lie on the floor so you can get under and see 
what you are doing,  and, reaching both inside and out, push the top 
and middle together and thoroughly as possible. Smear the clay that 
has squeezed out to secure the top on.

• if you do not have enough soft clay to make secure joints, just add 
some. Join very thoroughly!

• now lift the whole thing back onto the mold. This is your last chance 
to shift the shape. Gently push as needed to get what you want. 

• before you put it way,  poke into it part way through, but not all the 
way. This allows more heat to get through while still leaving the clay 
thick enough to hold heat.  You want to spread the holes quite evenly 
and make quite a few, but not so many that you lose the benefits of 
having the clay hold heat as stone does. We recommend that some 
holes (about 1/4 of the way around on each layer) go all the way 
through to allow more movement of heat and lessen the likelihood of 
cracking when you cook. 

• if the children are ready to burnish, 
they can do gentle burnishing now. 
This can be a minimal burnishing and 
still have an effect (see instructions in 
pottery section).

• cover loosely with plastic and let 
harden for a few days. 
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• when fully leather hard, lift this off the mold and set it to dry.

• fire it (as per directions under ceramics in this section)

To Cook:

• set small sized stones or bricks in a circle where a fire can be built 
(a driveway works fine. These should be placed such that the bowl 
oven can be set upside down on them - lifting it about 4 inches off the 
ground. If you made adobe bricks, they work well for this. Measure 
this out before you start the fire. 

• build a reasonable fire inside this ring - it will likely need to extend 
beyond the circle to get enough coals; that is fine, just push the coals 
within the circle when it has burned enough to do this.

• while the wood is burning to coals, spread a reasonable about of vege-
table oil over the entire outside of the oven - enough to get a slick and 
messy coat. This will soak in but it still makes the bread less likely to 
fully stick.

• PLACE THE OVEN NEAR THE FIRE propped up so heat goes inside 
too, so that it is heating up slowly - otherwise it will probably crack 
when you set it on. As it warms, the oil will sink in and it will not be 
messy. Turn it periodically so it heats evenly. Take care here or it will 
crack!

• when the fire dies down into mostly coals, set the pot upside down 
over the stones (be sure to use hot mitts!). Let it sit long enough to get 
too hot to touch.

• the flat bread dough should be set on that and it will cook relatively 
quickly. To make the flat bread dough, simply mix barley or wheat 
flour, salt and water. You want a dough that is sticky enough to hold 
together, but not sticky enough to stick to your hands (or the oven). 
Shape very flat, thin discs, and lay them on the hot oven. Remove 
when they look done - it takes a while.  You can also try with a leav-
ened dough, but the heat is only coming from one direction so these 
still need to be quite flat. 

Leavened breads were more often cooked in 
adobe ovens. These were not likely to be used 
except in settled places as they take time to 
construct and are not portable. Although they 
were often built with bricks in the manner 
described in the Science section (and best for 
discovery learning),  you can also build them in 
a far simpler way as a smaller project that will 
still be useful for leavened bread, as described 
in the following pages. 
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Adobe Oven #2

This is a modified version of the full beehive oven found in the science section. It can be 
built a lot more quickly. It calls for fire bricks, but adobe bricks can be made and used in-
stead, or you can make a solid adobe platform for the base. 

Materials:

• fire bricks (can be done with adobe)

• enough sand to make a “mountain” the size you want your oven to be

• adobe mixture: sand/mud/clay/water (in areas where there is little 
clay in the soil, purchase dry clay)

• newspaper

• Wood or bricks (to create an outline)

• tarp for mixing adobe

1) Begin by creating the hearth/floor of the oven by placing the fire 
bricks in a square.

2) Use regular bricks (or heavy wood pieces) to create the outline of the 
outer wall of the oven -- so they should be placed outside the fire 
bricks, leaving a space.  In this space, the walls of the oven will be 
built.

3) Using pure sand that is damp enough to build with, create a dome on 
top of the fire bricks.  This dome will hold the space that will become 
the inner oven.  It should not be too steep, aim for igloo in shape with 
the height a little over half the width. Measure the sand dome’s width 
& height -- you will need those numbers to calculate the door size.

4) Cover the sand completely with 2-3 layers of newspaper. (This will 
protect the oven walls when they dry & you dig the sand out -- when 
you reach the newspaper, you know you are at the wall/border.)

5) Now, make your adobe mixture using clay, mud, water, and sand.  If 
you mix on a tarp with your feet it is a tactile sensation.

6) To check the mixture: Make a fist sized ball.  Drop it from 5 ft off the 
ground.  If it stays as a ball, it has too much clay or is too dry. If it flat-
tens into a pancake, it needs more clay or is too wet. If it crumbles it is 
too dry. If it flattens slightly, but not into a pancake, it is just right.

7) Now begin making fist sized balls of adobe.  Place them beside each 
other in the empty space/outline of the oven walls. When one level is 
filled, mold them gently together -- making sure you exert the weight 
between the 2 balls of adobe & not in toward the sand.
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8) Repeat this over & over, building up from the floor level.  Each time, 
mold & shape the balls into a smooth continuation of the layer below. 
Gentle is best, so as not to deform the sand.  Continue until you are at 
the top & close the oven.

9) Depending on the size of the oven, you can use larger balls. You can 
also make a second layer around the first layer (once the 1st layer is 
dry), to insulate the oven further -- I would recommend this. If you 
are making a large oven (over 3 feet in width), you can make several 
layers.

10) Allow the project to dry until it is leather hard.  So if you push with 
your finger on the wall, it leaves no dent. Cut out the door to the 
oven. The door height should be 60% the oven’s inner height & the 
door’s width should be 1/3-1/2 the oven’s inner width -- that’s why we 
measured the sand dome! (For larger ovens, you can also use some-
thing to hold the space of the door -- like a slice of log -- from the very 
beginning, to avoid this step.)

11) Then use a very wet adobe mixture to create a smooth outer layer.

12) Allow the oven to dry once again.

13) Then, you can scrape out the sand, stopping when you reach the 
newspaper layer.

14) Allow to dry further.

15) Now your oven is ready to have a very small, long fire to allow it to 
dry completely.

16) Enjoy! When you use it, you make a fire & allow the heat to build up, 
then you rake out the fire & put in your food & close the door.

Basic bread recipe: 

To be fully authentic, the first time you make your bread you would leave it out for several 
days so that the natural bacteria in the air interact with the dough and a yeasting occurs. 
From that point on, you save a bit of the dough from the preceding batch and that is the 
yeast starter. If possible, grind your own flour by hand at least once.  

Ingredients: flour, salt, water, yeast starter

Proportions: 8 cups flour to 5 cups water, splash of salt

Process: mix these ingredients and knead until the dough is spongy. Let rise, punch down 
and rise again. Bake. 



Grade 3/ Torah/Crafts and Foods/p. 163                       © Enki Education, Inc. 2010

Baking: it is the heat held in the adobe bricks that does the baking and not the fire itself. 

1) To bake in the beehive oven, build a fire in the adobe oven. Let it burn 
for about an hour, down into coal. Take the coals out or let them burn 
out. You can sweep out the floor and put the dough directly on the 
floor of the oven. You can also make a fairly thick adobe tray (fired) 
and use it like a pizza stone, warming it, setting the risen loaves on it, 
and then on the dying coals in the oven - the coals will quickly bring 
it up to temperature.

2) Cover the opening with an adobe covered board or large stones (it 
does not need to be a solid covering). Let bake about an hour. 

3) To bake in the jar type oven, shape thin sticky discs and, after the fire 
has dies out, literally throw the sticky dough discs at the sides of the 
oven (shown in the science section of the Instruction Manual). They 
should stick. When they are baked through, they will fall off. 
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Clay Relief Tablets 

(Israeli scenes - Star of David, Hebrew writing, Moses in Reeds, Ark, etc.)

Any images from the stories can be done as clay relief tablets - the ark, the rainbow, any of 
the animals, the tree of life, the Start of David, the sheaves of grain, 
and so on. 

1) take a chunk of fairly stiff clay and roll it out into a thick 
(at least 1/2 inch) square or rectangular block (if you are 
only doing a pit fire - i.e. no prebisque), be sure to use a 
low fire clay)

2) cover loosely and let it dry to firm, but not hard (not even 
leather hard). You want to be able to carve into in without 
the clay stretching and sliding, but also to have enough 
give that you can repair mistakes by smearing. 

3) draw the image you want to make - the simpler the bet-
ter.

4) using a potter’s trimming tool, a small masonry scraper, 
or a butter knife, cut and scrape away background clay to 
leave the image in relief (raised up). 

5) this will likely take several sittings so cover fully with plastic between 
to avoid additional drying. If it dries too hard, spray with water and 
let sit until it is right again. 

6) when complete, let dry slowly (cover loosely) so that it does not dry 
too fast or it will crack. 
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7) if you can fire it in a kiln, great. But you can also do a pit firing with 
wood, dung, and saw dust in a garbage can (as described in the pre-
ceding section on pottery); - if you have a built an adobe oven you can 
fire in it. 
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Clay Rattles

Clay Rattles were a part of the bank of instruments for thousands of years surrounding 
the days of the Torah. All we need is clay and a means of firing (see pit firing). Rattles were 
made by hand and on the wheel, though the children will only make them by hand. 

Directions: 

1) Make a batch of small clay balls to act as noise makers (5-9), dry these 
completely.

2) Using either the slab method or the pinch pot 
method (detailed under pottery), make a basic 
closed tubular shape, but leave a small hole on 
one end open enough to put in the dried balls.  
The one shown was common shape, but many 
other versions were also used and the children 
can play with different shaped as long as they 
have a bulb section for the clay balls. 

3) Let the rattle dry part way, just shy of leather hard. Punch a series of 
holes somewhere around the rattle to allow the sound out. 

4) Put the small balls inside and close up the end. 

5) Dry thoroughly and pit fire. 

Rattler-Sistrum

The rattler sistrum, or sistrum, was one of the earli-
est percussion instruments known. It was originally 
simply an open shaker tool made of bone or wood and 
metal (bronze first, iron later) pieces. The bone or wood 
used formed a U with a handle, and metal pieces were 
strung between the open ends. Sometimes these were 
formed as a full closed oval rather than an open U, but 
this is mostly due to Egyptian influence.   

We recommend keeping this very simple by finding a branch that is already shaped such 
that you simply string the metal rattle pieces between the forks. You can also make the 
handle and U out of clay and pit fire it. Be sure to poke holes through which to string the 
metal pieces. String was a simple cordage as used by (and shown in the Grade Two section 
on the Apache). You can use commercial string as well. 

You can get pieces or sheets of very thin tin or brass, or even  iron, and cut them with a sheet 
metal shear or “snips.”  Then use a nail to make a hole in the center of each. Or you can buy 
these pieces pre-made. String, attach to frame,  and shake
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Clay Oil Lamps

The oil lamps of ancient Israel were simple pit fired pinch pots, into which olive oil and a 
wick was placed. The wick soaked up the oil and that kept the flame going.  (see crafts photo 
sheet for view of burning lamp).

Materials:

• terra cotta clay

• thick wicking (or thin wick that you braid)

• olive oil

Directions:

1) make a small pinch pot (see potery section for directions)

2) if you are making the kind with a stand, at this point roll out a slab 
with relatively dry clay. 

3) cut the slab to the height you want and then bring it around to a tube 
of the proportionate size to your pot. join the ends with scoring and 
slip (see pottery section)

4) score the top of the tube and the bottom of the pinch pot, and using 
slip and a soft clay snake, join these (see pottery directions).Make this 
a very tight and solid joint or the oil will leak out at the joint.

5) now bend in the pot 1 to 9 times (each will get a wick). 

6) set the pot lightly wrapped in plastic, to dry to leather hard.

7) when it is leather hard, take a small, smooth stone and do your best to 
burnish the bottom inside so that it is less likely to absorb oil (see 
pottery section). . 



Grade 3/ Torah/Crafts and Foods/p. 168                       © Enki Education, Inc. 2010

While the children will get far more out of these activities if you can use real terra cotta 
clay and and pit fire it - or have it fired - for these sets of projects, if you have to, you can use 
earth colored fimo or sculpey and bake it. 

Using the Lamp

1) Before using the lamp, we recommend pouring some melted wax into 
the lamp and circling it around the bottom to help reduce absorption 
of oil. 

2) Be sure you have thick enough wick - it needs to be 1/8 to 1/4 inch 
wide - or it will just burn right out. It works best if the wick goes all 
the way across the lamp from one dent to the opposite one. Then you 
can put a small stone over the center to keep the icks down - other-
wise they float in the oil. 

3) Pour in oil to about 1/2 inch from the top.

4) Light the wicks and enjoy. You should be able to get several hours per 
set of wicks. 
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Star or Shield of David Decorations:

The Start or Shield of David is a generally 
recognized symbol of Jewish identity and 
Judaism. The notion of the Shield itself refers 
back to the Torah, as the sense of protection in 
mystical Judaism is the sense of being pro-
tected by a “divine revelation” of the mean-
ing of the Torah - or connection to God. But 
the hexagram (6 pointed star), as the symbol 
of this shield appeared only occasionally in 
Jewish contexts of antiquity, apparently as a 
decorative motif. For example, in Israel, there 
is a stone bearing a hexagram from the arch 
of a 3-4th century synagogue in the Galilee.

The use of the hexagram in a Jewish context as a possibly meaningful symbol may occur as 
early as the 11th century. It was seen to have an amuletic quality, protecting the person or 
place.

Today the Star of David is seen as symbol of Judaism and in used all in kinds of representa-
tions and ceremonies.  It can be used in many more and less traditional ways to make deco-
rations and in our context we can be flexible in finding ways for the children to make these, 
but we do not want to get into use of modern materials such as plastics or pipe cleaners, or 
get careless about using them, but rather remember that they are seen as protective.

Star of David’s are generally done in a sky blue, middle blue (azure), or blue and white 
(above gray is middle blue and white is white). 

• Relief Tiles - this is only practical if you can fire the tiles in a kiln (the 
floor of the adobe oven could work). Children can do clay relief mak-
ing the outside cuts very shallow so the relief is small (see Clay Relief 
for instructions). You can glaze or paint these as shown above, with a 
baby blue background. You can make a few and use them as coasters, 
or glue them onto a board as a hot plate or a Challah tray for Shabbat. 

• Mosaics - you can make a Star of David as the design in mosaic, with 
tiles or glass (see Mosaics for instructions) - if you have kiln access, 
you could also make many, many small triangle tiles and use those. 

• Mobile - make woven (as shown) or 2D stars out of mat board 1/8th 
inch thick. Hang these at various heights either from a single bar or 
from cross bars. To make the original triangles:

-  you will need to work with a mat knife or use lighter material. 
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- If the child is not ready to safely use a mat knife, you can also go 
to a place like Kinkos and use the paper cutter (it will cut 1/16-1/8 
board)

- The parent then has to cut out the centers with a mat knife. 

- However you cut the triangles, you will then need to feed them 
through each other. First insert the point of one through the other 
hole, such that the point is on one side and the sides are on the other. 
Then slip the second point through the hole of the first triangle as 
well, so that it is woven.

• Interlocking Paper-chains - for these you use oaktag or cardstock or 
folder paper, and make miniature versions of the above stars as a pa-
per chain. If the child has doe the measurement block, then have him 
measure with a rulers, if not, mark off the fold and cut lines yourself 
and have him fold. To make this:

- take a long piece of cardstock that is one shade of blue or white. Tape 
enough sheets together to make a long chain. Do the same with a second 
strip that is a different shade of blue or white.

- cut it into a strip that is 2 3/4” high, and as long as you have. 

- fold these accordion style at 2 3/4 lengths 

- you will now cut a triangle out of each, 
BUT do not cut through the bottom cor-
ners. Just cut from 1/4 inch above the base 
to the center point (these bottom corners 
are what will keep the chain attached. It 
will make a triangle with the upper sides 
each 3”. 

- fold the stack of triangles in half length-
wise, and cut out the center hole (triangu-
lar). Now open each chain, and weave one chain into the other, just as you 
did with the single triangles to make the single star.  
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You can use these to decorate for Shabbat, or just hang them around the house. 

• Candle holder - make a clay pinch pot (see Pottery for instructions),. 
Then pinch the sides in and out to form a six pointed star.  

• Necklaces - earrings - amulets. Stars can be made in any size out of 
matboard, metals, or clay, and strung to make jewelry. We do not 
recommend using Fimo or Sculptey for this as it bears no resemblance 
to the materials of ancient Israel - working with and baking dough 
wold be a more earth connected approach.  While it  is unlikely that 
the Star of David was used in the jewelry of ancient Israel, it is well 
established that jewelry was part of life and the Star of David has 
been a symbol for the people of Israel for a a long time, so this is still 
within the mood.  
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Basket Weaving

Exactly what basket weaving was done, and exactly during what period in ancient Israel is 
not clear, but it is clear that baskets became part of life in the course of the Torah as Moses 
was placed in one at birth and winnowing in ancient Egypt was done with baskets. Win-
nowing in the earliest days of the Torah was done with a kind of close pronged fork, but 
later the basket was used so this is well within the time of related activities. Since this is the 
one year in which we will undertake a full focus on the harvest, it is a good time to make 
the winnowing basket. If you feel the child can handle it, you can use this same system to 
make a rustic Moses basket (adjusted directions found at the end. 

Basket weaving is somewhat more difficult than loom 
weaving because more pieces more around and cause the 
child to lose his bearings, so we recommend keeping to 
really simple ones in Grade Three and get to more difficult 
patterns in Grades Found and Five. 

The Winnowing Basket: 

There are many forms of winnowing baskets; we will start with a very simple one that 
works mostly with weaving a flat piece. If you are doing a Torah Unit in the autumn, you 
can make a basket early on and use it to attempt winnowing (see Science section of the 
Grade three Instruction Manual).

 
Materials: 

• 32 - 40 of any long flat reeds (you can collect and dry cattails in  
most parts of North America)

• heavy 2 inch flat reed, such as ash coils (you need enough to make a 
double circle of the size of the basket. 

• strong narrow flat reed (support pieces under basket) - you 
will need to criss-cross the bottom of the 
basket and go up over the side at least 4 
times)

• an awl or other hole poker

• hammer and large nail (6 penny or bigger)

• a length of rafia to stitch the bottom to the 
rim and a darning needle.
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Directions:

1) soak any of the reed that is not sufficiently flexible.

2) lay out long pieces of the flat reed (dried cattail or the 
like) in one direction, close together. These are the warp 
reeds. 

3) attach one end of these to a piece of heavy paper or a 
piece of wood - tape or staple in place.

4) using the remaining flat reeds, weave in and out across 
the warp reeds When you have woven all the way across, 
push each up to the top and close together. Do this till you 
have a large flat square of woven reeds. 

5) remove the stabilizing bar (paper or wood) and weave each 
end of a warp reed back into the mat to finish the ends top 
and bottom. 

6) take the 2 inch flat ash coil or splint and wrap it into a circle 
almost as large as the woven square. You need to leave 2 
inches of the woven mat outside the ring. 

7) set it with a 3 inch overlap, cut the reed to that length and mark where 
that end sits on the ring. Make a second almost identical ring - but just 
outside the first - enough bigger for the mat to fit between them. 

8) take the first ring and put two sets of hole in 
the last 2 inches of the reed as shown on right 
- you can use a hammer and nail, an awl, or a 
hand drill to do this. .

9) wrap it back into the right sized ring and, sticking a pen or pencil 
through the holes you have made, mark the lower layer. Punch these 
holes too. 

10) do the same with the other reed so that ALL holes on both ash coils 
line up. 

11) make an additional set of holes close to the bot-
tom of the ring (you will use these to stitch the 
mat onto the ring). Make identical holes on both 
rings - they have to match up for this to work. 

12) now we put it all together: 

a) join the ends of each ring separately, by stitching them with the rafia, and tying it.

b) set the mat inside the outer ring - there will be overhanging parts of the mat  - 
bend them inward.

c) set the smaller ring inside the other one on the inside of the mat and the tucked 
edges - you will have to fiddle with it to get it all to fit - cut as little as possible as 
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you open the mat to unraveling.

d) take the lengths of stronger, narrow, flat 
reed and set them criss-crossing across 
the bottom such that each end is over a 
hole in the rim ring. 

e)  load the darning needle with rafia 
and, using a looping stitch (around and 
around, again and again), sew all the way 
around through both rings and the mat between them. Tie at the end.

Simple Moses Basket

The only difference between the simple Moses basket 
and the winnowing basket above is shape and cover. 
For the Moses basket you will weave a longer, rectan-
gular mat, and you will shape it such that the weaving 
at each end is pulled gradually tighter to make it canoe 
like.

Then you will shape the rim rings so that they form an 
oval with a point at each end - like a short, wide canoe. 
Follow the same steps as for the basket, weaving, pre-
paring and joining rims, and so on. 

Your flat, support reed will go straight across width of 
the basket just along the flat center section, and they be 
stitched in just as they were for the winnowing basket. 

If you are going to put a cover on, you will need to run 
a length of flat ask coil reed all the way around to form 
the top support for the cover, before you do the stitching, 
so that it is stitched in, too. 

It is quite difficult to weave in the correct shape for the 
cover, so we recommend using cloth  for this part.  
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Coin Making

Once the Israelites were in Egypt both blocks of metal and coins were used in exchanging 
goods and services. Few of us will be able to make metal coins, but we can do a wax model 
that will bring across the feeling, and also will lead to discovering why it mattered to use 
metals (longevity). If you make both the “model” metal blocks (set 1) and the coins (set 2), 
the children can discover reasons that the standardized and authenticated coins were more 
practical. 

One reason for this that would be easier to see in metal is simply weight and space/cumber-
someness. The other that will be easier to see in wax is that the any chipping to the bar the 
value of which is based solely on weight, is a problem. In fact, thieves used to subtley chip 
the bars and try to fool the taker, for just this reason. 

One method of making coins used in ancient Egypt was die casting. This is a matter of mak-
ing a mold with a negative image “coin symbol” in it, and pouring the melted metal into it. 
We will do this with clay and wax. 

Materials:

1) low fire clay 

2) beeswax

3) system to fire the clay (see pottery/pit firing)

4) system to heat the wax (see candle dipping)

Directions - set 1:

1) Take a block of clay that is about 5 inches long, 3 wide, and 2 inches 
thick. 

2) Carve out a rectangular hole about 4 inches long, 1 1/2 wide, and 1 
1/2 deep. Smooth this out. Let it dry to leather hard and burnish - the 
better burnished it is, the more easily the coin will come out. It is best 
to make several of these so you can pour many coins at a given sitting.

3) Fire this (or wait and fire this at the same time as you do the coin 
mold). 

4) Heat the wax to liquid and let it cool down till just before it solidifies, 
and pour it in the mold. (You would not cool the metal, but the wax is 
more fragile and may adhere to the clay if it is too hot).  

5) When it is fully cool, pop it out - if you have trouble at this point, use a 
knife to ease it out. 
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Directions - set 2 (coins):

1) design the stamp image for the coin or use one 
of the samples shown

2) decide on the coin size (not too small), and 
make a clay stamp. To do this you will make 
a clay circle of the same size as the coin and 
make a clay relief of the image (as described 
in the Clay relief tiles section of this book). Keep some clear margins 
around the circumference - clear as in at the lowest point (with zero 
relief).

3) Just before it is leather hard, join a handle to the back of it (as de-
scribed in the pottery section of this book). Make a second stamp for 
the back, with a different image. Fire the stamps with handles. 

4) Take another piece of clay that is larger in diameter than the stamp 
and about 1/2 inch thick. Carve out a hole the size of the stamp and 
about 1/4 inch deep. Smooth this out. Let it dry to leather hard and 
burnish  - the better burnished it is, the more easily the coin will come 
out. It is best to make several of these so you can pour many coins at a 
given sitting.

5) Press the stamp firmly into the bottom of the hole so that you have the 
negative image in the clay mold. Fire this. 

6) Heat the wax to liquid and let it cool down till just before it solidifies, 
and pour it in the mold. (You would not cool the metal, but the wax is 
more fragile and may adhere to the clay if it is too hot). 

7) You can press a different stamp into the back side as it cools. 

8) When it is fully cool, pop it out - if you have trouble at this point, use a 
knife to ease it out. 
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Traditional Foods of Israel:
Traditional foods served today are a somewhat different, or expanded form, of those from 
the days of the Torah, but they are still very much part of traditional culture. The ancient 
Israeli foods consisted mainly of stewed (not roasted) meats (lamb, goat, and fowl), beans 
(chickpea -garbanzo, fava, and lentil), and various forms of breads (challah, pita, matzoh). 
Olives and grapes in all forms were a central part of life, and fruits (grapes, figs, dates, 
pomegranate, and melons) and vegetables in season were eaten in season (particularly sum-
mer squashes, cucumber, leeks, onion, and garlic), and dried and stored (particularly roots 
such as carrot and beet) and the like. The olive and the oil it provided had and have today a 
central place in Israeli recipes.  

Whether or not a “true Israeli cuisine” exists is something food critics and academics argue 
about. Still, Israelis have continued to develop and enjoy a delicious cuisine rooted in the 
uniqueness of Israeli society itself.

Israelites have always been wanderers, captives, and travelers so the cuisine that is truly 
Israeli exemplifies the whole area. Jews have returned to their ancient land, bringing with 
them the foods and recipes they developed during their wanderings. These traditions have 
commingled with Jewish dietary laws, and the native ingredients of the Land of Israel to 
create a dynamic cuisine.

Foods that are typically considered “Israeli” originated from the wider cuisine of the Middle 
East--including the popular falafel (deep-fried chickpea balls in pita) and the famous “Israeli 
salad” of cucumbers and tomatoes in distinctively small pieces. In addition, today and for 
centuries, Jewish traditions of Eastern Europe play an integral role in Israeli cuisine, with 
ingredients such as sour cream and dishes such as borsht (a cold soup made from beets).

Foods common to the region, olives and olive oil, barley, wheat, chickpeas, and yogurt play 
a featured role in Israeli cuisine. Jewish dietary laws also have a strong influence, including 
the separation of milk and meat and the aversion to foods such as pork and shellfish. In ad-
dition, Jewish holidays and festivals have helped shaped the cuisine.

At times you will find opportunities to bring a specific meal of food for a specific story - the 
matzoh for crossing the desert, the Challah for the wheat saved by Joseph, Esau’s Dinner” 
from the night he traded his birthright for some pottage (red lentil soup), some unleavened 
bread, dates or figs; or a fancier meal that Moses might have eaten when he was a prince in 
Egypt. 

However, in general, for our purposes working with traditional, but not ancient foods will 
better serve to give the children a sense of the flavor of life in Israel. If you do choose to 
make an adobe oven, we recommend doing some baking in it. 

Resources: 

Seasons of our Joy, by Arthur Waskow. - Many recipes traditionally used at holidays
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THE WORLD OF JEWISH COOKING: More Than 500 Traditional Recipes from Alsace to Yemen, by Gil 
Marks

Recipes of Israel: : http://www.mfa.gov.il/MFA/Facts+About+Israel/Israeli+Cuisine/BEYOND%20
MILK%20AND%20HONEY%20-%20ISRAELI%20RECIPES%20-%20Jan-95 (An extremely well organized 
and complete set of recipes)

Recipes -  http://hebrewpodcasts.com/recipes.html - (has recipes organized by Holiday)

General Recipes -  http://www.foodbycountry.com/Germany-to-Japan/Israel.html

Sample of Typical Foods

• Falafel (deep fried chickpea balls)

• Hummus with pita

• Tahini

• Knishes

• Latkes (potato pancakes)

• Couscous

• Gefilte fish

• White fish

• Herring (pickled or creamed)

• Brisket

• Tabouli

• Knaidlach - chicken soup with matzo balls

• Roasted meat

• Cooked sweet carrots

• Other cooked vegetables

• Macaroons

• Almond Crescent cookies

• Wine or grape juice

• Challah Bread

• Matzoh Brei

• Blintzes

• Rugelach

• Noodle kugel

• Halvah

• Teiglach - Honey cake

• Honey candies

http://www.mfa.gov.il/MFA/Facts+About+Israel/Israeli+Cuisine/BEYOND%20MILK%20AND%20HONEY%20-%20ISRAE
http://www.mfa.gov.il/MFA/Facts+About+Israel/Israeli+Cuisine/BEYOND%20MILK%20AND%20HONEY%20-%20ISRAE
http://hebrewpodcasts.com/recipes.html
http://www.foodbycountry.com/Germany-to-Japan/Israel.html
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The shared “breaking of bread” is quite central to Jewish custom. We encourage you to 
share a special Shabbat meal on Fridays during this unit, making and serving traditional 
foods, and working with the rituals as fits your family. Details on this practice are found in 
the Seasons of Our Joy. 

From the Jewish perspective the Sabbath is not about rules but about joyful celebration and 
rest. It is seen as a precious gift from God, a day of great joy eagerly awaited throughout the 
week, a time when we can set aside all of the weekday concerns and devote themselves to 
higher pursuits.  In fact, the Hebrew word Shabbat comes from the Hebrew word for “rest.” 
(Shabbat is pronounced “sha-BAHT.”) Shabbat is the day Jews can relax, be with family, 
study, and reflect.

There will also be several holidays during the unit regardless of when you have your Torah 
Unit, and these should be celebrated with the traditional foods and feasts. This is a situation 
in which, if you are well into the story and have shared meals of Jewish foods, and if you have the 
opportunity, it could serve the child well to join in the ceremony and celebration in a Jewish 
family, synagogue or community. Either way, the holidays are detailed in Season of Our Joy.



Grade 3/ Torah/Crafts and Foods/p. 180                       © Enki Education, Inc. 2010



Grade 3/ Torah /Music and Dance/p. 181                    © Enki Education, Inc.1986/2007

Torah Unit Music and Dance
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Israeli Music and Dance

Overview

Israeli music and movement is full of celebrating life and all that has been given to man, 
and, in all likeliness, this has always been true. Scholars say that there is evidence that both 
the settled and the nomadic peoples and both the men and the women of ancient Israel 
worked, celebrated, and prayed using music and dance, but little is known of the types of 
music and dance of so long ago. We do know that Israel was at a geographical crossroads 
and was exposed to ideas and customs from other parts of the world, including musical 
style.

Therefore, we have chosen some of the typical songs used earlier, around the time of the 
establishment of Israel. 

Specific steps used in days of old are not known though there is evidence of whirling, leap-
ing and stamping. More recent Israeli dance does have a few steady components and “rules” 
that are important to mention. First of all, balance is important in Israeli dance so on the 
whole you will see any movement that is done on one side, repeated on the other. This is 
not always true when moving around the circle, but the smaller segments within that will 
be done on both sides. Second, the vast majority of Israeli dance is done in a circle and not 
in lines. Unless otherwise stated, all dances are done in a circle. There is much that has a 
partner element, but the partners function within the circle. Finally, Israeli dance involves 
the arms and upper body as well as the legs and feet and has an overall mood of balance. 

One of the main steps in more recent Israeli dance is the grapevine. This requires consider-
able and continual crossing of the lateral midline (left/right). In Grade Three, the children 
do a great deal of ”grapevine-ing,” firming up the midline crossing. 

All movement is demonstrated on the Instructional DVD. Each step is demonstrated on its 
own at the beginning of its section of the DVD, and again right before the dance it is in. It is 
worth getting familiar with the names of each step so that you will be able to read the direc-
tions once you have seen the DVD.

Basic Steps:

1) The grapevine: this is a steady crossing of one foot over the other in 
front and then the reverse in back. If you are travelling to the left, the 
right leg goes across in front and the left crosses behind. If you are 
moving to the right, the left leg crosses in front and the right behind. 
In full Israeli dance this is done quite quickly with a lot of bounce, 
and you go a long way in one direction.  
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2)  The rocking-bounce: this is as though you did one grapevine step 
and then changed your mind and went the other way. So you begin 
swinging left over right and bouncing onto the right leg - the left 
bends up off the floor. Then you gently kick your weight back onto 
the left foot, leaving the right foot free to swing over the left. You just 
go back and forth pretty much in place. This is sometimes done fac-
ing mostly forward, and sometimes done with a full turning to each 
side. 

2) In/out: frequently in the middle of a long grapevine sequence, a 
chorus of some kind will start and there will be a shift into moving 
in and out of the center of the circle. As a group, holding hands, you 
walk with a rhythmic bounce into the middle, and then back out. 
Going in , you start with arms and heads low and raise them as you 
go in. Going out you go from this upward position, back down. More 
often than not, this will happen twice in a row. 

3) Straight Rock: hold the feet wide apart with one forward and the 
other back. Rock rhythmically back and forth between them in a 
peppy manner.

4) Cross over: this is a jumping up and down on one foot, while the 
other one crosses back and forth in front of it just moving left/right 
or right/left, but not forward. This is a big undertaking for the 7 year 
old.

5) Clapping: there are a variety of clapping and snapping patterns done 
in songs - either in front of the body or overhead. 

6) Scissor Step: this is done both side to side and forward/back. It is 
always done with a light bounce. In each case it is an opening of the 
legs with one foot, and then bringing the other in to close it.  
 
A slightly different scissor step used in Israeli dance is the “half-
again scissor.” For this you scissor once, then start again, but rather 
than pull the second foot full closed, you keep the weight on the open 
foot and raise the closing one behind while bending the first knee.  
You are turned slightly towards the direction in which you are mov-
ing.

7) Scissor Spin: this is a quick and bouncy scissor step usually done in 
four scissor sequence, in a circle. During this, the arms are overhead 
with hands wiggling. After the four scissor one way, without miss-
ing beat, you turn to face the other way and continue on in the same 
direction. 

8) Arm Wave: frequently a waving of the arms from left to right and vice 
versa with arms held high overhead happens in the side steps and 
while circling round. 
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9) Hora kick: this is a straight bounce-hop on one leg and kick forward 
with the other. The kick can be straight forward or across the midline, 
but does not involve bending the knee as is done in the cross kick. 

These dances have been chosen and modified within the cultural traditions for the second grader. That, 
however, does not mean that all second graders will find these within their reach. You might start with 
the simpler ones, and/or simplify the harder ones. To simplify, don’t make up other moves, but choose 
the simplest movements and repeat them. 
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Instruments of Ancient Israel
Even in its most primitive forms, music was part of life almost everywhere and Israel was 
not exception. It was a part of strenuous or monotonous work (e.g., treading grapes, digging 
irrigation canals or wells, and raising a new house or barn), musical chants could be used to 
help maintain the rhythm of the workers and speed completion of the day’s toil.

Another common use for music and dance was celebrations, both large and small, whether 
they were to mark the major events in the life of the people or just to express their joy and 
contentment with life. Since the economic base for most of the population, even during the 
monarchic period, was primarily a mixture of pastoral and agricultural activity, planting, 
harvesting, and sheepshearing would have been occasions for mass get-togethers and reli-
gious celebrations. The blasting of rams’ horns by the Israelite priests in the siege of Jericho 
added to the psychological effect after the people had marched in silence before the city for 
six days.

Victories, of course, sparked spontaneous celebration and joy. To commemorate these oc-
casions heroic ballads and songs of praise to Yahweh were composed. The instrumental 
accompaniment helped to create mood, heighten tension, and add to the symmetry. Dance, 
too, was a part of these celebrations, as processions of women with hand-drums performed 
a “round-dance.” 

Biblical sources mention the following instruments that were used in the ancient temple:

• the metziltayim or tziltzal, or cymbal; 

• the rattler-sistrum a U shaped rattle 

• the metsilloth or bell on a horse

• the tof-  this can be a timbrel or tamborine, or a small drum

• the gong

• the paamon or bell;

• the Nevel, a 12-stringed harp; 

• the Kinnor, a lyre with 10 strings; 

• the Lute, or 3 stringed harp

• the Shofar, a hollowed-out ram’s horn; 

• the chatzutzera, or trumpet, made of silver; 

• the halil or big flute. 

These fall into different three types, according to the way the sound is produced: (1) 
stringed instruments, which use vibrating strings to produce the sound; (2) percussion in-
struments, in which the sound is produced by a vibrating membrane or metal shell; and (3) 
wind instruments, which produce sound by passing air over a vibrating reed.
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A. Percussion Instruments. The people of Israel used a variety of percussion instruments 
to sound out the rhythm of their music. Rhythm was the vital element of their poetry and 
songs.

1. Bells. One kind of bell had a name (metsilloth) that came from the Hebrew word meaning 
“to jingle” or “to rattle.”  Israelites attached these bells to the bridle or breast strap of horses.
Another, the paamon, was a standard hand bell.

2. Castanets  and Cymbals. Cymbals (metziltayim or tziltzal) were made of copper and were 
used when the people were celebrating and praising GOD. Later, when temples became part 
of Israeli life, these were the only percussion instrument in the temple orchestra 

3. Rattler-Sistrum.  The sistrum was a small U-shaped frame with a handle at the bottom of 
the curve. Pieces of metal or other small objects were strung on small bars stretched from 
one side of the sistrum to the other. This was merely a noisemaker, played by women on 
both joyous and sad occasions and is thought to have been played by Miriam after the cross-
ing of the Red Sea.

4. Tof: The Tabret  and Timbrel is one kind of Tof and is an early tamborine. It was carried 
and beaten by the hand. In very early times it may have been made with one membrane, 
with pieces of bronze inserted in the rim. the name Tof also refers to the double membraned 
hand drum. 

5. Gong. The gong was used for weddings and other joyous occasions.

B.Stringed Instruments. Scripture describes several stringed instruments that were used in 
Israel.

1. Lute is a 3-stringed triangular instrument that was usually played by women and was 
excluded from the temple orchestra.

2. Lyre Two Hebrew terms are translated as lyre. One, the Nevel, a 12 stringed harp, was 
frequently used for secular music, such as the merrymaking at banquets. It was played by 
plucking the strings with the fingers.

3 A smaller lyre called the kinnor generally had 10 strings was considered to be the most 
sophisticated instrument. Its shape and number of strings varied, but all types of lyres 
produced a very pleasing sound. This lyre was used in secular settings, but was welcomed 
in sacred use too. Generally, this “little lyre” was played by stroking the strings with a 
plectrum, much as a guitar can be played with a pick. However, fingers could also be used. 
Skilled craftsmen made lyres of silver or ivory and decorated them with lavish ornamenta-
tion.

C. Wind Instruments. Despite their limited knowledge of metal-working, the Israelites fash-
ioned a variety of horns and other wind instruments.
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1. Flute. The flute (mashrokitha or halil) was actually a big pipe. Because it was a big pipe 
and had a mouthpiece, it produced a sharp, penetrating sound, somewhat like an oboe. The 
flute was popular for secular and religious use but it was not mentioned as an instrument 
of the first temple orchestra. It was sometimes allowed in the second temple. Because of its 
penetrating sound it was used in processions.

2. Shophar. The shophar is best understood as a “ram’s horn.” It was designed to make noise, 
not music, so it could not play melodies. It was used to give signals and announce special 
occasions, such as the coming of Joshua to Jericho.

3. Trumpet. The trumpet or chatzutzera was similar to the shophar but was used by the 
priests. Trumpets were made of bones, shell or metals - bronze, copper, silver, gold - all of 
which produced a high, shrill sound. It is generally believed that these trumpets, like the 
shophar, could not produce sounds in various pitches, so as to make music (melody). How-
ever, they could blow legato and staccato notes and trills. Thus, they could convey compli-
cated signals to announce assembly, battle, and ambush.
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Israeli Dances
Dayenu

For this dance we do only the full grape vine. However, during the first four measures (up until the 
Dayenu chorus) we move in a slow motion grapevine. This gives the children a chance to get in synch  
so that when they move into the fast step they are together - it also gives a much needed chance for the 
heart to warm up and slow down as the fast grape-vining is demanding.  

Ilu ho-tsi, ho-tsi-a-nu,  

Ho-tsi-a-nu mi-Mitz-ra-yim, 

 Ho-tsi-a-nu mi-Mitz-ra-yim,  

Da-ye-nu! 

.. CHORUS:  ..(speed up dancing here) 

Dai, da-ye-nu,  .. Dai, da-ye-nu,  .. 

Dai, da-ye-nu,  .. Da-ye-nu, da-ye-nu, da-ye-nu!  ..  .. 

(Slow dancing again in verses)
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Had he parted the Red Sea, only parted the Red Sea

Had he parted the Red Sea, dayenu (for that alone we should have been grateful). 

Chorus (Dayenu . . )

Had he given us fresh water, only given us fresh water

Had he given us fresh water, dayenu.

Chorus (Dayenu . . )

Had he made the manna fall, only made the manna fall

Had he made the manna fall, dayenu.

Chorus (Dayenu . . )
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Hava Nagila

This is dance many different ways, always combining the basic steps described below. It is not unusual 
to do the grapevine alone right through the first tow lines and then switch directions still grapevining, 
finishing the rest as shown. 

Hava nagila, grapevine one cross in front and one in back
Hava nagila, hora kick once on each side
Hava nagila, grapevine one cross in front and one in back
Ve nismecha. hora kick once on each side
 

Repeat 

Hava neranena, Hava neranena, Go in and out repeatedly
Hava neranena, Ve nismecha. 
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Repeat

Uru, uru achim, Bounce in place
Uru achim belev sameach, Do the Hora kick for the next three lines
Uru achim belev sameach,
Uru achim belev sameach,
Uru achim Go in once
Uru achim Go out once
Belev sameach. stand.

Hava Nagila (recorder version)
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Mayim
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U-shavtem mayim b’sasson 

               mimynay ha y’shu-ah 

Grapevine quickly one direction 

U-shavtem mayim b’sasson 

              mimynay ha y’shu-ah

Switch directions and grapevine quickly 

Mayim mayim mayim mayim -(clap) 

              hey mayim b’sasson 

Go in and clap overhead

Go out
Mayim mayim mayim mayim - (clap)

                hey mayim b’sasson

Go in and clap overhead

Go out

Hey hey hey hey  bounce in place

Mayim mayim mayim mayim 

                mayim mayim b’sasson 

cross over kick with hands clapping over head

Mayim mayim mayim mayim 

                mayim mayim b’sasson

continue cross over kick but switch sides
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Mayim (recorder version)
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Sisu V’simhu

Rejoice and Be Happy

This is a celebratory song used at festival gatherings. It is often sung and not danced, or dance simply 
with the alternation of steps and clapping. We have put a more active version below for the active third 
graders. 

As Sung
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Si su v’ sim hu b’sim hat hag, scissor and half slowly to the left, and clap
Ma ha u ka pa yim scissor and half slowly to the right, and clap
Nag nu shir b’kol ha zak scissor and half slowly to the left, and clap
Ha ku vim tsil ta yim scissor and half slowly to the right, and clap

Yad el yad 

ku la nu k’e had

Do the arm cross - one on each word**

lean back and spin quite quickly
Ko ba sah na a vo ra Keep spinning
She vah la El, ki l’Yisrael Go in and clap overhead on the last word
Hai ta sim ha v’ o ra. Go out and jump on the last word

Hearts full of happiness, we greet this day,

For this is the holiday of gladness.

Bright is the rhythm that our cymbals play,

Away with our yesterdays of sadness.

Hand in hand, in fellowship and love,

Our song in harmony ascending,

We extol the mighty one above,

Our Lord and hope never ending.

** One can easily put in a scissor turn with arms up on these lines, or even a straight grapevining in-
stead of the cross arm spin.  
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Recorder Version
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Erev Ba

The Steps in this are slow, but complex. It is danced with a lot of upward lift. This version is slightly 
simplified in that it repeats the base pattern and skips a more complex one - see video to learn this (it is 
done in a circle with a leader)

The first two line have 7 steps on an 8 beat count - the last count is a hold with the foot bent in the air. 
This repeats in lines 3 and 4 

    Shuv        ha         e            der       no      her 

cross left   rock back      step left       cross right    grape left   then right   grape again and  end on left 
over right  onto right          over left back     back              with right bent

Bim                vo               ’ot                  hak                  far 

step right         rock back      step right      cross left    grape right   then left   grape again and  end on right
forward over left         onto left          over right back     back              with left bent

 
Repeat foot pattern on next two lines, from the beginning. 

  Ve o lech ha a va  Mish vi lei a far 
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Ve har check  of tse-med in –ba-lim Turn gentle circles  right to left, one swing, and then left to 
right, one swing. 

Me-la-ve et me-schech bat – sla –lim repeat above once in each direction
Erev ba, erev ba Turn so right side faces into middle. Cross arms in the middle 

and swing open as you walk a gentle scissor step into center 3 
steps. Then 3 scissors to move out. 

Again the flock is flowing to the outskirts of the city

And the dust rises up from the paths

Far away the bells accompany the coming of the shadows

Evening comes, evening

Erev Ba: evening falls
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David Melech Israel

This is a clapping game with a chant rather than a dance. It begins slowly and speeds up as fast as the 
children can go  (as shown on the DVD) - right up the 7 year old’s alley.

Da   -                                      vid                                      Melech                                         Is-rae-el

slap thighs twice clap twice with palms flat facing the floor, move left over right   
      quickly twice, then right over left quickly twice

Hai,                       hai,                                                 V’-   ka-                                        yam

pound one fist on the other   set left elbow in right palm - hand up and open,  
twice and then reverse   wiggle fingers, switch hands on final “yam”

 
Repeat at same speed. Slowly speed up. When you get really fast, the words no longer match up but 
you keep moving in order as fast as you can. 

You can add to the clapping with the dimension of stepping to your right with a scissor step each time 
you change the movement:   

Da   -                                      vid                                      Melech                                         Is-rae-el

open with right step     close with left foot          open with right step     close with left foot 

Hai,                       hai,                                                 V’-   ka-                                        yam

open with right step     close with left foot open with right step     close with left foot
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Tzena

This is a song about celebrating the soldiers return from war - very lively and celebratory. 

As Sung
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Recorder Version: 
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Tzena directions
Tzena begins with grapevine step, though in Grade Two and younger we simplify - as would naturally 
happen for the Israeli children - by skipping. This is a light and playful song so we don’t want to bog 
the children down with something that they can’t do easily.

Tzena, Tzena, Tzena, Tznena Hold hands in a circle and grapevine around energeti-
cally. 

Ha banat urena chaya lim bamovshava
Alna, Alna, Alna, Alna Switch directions and grapevine the other way
Alna titcha bena mi bencha yilish tzava.
Tzena, Tzena, Habanat ur’ena Go in slowly, raising hands as you go.
Chayalim bamoshava Go out slowly, lowering hands as you go.
Alna, Alna, Alna titchabena Do the Hora kick switching legs with.
Miben chayil ish tzava each throughout verse.

Tzena, Tzena, (clap) Go in to center
Tzena, Tzena, Tzena, back out
Tzena, Tzena (clap) 

Tzena, Tzena, Tzena, Tzena (clap)

Tzena, Tzena, (clap) 

Tzena, Tzena,

back in

back out

back in

back out
Tzena, Tzena, Tzena, (clap) back in
Tzena, Tzena, 

Tzena, Hey! (clap)

back out

Jump onto both feet and clap over head

At home, we recommend that the grapevining be done all around the house, in and out of rooms and 
furniture. this is a celebratory song so if it feels too controlled, do some of it as a skip through the 
house. 

Then the second singing of Tzena, Tzena, Habanat ur’ena (fifth line) signals all to come back to the 
center from wherever they are. There will be plenty of time to get to each other before the Hora kick 
starts. When you go in and out from there, you will not hold hands but will go far out and slap hands 
when you meet in the middle. 

The cross over pattern can be done as it would be in a group. 
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Shibolet Basade

Tall Corn (Grain) is Growing

As Sung

This dance goes around the circle all in one direction, but the dancers change the way they face repeatedly  
Shibolet basade kor’a baruah, hands raised wide overhead and snapping, scissor right
Meomes garinim ki rav. turn to face away from the circle and do the same
Uv merhav harim repeat hands raised wide overhead and snapping, scissor right
Yom k’var yafuah.
Hashemesh ketem v’zahav. turn to face away from the circle and do the same
Uru hoi ura shuru b’ne k’farim turn back in & hold hands. Walk moving in forward gallop- 
Kama hen bashla k’var type two beat walking forward, stand upright.
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al pnea hakarim shift to lead with rear end, same step backwards and bent over
Kitsru shilhu magal et resheet hakatsir go in and then go out backwards with bouncy step

Tall corn grows in the field, shimmering and 
swaying,

hands raised wide overhead and snapping, scissor right

Saying a joyous rhythmic prayer. turn to face away from the circle and do the same
Sunlight upon the hill, golden crown displaying, repeat hands raised wide overhead and snapping, scissor 

right
Whispers, “the morning will be fair.” turn to face away from the circle and do the same
“Wake with the sun, awake, turn back in & hold hands. Walk moving in forward scis- 
This is not a time for sleeping, sor type two beat walking forward, stand upright.
Ripe corn is waiting, shift to lead with rear end, same step backwards and bent
Ready for the reaping, over moving backwards
Tall corn stands in the field, waiting its golden 
gift to yield.”

go in and then go out backwards with bouncy step

Recorder Version
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S’vivon

This is a Hanukkah song about the dreidl, hence the spinning. There are may different ways it is dance 
by Israelis

Done in two parallel lines moving the same direction in space (one to its left; one to its right)

S’vivon, sov, sov, sov Half again scissor right,  hold with 3 claps on sov, sov, sov (hands 
forward and high)

Hanuka, hu hag tov! Half again scissor left,  and hold with 1 clap on last word (hands 
forward and high)

Hanuka, hu hag tov! Half again scissor right, half scissor right, hold with 1 claps on last 
word (hands forward and high)

S’vivon, sov, sov, sov, Half again scissor left, half scissor left,  and hold with 3 claps on sov, 
sov, sov (hands forward and high)

Hag simha hu laam Cross one arm to partner’s (opposite’s) other. Do other side.
Nes gadol haya sham! Hold, lean back and spin.
Nes gadol haya sham!
Hag simha hu laam

Little dredl, spin, spin, spin.

Hanuka is a day of joy.

Great was the miracle that happened there.  Spin, little dredl, spin, spin, spin.
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Simhat Torah

As Sung

Recorder Version
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Simhat Torah is a celebration that symbolizes the love of the Jewish people for its Torah (sacred teach-
ings). This is danced with a sense of both joy and reverence - it should probably not be begun until well 
into the Baal Shem Tov story so the Torah has a context and connection for the children. 

Holding hands in a circle. 

In the homeschool you can hold one hand and take turns leading the skipping through the house, or just skip 
independently. Wither way for the going in and out, let go of hands and back away, facing each other so you can 
come in and out with energy and enthusiasm.

Yom tov lanu hag sameah y’ladim nagila na! skip forward
L’su katenu ba oreah: Avraham avinu, baruh haba traveling the same direction, turn to lead with rear 

ends and bend over 
Yahad ha hagnahog, All go in raising up bodies and hands.
B’lulav hadas, etrog Back out
Hoi, heah nismahm’od, In again
Uva maagal nirkud Out again. 

All the world is dancing, singing,
On this joyous holiday.
Hearts are merry voices ringing,
See how the Torah leads the way.
On! On! March along!
All our voices join in song.
Hear the melody lively gay;
This is Simhat Torah day.
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Zum Gali

This is an Israeli work song. The strong rhythm supported hard manual labor with good cheer.  It can 
be sung one of two ways:

1) You can sing it straight through, as is done on the CD; OR

2) You can go through the two parts once in sequence and then overlap 
them as shown below. 

The following sheet music is read in a flow from the top line of the first pair rolling onto the 
top line of the second. The bottom line of the second pair comes in as you are saying the “li” 
at the end of the first line. This is tricky for young children and is just this side of a round 
(which we don’t do yet because it calls on an inappropriate amount of individuation. Try 
singing it with someone and notice the pulling in it requires). So we recommend that this be 
only done as the canon that it is when there are at least two adults singing and the children 
can therefore just ride along with one of the adults, allowing them to experience the mood 
but remain in the more floating relationship to music. 

This can be done in a circle or in a line - in a group a circle is best. 

As Sung
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Zum gali, gali, gali Half again scissor right.  Reverse direction and repeat
Zum gali, gali, gali repeat pattern through chorus. You can move the arms in a rainbow 

overhead, or just swing arms. 
Zum gali, gali, gali 
Zum gali, gali, gali 

Hechalutz le man avodah Rock step, doing a particular types of work gesture with the work
Avodah le man hechalutz (chop, saw, sweep, knead, shovel, rake, pound, and so on)

Zum gali, gali, gali 

Zum gali, gali, gali 

Zum gali, gali, gali 

Zum gali, gali, gali 

We will work and sing everyone

We will work till our task is done. 

This is a great song to sing during any chores, baking or the like. 

Recorder Version:
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Al Ha-sela Hah-as

As Sung
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Recorder Version 

This is done in a circle. 
Al hasela hah, hah! Half again scissor right with arms and upper body swinging from low 

to high - arms end high and clap
Al hasela hah, hah, hah, Half again scissor left with arms and upper body swinging from low to 

high - arms end high and clap
Al hasela hah hah! Repeat movements but traveling in and out rather than right 
V’yetsu mayim hayim 
 
Repeat in full 

and left.

La la la la la la la la la Go in and then out to the rhythm
La la-la la la hah hah hah Begin a scissor spin, going two measures facing each direction. 
La la-la la la hah hah hah Repeat
La la la la 

la la la la la la la la la 
Repeat

Go in and out fairly quickly 

Repeat half scissor for one measure each direction. then go back 
to start chorus again. Last time through stand on last “la.” 

This is a song about “living waters” bringing new life - it is an Israeli adaptation of a Hasidic tune, 
sung by the road builders as they hewed rocks. 
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Shalom Haverim

This slow song of wishing peace (shalom) to dear friends can be used for closing spirals or transitions, 
or it can be used to teach some of the steps at a slower pace as described below. 

Stand in parallel lines with each pair quite far apart - you are going to spin. 

Sha  -  lom                                hav  -  erim
tap thighs twice                     clap hands twice
Shaom haverim
repeat as above
Shalom, shalom reach across to partners opposite hand (left to let, right to right)
L’hitra ot slowly circle round each other
L’hitra ot
Shalom, shalom. Stand back in line and step strongly on one foot and then the other. 
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Israeli Clapping Dance Tune

This is a wordless song; a tune sung to “na - na.” The movements are simple and involve a lot of 
clapping and snapping which are favorites for the second and third graders. 
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Israeli Clapping Dance Movement
This is a wordless song that is all about tune and rhythm. It is done in a circle, though one could do 
it in a line if you have only a few people. Each person bends his left arm at elbow and wrist, such 
that the palm faces up (like a waiter carrying a tray on his shoulder). Reach straight forward with the 
other hand and put it across to lay flat on the “waiter tray” hand of the person in front of you

Walk forward to the rhythm.

Na  na  na  na  na  na  na  na  na  clap  clap  clap 

Walk forward stepping on the “na’s”; then clapp twice quickly on the outside of the circle, pause, and clap again 
on the inside. Repeat this pattern once more. 

Na  na  na  na  na  na  na  na  na na    na     clap     clap

Walk forward stepping on the “na’s”; then clap once on the outside of the circle, pause, and clap again on the 
inside. Repeat this pattern once more. 

Na  na  na  na  na  na  na  na  na  clap  clap  clap

Walk forward stepping on the “na’s”; then clap twice quickly on the outside of the circle, pause, and clap again 
on the inside. Repeat this pattern once more. 

Na   na   na   na   na   na   na  
na  

Walk in to the center arms up, hands overhead   Walk back out bending low in semi bow

snapping on the left and then right, repeatedly

Na   na   na   na   na   na   na  

Walk in to the center arms up, hands overhead   Walk back out bending low in semi bow

snapping on the left and then right, repeatedly  arms sweeping back

Na   na   na   na   na   na   na  na

Walk in to the center arms up, hands overhead   Walk back out bending low in semi bow

snapping on the left and then right, repeatedly  arms sweeping back

Na   na  na   na   na   na   na  na na

Walk in to the center arms up, hands overhead   Walk back out bending low in semi bow

snapping on the left and then right, repeatedly
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Torah Story Songs Overview
The story of the Torah a has been central to the lives of many people of different cultural 
roots and religions. As a result, there are many songs that tell different parts of the story. For 
this collection we have chosen some of these to take the children through the Torah story in 
song. On the whole they will do best to learn the songs after they have heard the particular 
story that is the focus of the song. Some of the songs - such as Little Moses, may be learned 
in sections, adding a new verse as that part of the story is covered.  

These are primarily folk songs and spirituals so there is no particular movement form to go 
with them. It is fine just to sing them; some lend themselves to marching around (such as 
Rise and Shine); some can be easily worked with in playful movement sequences or almost 
in mime (such as Wade in the Water). Be creative and enjoy!



Grade 3/ Torah /Music and Dance/p. 218                    © Enki Education, Inc.1986/2007

Little Moses

Away by the waters so blue,  Away by the sea that was red,

The infant was lonely and sad,  Little Moses the servant of God,

She took him in pity and thought him so pretty, While in him confided, the sea was divided

And made Little Moses so glad.  As upward he lifted his rod.

She called him her own, her beautiful son, The Jews safely crossed while King Pharaoh’s host

And sent for a nurse that was near. (2x) Was drowned in the waters and lost. (2x)

Away by the river so clear,  Away on the mountain so high

They carried the beautiful child,  And the last one that ever might see.

To his tender mother, his sister and brother While in him victorious,  
                his hope was most glorious.

And Moses looked happy and smiled. He’d soon over Jordan be free.

His mother so good did all that she could When his labor did cease, he left there in peace,

To rear him and teach him with care.  (2x) And rested in Heaven above. (2x)
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Little Moses (recorder version)
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Rock My Soul
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Rise and Shine
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Rise and Shine (recorder version)
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The Lord said to Noah The sun came out and 
“Go build a great arky, arky,” It dried up the landy landy 
The Lord said to  Noah The sun came out and 
“Go build a great arky, arky It dried up the landy landy 
Build it out of Hickory barky, barky” Everything was fine and dandy, dandy 
Children of the Lord Children of the Lord 

Chorus Chorus

The animals they came one, The animals they came off 
They came on by twosie, twosies They came off by three-sies three-sies 
Animals they came on, Animals they came off 
They came in by twosie, twosies They came off by three-sies three-sies 
Elephants and kangaroosie, roosies Grizzly bears and chimpanzee-sies zee-sies 
Children of the Lord Children of the Lord 

Chorus Chorus
It rained and it poured 
For forty daysie, daysies 
It rained and it poured 
For forty daysie, daysies 
Almost drove those animals crazy, crazies, 
Children of the Lord 

Chorus

Then Noah he sent out 
He sent out a dovey dovey 
Noah he sent out 
He sent out a dovey dovey 
Dove said “There’s clear skies abovey-bovey” 
Children of the Lord 

Chorus
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One More River
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One More River (recorder version)
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The animals went in one by one, there’s one more river to cross,

The elephant chewing a caraway bun, one more river to cross

The animals went in two by two, there’s one more river to cross

The crocodile and the kangaroo, one more river to cross

Chorus

The animals went in three by three, there’s one more river to cross

The tall girafe and the tiny flea, s one more river to cross

The animals went in four by four, there’s one more river to cross

The hippopotamus stuck in the door, there’s one more river to cross

Chorus

The animals went in five by fie, there’s one more river to cross

The bees mistook the bear for a hive,  one more river to cross

The animals went in six by six, there’s one more river to cross,

The monkey was up to his usual trick, one more river to cross .

Chorus

The animals went in seven by seven, there’s one more river to cross,

Said the ant to Elephant. ”who’re you shoving,”  one more river to cross.

The animals went in eight by eight, there’s one more river to cross,

Some were early and were late, one more river to cross.

Chorus

The animals went in nine by nine, there’s one more river to cross,

They all formed fours and marched in line, one more river to cross.

The animals went in ten by ten, there’s one more river to cross,

If you want any more I will sing it again, one more river to cross.

Chorus
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Jacob’s Ladder

Every rung goes higher, higher, (3x)

Brothers in our land.

Every new man makes us stronger, (3x)

Brothers in our land.

We have worked in dark and danger, (3x)

Brothers in our land.
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Go Down Moses

As sung

Recorder  version
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Thus saith the Lord, bold Moses said,
Let my people go,
If not, I’ll smite your first-born dead,
Let my people go.

Chorus

No more shall they in bondage toil,
Let my people go,
Let them come out with Egypt’s spoil,
Let my people go.

Chorus

The Lord told Moses what to do,
Let my people go,
To lead the Hebrew children through,
Let my people go.

Chorus

O come along Moses, you’ll not get lost,
Let my people go,
Stretch out your rod and come across,
Let my people go.

Chorus

As Moses stood by the waterside,
Let my people go,
At God’s command it did divide,
Let my people go.

Chorus

When they reached the other shore,
Let my people go,
They sang a song of triumph o’er,
Let my people go.

 
Chorus
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To the Red Sea

As sung 

And Moses, and Moses, his hand stretched out to sea,

Said, “the ground is dry, the time is nigh, this is our chance to flee.”

And Moses, and Moses, sang out and all did praise,

“We glorify Thy name now as we did in ancient days.”
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Recorder version
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Michael Row the Boat shore

River Jordan is chilly and cold, Hallelujah,

Chills the body but not the soul, Hallelujah. (chorus)

The river is deep and the river is wide, Hallelujah,

Milk and honey on the other side, Hallelujah. (chorus)
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Wade in the Water

As Sung

Recorder version
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Well, who are these children all dressed in red?

God’s a-gonna trouble the water

Must be the children that Moses led

God’s a-gonna trouble the water.

Chorus

Who’s that young girl dressed in white 

Wade in the Water 

Must be the Children of Israelites 

God’s gonna trouble the Water.

Chorus

Jordan’s water is chilly and cold.

God’s gonna trouble the water.

It chills the body, but not the soul.

God’s gonna trouble the water.

Chorus

If you get there before I do.

God’s gonna trouble the water.

Tell all of my friends I’m coming too.

God’s gonna trouble the water.

Chorus
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Torah Unit Bean Bag and  
Copper Rod Verses Overview

As described in the Movement section of the Grade Three Academics Manual, Copper Rod work can 
be done with any of the Bean Bag verses. Because we are just beginning to work with passing rods be-
tween people and with more complex individual patterns, we recommend that you mostly pass the rods 
hand to hand through each verse, passing to a partner on the last line. When there is a specific celebra-
tion (winning, etc.) or threat, you can also begin to work with carefully tossing the rod up. 

Little Moses 

Miriam crouched down low and slid bend over and toss the bag between and
Between the reeds, and there she hid. around the legs in a lemniscate

Out waded the servants  
                      of Pharaoh’s young daughter,

Toss bag forward to the other hand making a 
wheel motion moving forward.

And took baby Moses out from the water Reverse it as though winding back in.

Miriam stepped out and curtsied twice toss bag up and curtsy an catch bag
She smiled her best to look so nice. repeat

She put her hands together and prayed: Toss straight up, put hands in prayer motion 
and catch. 

“Let my mother rock that sweet little babe.” Toss bag back and forth over and over.

Miriam’s smile won the day Toss high on “won” 
And Moses’ mother went with him to stay Toss back and forth low. 
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Tower of Babel

The workers bent their backs and groaned bend over and toss in lemniscate 
They pushed and pulled a million stones between legs repeatedly
Then clay was mixed and baked it in fire toss bag around back in circles
To make the bricks go higher and higher. toss bag from hand to hand, moving hands 

higher and higher as you go. 

Soon the Tower made God frown hold bag as high as you can reach and wait
With a sweep of his hands he knocked it down hold other hand low and drop bag into it
The words they knew flew from their minds toss bag up in air
They could only talk together with  signs. catch bag from over the top of it and cover 

with other palm. 
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Jacob and Laban

Jacob  chased and sheared the sheep toss bags back and forth to each other
Yet none of the herd was his to keep on “keep” grab that bag and hold
Still Laban’s herd he did push and pull toss between your own hands
So his wives could card their wool. pass bag hand to hand as though carding

Then Jacob was promised the spotted  
                                                    and brown,

 

toss between own hands, tossing high on the 
color words. And the speckled sheep from all around

He gathered his family and flock together pull bag into belly and cover with other hand
And left the land of Laban forever. put bag over shoulder and drop behind back 

into other hand. 
But Laban didn’t plan to let them go circle quickly around back passing hand to 
He followed quickly, while they moved slow. hand.
But piling stones to make a high pillar starting in a squat, drop the bag from one 

hand to the next moving higher and higher.
They agreed to part, forever and ever. standing put bag over shoulder and drop 

behind back into other hand.
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Parting the Red Sea

 
If the child is ready, do this with two bags each.

The Israelites all shook with fear
As Pharaoh’s soldiers galloped near, toss bags between partners
Swinging their swords and bending their bows. jiggle the bags in palms
And the Israelites had nowhere to go. close palms on bags and move in circle to be 

in back of you

Then Moses raised his arms on high raise both arms straight overhead in a “V”, 
grasping the bags.

And swung his staff across the sky sing hands together overhead and circle 
down, but if you are using two bags, try to 
trade hands in the middle. 

As long as he raised the staff in his hands swing around and repeat
His people could safely cross on sand. make a rainbow overhead. 
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Torah Spin and Fold Movement Verse – Creation

 
This verse was written to be used as the “spin and fold” (vestibular to proprioceptive) closing of move-
ment activities each morning - or often. 

Through the first verse spin with arms extended out - at first overhead and then coming down to ges-
ture to all levels. 

Out of darkness and silence a voice came

From a time that was always before

And it called to the very first morning: 

“Vayomer Elohim ya hi or.”

Do the spider or butterfly fold and extend (seated on sits bones - not tail bone - balancing while you 
bring arms and legs in and out. Keep legs on the floor if the child need the support)

Back and forth the spider is spinning

A web that will glisten once more,

When a voice from the darkness comes calling:

“Vayomer Elohim ya hi or.”

For the first two lines, squat hop around the room. On the third line become still and slowly rise to 
standing. On the last line put arms overhear and open. 

The great bullfrog hops in the darkness

‘Cross lily pads lining the shore.

And he waits for the others to waken,

When the voice calls out: “Va ya hi or.”
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Torah Unit Drama
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Moses the Musical

                                                            - by Beth and Blake Sutton

ACT I

This is set up as a combination actor and shadow puppet play (see Enki Moses the Musical on you-
tube). It can easily be adapted for table puppets or all actors. 

All Songs are found in the Torah Unit book  and on the Torah Song CD. This version is written for the 
homeschool and can be done with one child and one parent and the shadow puppets or marionettes, or 
several children as actors and puppets as needed.

It is structured so that Moses, Miriam, and Pharaoh are the actors. The same person can do Miriam 
and Pharaoh with a simple glitzy robe and crown going over Miriam’s Israelite robe when needed. If 
there is only one actor, he can be Moses and talk to the puppets. 

For larger groups, simply divide up the complainers into separate parts. 

The bulk of the play is repeated complaining scenes of the Israelites followed by scenes of dancing joy. 
These are supposed to be many people complaining to each other and together. It can work well to 
record this part ahead of time, with other family members participating, so the children do not have to 
learn so much and you can use other “voices” for these scenes. 

When there is singing and dancing, Miriam leads all actors out into the crowd and leads the whole 
group (audience too) in the songs. If possible, she should have bells on her wrists that she slips on 
before leading the dance – she can’t use a tambourine as she needs both hands. 

The shadow puppet stage has to be lit from behind and above (direct lighting makes the bulb show too 
brightly and lighting in a slightly downward direction gives you more room above your heads). AND 
the actors have to be lit with spotlights from in front so that while they are lit, the puppets can still be 
seen. 

Throughout the play everyone except Moses and Miriam speak in an “a-a-b-b” rhyme scheme. Moses 
and Miriam speak in an “a-b-a-b” rhyme scheme to help set them apart – even though these children 
may act out many parts. 
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Act 1

Backdrop (shadow surface plus) with some trees and adobes
Pharaoh Across this land there is great wrong Puppet stage, back lit

Puppet scene of Israelites 
working.

Pharaoh comes out and 
speaks.

The Israelites have grown too strong
We’ll work them till they cannot stand
So they can never seize our land.
But though we make them toil and cry
These wretched people multiply
I’ll put a stop to all this joy.
Go! Put to death each newborn boy. 

Miriam puppet So sad to see my mother cry, Larger Miriam Puppet with 
moving parts, able to pray. O, Lord of Israel we pray

Please do not let my brother die 
Let him be hidden safe away.

All sing; puppets act:

Away to the river so clear

River shadow back drop with 
reeds. 

Mother puppet with Moses 
basket puppet.

(Song is “Little Moses” but 
words are different than 
CD)

A mother ran down with her babe,

For Pharaoh’s harsh soldiers had cruelly told her
Her baby would have to be slain.

Miriam puppet And his sister came too, for she loved him so true, Miriam puppet follows. 

And silently hid in the reeds  /:/

Away by the river so clear, Pharaoh’s daughter puppet

Pharaoh’s daughter The ladies were winding their way,
And Pharaoh’s young daughter  
stepped down in the water
To bathe in the cool of the day,
Before it was dark, she opened the ark Pharaoh’s daughter puppet 

pretends to hold babyAnd found the sweet infant there /:/
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Away by the water so blue,
The infant was lonely and sad.
She took him in pity and thought him so pretty
And made little Moses so glad.
But she was too young to care for a son
And feared she’d not know what to do /:/

Away by the river so clear
Miriam puppet From the reeds his sister came forth 

She said that he’s needing a mother to feed him, 
I know one of kindness and worth.
She brought her own brother, right back to his mother Miriam puppet takes 

baby home to mother 
puppet

To nurse him and teach him with care. /:/

Mother, Miriam, Mo-
ses puppets; some-
one else narrates or 
mother does

Day after day Mother would tell Mother, Moses, and 
Miriam with part of 
town.

Her children the stories of Israel

Moses learned of Abraham 

And how he obeyed the Lord’s command. 

Of Sarah and Rebekah she would tell 
And of Isaac and his brother Ishmael, 

Of Jacob who wrestled for his life

And became the father of all 12 tribes

And Joseph to whom all dreams were plain 
So he guided Pharaoh to save the grain.

Puppets leave Puppets leave/empty 
stage

But all was forgotten over the years
And now the Hebrews lived in fear. 
Till a voice from the burning bush decreed
“It’s out of bondage you must lead.

I’ll tell you what you need to know
To make Pharaoh let my people go.” 

Moses comes out And so at Pharaoh’s throne I’ll stand Moses actor comes out 
– spot light. Shadow 
world is adobes

And tell him to heed the Lord’s command.  
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All Sing: Go Down 
Moses

When Israel was in Egypt’s land,   
Let my people go 
Oppressed so hard they could not stand,  
Let my people go 
Go Down, Moses, way down in Egypt’s land 
Tell old, Pharaoh, to let my people go.

Pharaoh Your rude demands just make me laugh! Pharaoh actor comes 
out – or Moses talks to 
puppet

Moses Do not turn away and shrug,

Now watch; I’ll whirl my magic staff!
And God will change your rivers to blood. Red spot light on silk 

shadow  river

Pharaoh  Do your worst; I still say ‘No! Remove red light

Moses I’ll pray to God to send a curse,
Pharaoh I’ll never let your people go.
Moses I’ll raise my staff to make things worse.

Puppets show 
plagues

With Moses and Pha-
raoh still acting

 
Only some show as 
it is too hard for one 
person to do them all.

Moses Since you’ve ignored the Lord’s decree
God shall send frogs throughout the land Puppet frogs as 

shadow
Then everywhere, He’ll set lice free.

Pharaoh Stop! I will obey the Lord’s command. 

Moses Your lies, I see, will never cease,
So God will fill this land with flies.
And boils will rise on man and beast; Puppet animals lie 

down or show holes.
And all your herds will surely die.

- Moses to audience  
- (Pharaoh leaves)

But Pharaoh would not let us leave
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And to God’s will he would not bend, Use puppet locusts 
and puppet sheaves 
fall. 

Turn off ALL lights

So locusts and hail destroyed the sheaves.
And God sent darkness without end.

God decreed what must be done Israelite puppets 
return

So Pharaoh’s laws would be no more:
Before the setting of the sun,
With blood, mark every Hebrew door. Put the adobe town 

back out

All Sing: Go Down 
Moses

So sayeth the Lord Old Moses said;  
Let my people go.
Or I will strike your first born dead; 
Let my people go.
Go Down, Moses, way down in Egypt’s land
Tell old, Pharaoh, to let my people go. 

Moses Keep every Israelite inside
For God will strike each unmarked home, 
And when His angel passes by,
Death will take each firstborn son. Moses actor leaves

All Sing: Go Down 
Moses

Moses leaves 

Then the Lord showed Moses what to do; 
Let my people go. 
To lead the Hebrew children through; 
Let my people go.

Go Down, Moses, way down in Egypt’s land
Tell old, Pharaoh, to let my people go. 
No more will they in bondage toil; Let my people go.
I’ll lead them out from Egypt’s soil; Let my people go.  
Go Down, Moses, way down in Egypt’s land
Tell old, Pharaoh, to let my people go.

 
Moses leaves on op-
posite side of stage 
and becomes puppet 
leading people out of 
Egypt to sea.

Puppets walk out of 
Egypt to sea.

Bring sea back – pup-
pets need to be high 
enough above water
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Puppet single What good is all of this to me
Here we stand before the sea.
Look, Pharaoh’s soldiers now draw near:
We’re caught between the sea and spear.

Puppet all For this we left our longtime homes
To die upon the sand alone?
No grave nor marker for our bone.
I curse this Moses and all he’s done.

Miriam Why now don’t they trust our brother? Miriam actor steps out 
or Puppet

Why can’t they see what he has done?

We can’t be led by any other

To make the Promised Land our home.

Since the day I saw his birth

And saved him by the river sand,

I alone knew his great worth

To lead us to the Promised Land.

Moses Silence my friends, can you not see Moses actor steps out

How we’ve been favored by the Lord.
Have faith and strength and follow me:
You need not die by sea or sword. Make shadow sea 

bigger

Now I say, by God’s command
Thou, mighty sea, shall let us pass
And walk across upon dry land, Settle sea down and 

walk puppet set of 
Israelites over. Now part beneath my holy staff

Moses raises his staff, 
and seas begin to part.

All follow Moses across, Miriam last. The soldiers ride up, and are swallowed 
by waters.  Waters and soldiers offstage, the Israelites circle back to stage 
front. Miriam comes to the front.
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Moses I hear the Pharaoh’s men draw near Moses points to 
shadow soldiers 

I’ll raise my staff before their eyes Move soldier puppets 
to middle of stage.

As God lets loose the mighty sea Make sea rise and 
soldiers disappear

And all the Pharaoh’s soldiers die.

Miriam I will sing unto the Lord Miriam Actor pro-
claims and leads song 
and dance. 

For he has triumphed gloriously

By the power of his word
He has drowned the soldiers in the sea.

All Sing and dance : Dy-
enu (with audience)

Ilu ho-tsi, ho-tsi-a-nu, Ho-tsi-a-nu mi-Mitz-ra-yim, 
Ho-tsi-a-nu mi-Mitz-ra-yim, Da-ye-nu!
Dai, da-ye-nu, .. Dai, da-ye-nu, .. 

Dai, da-ye-nu, .. Da-ye-nu, da-ye-nu, da-ye-nu!  
Had he parted the Red Sea..... and so on
Da-ye-nu! Chorus

CURTAIN Pull set back to reveal 
desert
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ACT II
Backdrop is all desert – 
remove all else
Israelite puppets: We crossed the sea at this man’s hand A few individual 

puppets; Moses actor 
out and standing to 
the side or Moses a  
puppet too.

But we’re starving in this barren land

Our hunger’s great our strength is gone
Old Moses he has done us wrong.

Tell me how this can be good;
For days we’ve wandered without food.
My family tires as we walk
No more I’ll trust your holy talk.

All For this we left our longtime homes Israelite set of pup-
pets

To die upon the sand alone.
No grave nor marker for our bones.
I curse this man and all he’s done.

Moses These people lose their faith in You. Moses Actor out

Oh Lord, my faith is strong and sure
Please guide my hand both straight and true
To help my people’s faith endure.

Moses listens to God 
(sounds). Moses raises 
his staff. All stop what 
they are doing, look 
up and raise their 
hands to the heavens.
Miriam Moses did as God decreed Miriam puppet or 

actor
We reap the blessing of his faith
And so in answer to our need
Manna fell like endless rain. Rice falls 

All gather food from morn til late Set of Puppets move

And now their faith is well restored.
In work and dance they celebrate
And sing their praises to the Lord.
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Miriam actor Come let us dance before the Lord Miriam puppet walks 
to edge and actor 
comes out to lead 
dance

And praise his glorious deeds.

He sent us food when we were starved

And filled our desperate need. 

People sing and dance: Dyenu, beginning with Hebrew and then right to the manna
All hum dyenu as the Israelite puppets wander, start slumping and then stop.

Israelite puppet set 
moves on

Israelite puppets Tell me, what’s the use of food - Individual puppet 

With naught to drink it is no good
My children’s throats are dry and parched
As without water we must march.

I cannot nurse my infant daughter Different individual 
puppet

When we must travel without water.
My family tires as we walk
No more I’ll trust your holy talk.

Crowd mumbles to one another, in complaint. Puppet set

All For this we left our longtime homes
To die upon the sand alone.
No grave nor marker for our bones.
I curse this man and all he’s done.

Moses Actor These people lose their faith in You. Moses Actor

Oh Lord, my faith is strong and sure
Please guide my hand both straight and true
To help my people’s faith endure.
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Moses listens to God (sounds). Moses goes to Aaron and Miriam, and 
says:

Moses Come, across the sand we’ll walk Moses goes to 
side with rock and 
gestures puppets to 
come

And soon your wondering eyes shall see,

I’ll strike my staff against this rock Shadow large rock 
with overhand. 
Shadow pouring 
water using silk

And God shall make the spring flow free.

Miriam Moses did as God decreed Puppet 

We reap the blessing of his faith
And so in answer to our need
Clear water ran across the plain.

We fill our vessels until late
And now our faith is well restored.
In work and dance we celebrate
And sing our praises to the Lord.

Miriam Actor Come let us dance before the Lord Actor out, puppet 
away

And praise his glorious deeds.
He sent water when we were parched
And filled our desperate need. 

All Sing: Dyenu Start with Hebrew and go right to the “fresh water” 
verse

All dance with audi-
ence

All actors Hum Dyenu as the Israelite puppets follow Moses in a 
long march to the foot of the mountain.

Puppet set march 
along

Moses Here stands the holy mountain top Mountain is pulled 
up

Where God first spoke to me in fire.
Here, my people, you must stop
While I go to see what God desires.
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Moses turns to the 
Israelites

I may be gone for many days Moses Actor

My brother will guide you when you’re lonely,
Remember this: each time you pray,
Give worship to the one God only.

Miriam Actor Come let us dance before the Lord
And praise his glorious deeds.
He saved us all from sea and sword
And filled our desperate needs. 

Miriam leads 
thanks 

Sisu V’Simchu in Hebrew and English 
When done, Moses and Miriam leave and Moses puppet 
walks to and climbs mountain while actors hum song

When done, Actors 
go away and puppet 
climbs mountain

Miriam He has been gone for many days: Miriam Actor or 
puppet

To the weaker souls it seems like years,
Each day they grow much more afraid
And speak their anger and their fears.

Puppets This place is desert, harsh and hot Individual Puppet

How could he leave us in this spot?
Your brother’s gone, now we’re alone
And here we’ll turn to ash and bone.

Moses said that we must pray Different individual 
puppet

Only to the God,  Yahweh,
What’s the good of all this prayer?
Our lot is hunger and despair.

To worship idols is the best First puppet

To bring us comfort, peace and rest.
Your brother left you here to lead us
Now make us idols that will please us.

Do not make us plead and scold Second puppet

Give us gods of jewels and gold.
Bring jewels and  gold unto this pile First puppet

 We’ll force this man to make our idol.
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Aaron puppet Though I betray my brother’s trust Another Puppet to 
Miriam puppetI’ll make their idol, for I must.

Tell me, sister, what choice have I
If I don’t do it, I will die.

Miriam shakes her head and walks away. As the crowd gathers around Aaron, she speaks to 
the audience.

Miriam While below they lost their faith Miriam Actor (so 
Moses is not alone 
on stage with Tablet 
break!

On Sinai,  Moses spoke with God.

The words of God on tablets placed
So all would know the holy law.

Moses puppet 
climbs down and 
bigger Moses puppet 
walks across 

Now from the mountain he returns,
The Ten Commandments in his hands
What will he do when first he learns
They’ve broken all of God’s commands?

Moses (very angry 
and blaming audi-
ence directly)

What blasphemy is this I see? Actor comes out and 
throws down clay 
tablet

A golden idol you have made?
For this the Lord has set you free?
Is this not what the Lord forbade?

Miriam goes back to 
puppet

You are not worthy of the Lord
For you have broken His command
You shall not know His holy word
Or ever reach the Promised Land.

The Israelite puppets fall to the ground in misery, and repent:

Puppets We should have known and kept the faith, Puppet set

What we have done brings great disgrace.
Pray hasten to the Lord and plead
That He forgive us in our need.
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Moses I can see your hearts are sore Moses Actor talking 
to puppetsAnd you repent your sinful deeds.

PAUSE Moses goes back and 
continues across to 
Mt Sinai as puppet

I’ll climb Mount Sinai one time more
And to the Lord, your cause I’ll plead.

Moses ascends the mountain. 
Moses Up to the mountain top I’ll go Puppet climbs 

mountain
And ask again what God commands
What must all His people know,
For them to reach the promised land?

Again the Lord has carved the stones; Moses puppet 
climbs down and 
across as before

You have forgiveness for your sinning.

Because He knows you must be taught Moses out holding 
tablet talking to 
Israelites

We will begin at the beginning: Set tablet safely on 
display

Beraysheet bara Elohim  etc. (found in Torah  Unit 
book an don Song CD)

Miriam Actor Come let us dance before the Lord

And praise His glorious deeds.
He sent the Torah to guide our way
And fill our desperate need. 

All SING Dyenu –  . . . first Hebrew and eta Torah verse All stay standing at 
end

Moses speaks in 
dance circle

The tablets I have carried down; Moses actor 

Now all the Israelites rejoice
See: all the mountain sides resound:
In joyful praise they raise their voice

All Sing & Dance Simhat Torah 
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